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FOREWORD

One of the most challenging issues in university education today is
communicative competence in English. It is important not only because
of the status of English as the national lingua franca and the language
of higher education in the country, but also because it is the one certain
means by which the individual is sure to be spontaneously assessed in
formal as well as informal situations. The importance of English within
the university-reaches beyond the Departments of English to virtualy»sses
all other programmes. The introduction of the Use of English in the
General Studies Programme is an attempt to tackle the challenge posed
by the evident decline in the general quality of English usage.
However, the outcome of the programme has not always fulfilled the
purpose for which it was designed, and the limitations of the present
ﬁf! practice must be evident to many teachers of undérgraduates at the
“nted by l , second and third year levels of their study.
H
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) This manualis the authors' timely intervention in the far from satisfactory
Z V;Tg{ﬁ ' state of English usage in today's Nigeria. The authors all experienced Use
s i .

! of English teachers have correctly identified the problem, and their
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271 (0) 8023466916, comprehensive approach promises an effective solution by extending the
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skills and literary appreciation.

To appreciate the depth of the problem that these authors had to deal
with, one has to consider the social origins of the problem. These have
been cumulative, and they reflect some of the stages of social change in
Nige'ria. The problem of English in communities where English is not the
native language used to be identified as a second language problem, with
mother tongue interference as a factor to be taken into account in English
teaching. Complications came with the expansion of schools and the
consequent inadequacy of qualified teachers and resources for teaching.
The situation grew worse with the gradual transformation of English
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from a second language to a mother tonguein response to the melting pot

Ef a multilingual community. Thanks to inter-ethnic marriages. Linguistsi'/
aveargued that, partly as a result of this changing demography, many of -+

our indigenous languages are threatened by extinction, This implies that

lon sound emPlrical proof. The most recent stage that is now affecting
F.;ungt%?ge use is Fhe development of digital communication, specifically
Hi¢ citect of texting and social media exchanges, especially as these are

The .::mthors of this manual have taken a]] this into account. Their wide
ranking 25-module approach to the problem is just the solution that is
neleded now. The manual promises to be an indispensable companion to
this new generation of students of the language, as well as the older

generation of Nigerian learners of English.
Professor Dan Izevbaye

Department of En glish
Bowen University, Iwo
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PREFACE

The Use of English course was conceived by the National Universities
commission (NUC), National Board for Technical Education (NBTE) and
National ‘Commission for Colleges of Education (NCCE) to equip
students in Nigerian tertiary institutions with the requisite skills
considered necessary to enhance their communicative competence in the
use of English language during the course of their studies and after they
graduate from their respective institutions. This requirement is reinforced
by the fact that English is the language of higher education in Nigeria.
Therefore, the presentation of the Use of English course to Nigerian
students should be well-rounded, detailed and systematic. The course
should focus on the receptive skills of listening and reading and the
productive skills of speaking and writing. Allied to the above is the need
to identify the specific language skills required by the new generation of
Nigerian students need to function effectively in English. :

Sadly, the reality on ground in most institution is that the Use of English
course is too often viewed as a bother at worst or a minor course with
limited relevance at best. In view of the fact that it does not carry credit
units in such institutions, both students uhdertaking it and lecturers
teaching it too often regard it with levity. This explains the lackadaisical
attitude towards the course by both parties and the poor performance in
English usage both on and off campus. In view of the feedback received
day in day out about the competence and performance of Nigerian
university students and.graduates, it is expedient that the course be given
the seriousness it deserves. This is what informs the writing, of this

manual. _ AT :
We observed that the present generation of students in Nigerian tertiary

institutions generally performs below the standard expected of them in
both spoken and written English. This poor performance is traceable to
poor reading habits and the negative effect of modern technology on
spelling and grammar. The use of English Manual for Universities and
Colleges has been designed to meet the needs of the present generation of
first year studentsin Nigerian tertiaty institutions.
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Objectives of Module
The objectives of the module are to:

(a) explain to students to how new words are formed in English; and
(b) expose them to the different word formation processes in English.

9.1 Introduction

Le‘zxical structures refer to the forms in which words are realised or
composed. The realisation or composition is in terms of the components
or parts of a word. Therefore, lexical structures permit the breakdown of
words into their constituent parts, as well as the description of the
resulting forms and their functions, particularly where a word is used in
the company of other words, as found in sentences. We shall start by
defining some key terms. The purpose of this is to provide some
explanation for the terms that are used later in the module.

1. Lexis. Lexis is defined as the total set of the words that constitute a
language. In other words, it refers to the vocabulary of a language; not its
grammar or morphology. Apart from being the total stock or set of the
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worlsin alanguage, lexis also adcounts for, or provides, the definitions of
the words. Usually, such definitions are found in a dictionary of the
language. The words are entered in the dictionary as lexical items or

lexical entries.

2. Morpheme. A morpheme is the smallest unit of a language that has
meaning content. Morphemes are considered at the level of words. In
other words, morphemes are the constituents or components of words. A
morpheme is also defined as the smallest morphological unit of a
language, which cannot be divided into smaller units. Therefore, a
morpheme is either a whole word by itself or partof a whole word.

3. Inflection. Inflection can be defined as the process that causes a change
in the form and function of a word. The change could be about tense,
person, number, case or gender. For example, in grammatical terms,
inflection is the process in which an item, such as an inflectional
morpheme, is added to an existing word (usually called a base). For
example, the addition of the inflectional morpheméf's' to the base word
'sleep’ results in the following changes: (a) The base form morpheme
'sleep’, with the inflectional morpheme 's' added changes, now has the
following grammatical features or properties: present simple tense and
reference to a third-person singular (he, she or it).

4. Affixation. Affixation, like inflection is a process that causes a change
in a word in terms of form and function. However, affixation does more
than changing a word in terms of grammar as found with the concepts of
tense, person, number, case or gender. It is alse about changing, for
instance, the class or group to which a word belongs.

9.2 Word Formation Processes

The discussion of the concept of affixation above could be viewed as an
introduction to the discussion of the wider concept of word formation
processes. With its twin sub-concepts of prefixation and suffixation,
affixation is traditionally referred to as one of the key or major word
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formation processes-in English. The other key word formation processes
are conversion and compounding. Other processes are traditionally
referred to as minor. These minor word formation processes include
reduplication, clipping, blending and acronymy. Affixation, as a word
formation process, is mainly about creating new words from existing
ones, sometimes without any change in the class to which a word and the
resulting new one belong. There are two types of affixation: prefixation
and suffixation. 3

Prefixation occurs when a morpheme is added in the initial position to a
base word, asin the following example in which the prefix 'un'is added to
the base word 'happy' to effect a change in meaning, not necessarily a
change in word class. In other words, a new word, the opposite of happy’
is formed; but both the base form 'happy' and the new word ‘unhappy’
both belong to the same word class or word group of adjectives, the only
difference being that the former is positive while the latter is negative.

Suffixation occurs when a morpheme is added to a base or an existing
word in a final position. For example, the adjective 'slow’ changes to the
adverb 'slowly’ through the sub-process of suffixation, under the process
of affixation. In the example, word-class changing morpheme 'ly' has
been added to the base form 'slow’ to effect the change in word class from
an adjective to an adverb. Therefore, the addition of the morpheme at the
end of the base word is suffixation, the counterpart of the second form of
affixatjion, known as prefixation.

9.21 DPrefixation

As indicated above, prefixation involves adding a morpheme to a base
word in an initial position. A prefixation morpheme is called a prefix.
Prefixes are of different types and named in terms of their meaning
functions. There are the following types of prefixes: negative, reversative,
pejorative, repeating, time/order, degree, attitudinal, locative, number
and conversion. Also, there is a further type of prefixes categorised as
‘'others'.

1. Negative Prefixes. As their name implies, negative prefixes have the
meaning content of negation; and are indicators or markers of

~ Y —

oppositeness. Negative prefixes include the following: un- (as in
unhappy), non- (as in non-existent), in- (as in inact1o1_1), dis- (as in
dislocation, disharmony,), a (as in amoral), im- (as in impatient) and il- (as
inillegal).

2. Reversative Prefixes. Reversative prefixes indicate the reverse of an
action or a state. Those that indicate the reverse of an action include the
following: un- (as in undress and undo), dis- (as in disassociate,
discontinue, disinvest and disprove) and de- (as in decontrol and
decommission). Those that indicate the reverse of a state include de- (as in
deforest, defoliate and dehumidify) and dis- (as in dispossess, dishearten
and disincline).

3. Pejorative Prefixes. Pejorative prefixes indicate an unfavourable or a
demeaning assessment of an entity, an idea or a situation. Those that
indicate an unfavourable or a negative assessment include mis- (as in
misappropriation), and mal- (as in malnutrition and malpractice). Those
that indicate a demeaning assessment include pseudo- (as in pseudo-
scientistand pseudo-philanthropist). %

4. Repeat Prefixes. The prefix that indicates the repeat of an action is re-
(asin re-visit, re-introduce and re-do). The prefix enables the formation of
new verbs and nouns as in re-introduce (a verb) and re-introduction (a
noun).

5. Time and Order Prefixes. Time and order prefixes are indicators of
positions in terms of time and order of occurrence. Time prefixes include
pre- which means 'before’ (as in pre-colonial and pre-electiorm)_, post-
which means 'after’ (as in post-tutorial and postgraduate). Prefixes of
order of occurrence include fore- which means 'before’ (as in foreknown,
foretold and foreknowledge), ex- which means 'no longer/, or 'former' (as
in ex-chairman and ex-governor).

6. Degree and Size Prefixes. Prefixes that indicate degree have the
meaning content of hierarchy. Prefixes of degree include arch- \thlC.h.
when functioning as an adjective, means 'chief or 'principal’ (as in
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archdeacon, archangel and ':archbish'op); out: which means 'more than' or
'surpassing’ (as in out-do and out-run), super- which means 'of greater
quality’, 'over the other' or 'above the other' (as in and superhuman), over-

which means 'too much'’ (as in over-do, overreact and overheat), hyper- .
.which. denotes negativity, and means 'in excess' or 'excessive' (as in

hyperactive, hypersensitive and hypercritical); sub- which means 'falling
short of' (as in sub-standard); also sub- which means 'secondary in rank or
order' (as in sub-post office and subplot). Prefixes of size include super-
which means 'of greater size' (as in supermarket and super-ordinate),
ultra- which means 'beyond’ or 'extreme' (as in ultraconservative and
ultramodern). ) -

7. Attitudinal Prefixes. Attitudinal prefixes are indicators of how one
reacts in terms of belief, emotion (feeling), view or effect. Attitudinal
prefixes include co- which means (a) 'in company’, ‘jointly’ or 'with others’
(as in co-operate, co-exist, co-star and co-pilot), anti- which means
‘against’ or ‘opposed to’ (as in anti-establishment); or (b) 'having an effect’,
‘counteracting’ or 'neutralizing' (as in antifreeze); pro- which means 'on
the side of, 'in support of' or 'favourable towards or in favour of' (as in
pro-democracy and pro-Nigeria).

8. Locative Prefixes. Locative prefixes, as the name implies, indicate
locations or positions. Locative prefixes include super- which means
‘above’ or 'over' (as in superstructure and superimpose); sub- which
means 'situated below or underneath’ (as in subway and submarine);
inter- which means 'between' or 'among’ (as in intercontinental, intercity
and intercommunicate); intra- which means 'within' or 'inside' (as in
intra-national, intranet and intramural); and trans- which means 'across’
or beyond’ (as in transatlantic and transalpine)

9. Number Prefixes. Number prefixes indicate quantity in terms of
number. The function of indicating is descriptive in nature. Number
prefixes include uni- which means 'having only one' (as in unilateral,
unicycle and unicameral); mono- which means 'one’ or 'single’ (as In
monorail and monolingual); bi- which means 'having two', 'occurring or
lasting for two', 'on both sides/ directions' or occurring twice during' (asin
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the following; respectively: bifocal, biennial; bilateral and bimonthly);di= -
which means 'twice', 'two' or 'double’ (as in dicotyledon and dioxide); tri-
which means 'three'/'thrice’ or 'occurring every three' (as in these words,
respectively: trilingual and tri-monthly); multi- which means 'many’ or
‘much’ (as in multimillionaire) or 'more than one’ (as in multi-storey and
multicoloured); and poly- which also means 'many’ or ‘'much’ (as in
polysyllabicand polymorphous).

10. Conversion Prefixes. The function of conversion prefixes is to enable a
word to move from a word class to another. For example, the conversion
prefix en- enables the noun 'danger' to move to the word class of verbs,
where it becomes 'endanger’. The other conversion prefix is be- (as in
bedazzle and befriend).

11. Other Prefixes. Prefixes that cannot be neatly put into the foregoing
types are called 'other prefixes'. Other prefixes include auto- which means
(a) 'self' or 'by the same one' (as in autobiography) or (b) 'self-propelling’
(as in autogyro and automobile); neo- which means 'new’, recent’ or 'a
modern form of' (as in neo-colonialism and neoclassical); pan- which
means 'including or relating to all parts’ (as in pan-African and pan-
Asian); proto- which means 'first' or 'original' (as in proto-martyr and
prototype, respectively); and semi- which means 'half’, ‘partly’, 'almost’ or
'occurring twice in a specified period' (as in the following, respectively:
semicircle, semi-professional and semi-weekly).

9.2.2 Suffixation
As in the introductory part of this module, suffixation is the process of
creating a new word from an existing one through the addition of a
morpheme, in the final position, to the existing one. The added morpheme
is called a suffix. Suffixation may or may not result in a change of word
class. For example, through a process of affixation, an adjective changes to
anadverb, asin 'quick' and 'quickly’ respectively. Also, an example ot non-
change of word class is in the word 'gang’ changing to 'gangster’ where
both words (the existing and the resulting) are nouns.

As in prefixation, suffixation is also of different types, as follows:
noun-to-noun, noun-to-adjective, verb-to-noun, adjective-to-noun, verb,
adjective-to-verb, verb-to-adjective and adverb.
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1. Noun-to-Noun Suffixes. Noun-to-noun suffixes enable the
formation of nouns from existing nouns. In other words, they are used in
the formation of more nouns. This class of suffixes includes ster (as in
trickster);‘ -er (as in Londoner and rancher); -let and ette, which mean
'small’ or ‘little’ (as in booklet and kitchenette respectively); also ette
which denotes an imitation (as in flannelette); also ette which denotesag
female gender (as in usherette); -ess which also denotes the female gender
(as in songstress); -dy and ie (as in daddy and auntie); -hood which
indicates a status (as in statehood and boyhood); -ship which indicates a
status or condition (as in followership, leadership and dictatorship); -
dom which indicates a domain or condition {(as in Kingdom and fiefdum}—;
=cracy (as in plutocracy and democracy); -(e)ry (as in a-‘ivalry, refinery and
machinery); -ing (asin panelling); and ful (as in handful and mouthful).

sl Noun-to-Adjective Suffixes. Noun-to-adjective suffixes enable
the formation of adjectives from nouns. In other words, an existing noun
becomes an adjective when a noun-to-adjective suffix is addeg to it.
Nour.l-to—adjective suffixes include ite (as in Israelite); -(Jan (as in
Eh}.fsmian, Indonesian and republican); -ese (as in Congolese and
Chinese); -ist (as in socialist, violinist and capitalist); and -ism (as in
communism and sectarianism). ' Hs

: 3. Verb-to-Noun Suffixes. Verb-to-noun suffixes enaiale the
fL»rmﬂtiOﬂ of nouns from verbs. In other words, a new noun is formed
from an existing verb when a suffix is added to the verb. Verb-to-noun
.suffixes include er and or (as in rider and actor, respectively), -ant (as in
?nhabitant and disinfectant); -(e)e (as in retiree and emplovée);ﬁon (as
in exploration and organisation); -ment (as in governmeﬁt, amazement
nm‘i.recmitment); -al (as in refusal, dismissal and rebuttal); -ing (as in
writing and building).

% Adjective-to-Noun Suffixes. Adjective to noun suffixes enable
the formation of nouns from ad jectives. In other words, the suifixes in this
group are added to adjectives which result in the production of nouns.
Adjective-to-noun suffixes include ness (as in kindness, recklessness and
greatness); -ity (asin duality and rigidity).
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5. Adjective-to-Verb Suffixes. Adjective-to-verb suffixes enable
the formation of verbs from adjectives. The suffixes include ify (as in
solidify), -ise (as in popularise) and en (as in deafen).

6. Noun-to-Adjective Suffixes. Noun-to-adjective suffixes enable
the formation of adjectives from nouns. The suffixes include ful (as in
dutiful), -less (as in sinless), -ly (as in cowardly), -like (as in childlike), -y
(as in dreamy), -ish (as in childish), -al (as in autumnal), -ial (as in
-ic (asin heroic), -ive (asin active) and ous (as in virtuous).

b pictorial),

7. Other Suffixes. Other suffixes are those that do not belong to

any of the types discussed above. Such suffixes include adjective suffixes,
which are those that enable the formation of adjectives, as found in the
following types: able which enable the formation of adjectives from verbs
(as in readable), -ible which enables the formation of adjectives from
nouns (as in forcible), -ish which enables the formation of adjectives from
other adjectives (asin youngish) and ed (as in moneyed).
Furthermore, other suffixes are those referred to as adverb suffixes.
Adverb suffixes include ly which enable the formation of adverbs from
adjectives (as in strangely), -wards which enable the formation of adverbs
from nouns (as in backwards) and wise (as in clockwise).

9.3 Other Categories of Word Formation

In addition to the word formation processes discussed so far in this
module, there are other categories which include conversion,
compounding (including reduplication), clipping, blends and acronyms.

1. Conversion. Here, conversion, as a word formation process, is not the
same as we have under conversion prefixes above. As discussed above,
conversion prefixes are prefixes which, when added to existing words (or
morphemes), enable the formation of a new word, but with the word
changing its class, such as the word 'able’ which is an adjective becomes
the verb 'enable' which is a verb formed because of the prefix ‘en’.
However, the process of conversion, as discussed in this section, is one
which does not involve the use of affixes (prefixes and suffixes) in the
change of the class of a word; a word is derived from an existing word,
where both belong to different word classes. They are discussed belov
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(a) Verb-to-Noun Conversicn. In this type, the conversion of verbs to

nouns is shown in the following:

1.

Verbs of feeling (as in doubtand love):

. (1) Idoubtyourreadiness.

(if) Thaveadoubtaboutyourreadiness.
(iii) They love their parents.
(iv) Theirlove issincere.

Verbs of events or activity (as in laugh and walk):
(1) Ilaughatyourjokesevery day.
(i) Thavealaughevery day.

Verbs of actions towards an object (as in answer and catch):
(i) Icatchabird, sometimes.
(i) Imade agood catch yesterday.

Verbs that refer toa complement, an object or a subject (asin
bore and cheat):

(i) Rijuboresand cheats me.

(i) Rijuisabore and acheat.

Verbs of instrument (as in cover and wrap):
(i) Hecoversorwraps parcels.

" (ii) Heboughtone wrap and a cover for the new book.

Verbs of movement (as in retreat and turn):
(1) Johnretreatsevery twodays.
(i) John goesto aretreatevery month.

(b) Adjective-to-Noun Conversion. Some adjectives are
converted to nouns without any affixes. Depending on context or
situation of use, such adjectives also function as nouns (as in daily
and comic):

(i) TIbuy thedaily newspaper.
(i) The newspaperisadaily.

S ST
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function as verbs, or are converted to verbs, as follows:

1. Nouns that refer to containers or a position (as in bottle and
Corner): '

(i) I'bought a bottle of water.
(i) I bottled some water this morning.

2. Nouns that indicate an act of providing or covering (as in

mask and paint):

() He wears a mask every evening,.
(i) He masks his face every evening.

3. Nouns that indicate removal or deprivation (as in peel and

skin):

(1)  The peel of the banana is very thin.
(i)  Itis easy to peel the banana.

4. Nouns of instrument (as in brake and knifg-):

(i)  The knife is new.
(i) Sometimes, I knife the banana into two.

5. Nouns of status (as in nurse and referee):

(i)  Deborah is a nurse.
(i) Deborah nurses her mother.

6. Nouns change (as in cash and cripple):

(1)  Iwithdraw cash once a week from the bank.
(i) I cash my salary cheque every four weeks.

7. Nouns that indicate a carrier or vehicle (as in ship and
bicycle):

(i)  The ship sails to the west once a week.
(I) I ship some goods every week.

uz

(c) Noun-to-Verb Conversion. There are seven types of nouns that also
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(a) Verb-to-Noun Conversion. In this type, the conversion of verbs to
nouns is shown in the following: :
"1. Verbsoffeeling (asin doubtandlove):
. (i) Idoubtyourreadiness.
(ii) Thaveadoubtaboutyourreadiness.
(it1) They love their parents.
(iv) Their love is sincere.

R

Verbs of events or activity (as in laugh and walk):
(i) Tlaughatyourjokeseveryday.
(ii) Thavealaughevery day.

3. Verbsofactions towards an object (as in answer and catch):
(i) Icatchabird,sometimes.
(ify Imadeagood catch yesterday.

4. Verbs that refer to a complement, an object or a subject (asin
bore and cheat):
(i) Rijuboresand cheatsme.
(i) Rijuisaboreand acheat.

- 5. Verbs of instrument (as in cover and wrap):
(1) Hecovers or wraps parcels.
" (ii) Heboughtone wrap and a cover for the new book.

6. Verbsof movement (asinretreat and turn):
(i) Johnretreatsevery two days.
(i) Johngoestoaretreatevery month.

(b) Adjective-to-Noun Conversion. Some adjectives are
converted to nouns without any affixes. Depending on context or
situation of use, such adjectives also function as nouns (as in daily
and comic):

(1) Ibuy the daily newspaper.
(ii) Thenewspaperisadaily.
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(c) Noun-to-Veib Conversion. There are seven types of nouns that also

function as verbs, or are converted to verbs, as follows:
1. Nouns that refer to containers or a position (as in bottle and
Corner): ;

(i) I bought a bottle of water.
(i) I bottled some water this morning.

2. Nouns that indicate an act of providing or covering (as in
mask and paint):

() He wears a mask every evening.
(i) He masks his face every evening.

3. Nouns that indicate removal or deprivation (as in peel and
skin): 3

(i)  The peel of the banana is very thin.
(it) It is easy to peel the banana.

4. Nouns of instrument (as in brake and knif_;‘):

(i)  The knife is new.
(i) Sometimes, [ knife the banana into two.

5. Nouns of status (as in nurse and referee):

L (i) - Deborah is a nurse.
(i) Deborah nurses her mother.

6. Nouns change (as in cash and cripple):

(i) Iwithdraw cash once a week from the bank.
(if) I cash my salary cheque every four weeks.

7. Nouns that indicate a carrier or vehicle (as in ship and
bicycle):

(i) The ship sails to the west once a week.
(Ii) Iship some goods every week.

{
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(d)‘Adjective-to-Verb Conversion. Sometimes, adjectives become verbs
withoutany affixation (as in calm and dirty): ]

(L) Thereis calm in the room.
(ii) Icalm the restive learners with good counsel.

2. Compounding

Compounding is another way to form new words. It is a process which
involves the joining together of two or more words into one. A compound
contains two or more words that function as one word (as in the following,

some of which can be written together, separately or hyphenated:
" classroom, sunrise, earthquake, headache, handwriting, washing

machine, walking stick, hay fever, tissue paper, coffee time, firing squad,
boat-ride, never-to-be-forgotten, bitter-sweetand good-looking).

Furthermore, reduplication is a sub-category of compounding.
Reduplication is used in the following ways in the formation of new
words:

(a) 1mitation of sounds (as in tick-tock)
(b) alternation of movement (asin seesaw)
(c) indication ofinconsistency or poor output (asin wishy-washy)

3.Clipping

Clipping is another way to form new words. It is a process oficutting off
parts of words to make the words shorter, but retain their meanings.
Examples of clips are 'phone’ (telephone), 'photo’ (photograph) and 'flu’
(influenza). Note that clipping is used in informal contexts. For example,
it should not be used in formal contexts such as school examinations and
formal letters of application.

4. Blends

Blends enable the formation of a new word through the joining together of

fragments or parts of different words, as in 'brunch’ (breakfast and lunch),
'motel (motor and hotel) and 'smog' (smoke and fog).

5. Acronyms
Acronyms are new words formed from the combination of the initial
letters of two or more words, as in"C.0.D' (cash on delivery), UN' (United
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- Nations) ‘radar’ (radio detecting and Tanging) and 'UNESCC 5'“({}?’1{{9& 3w

Nations Educational, Scientific and Cultural Organisation). The exémples
show that some acronyms are pronounced in terms of letters of the

’ alphabet, while others are pronounced as words.

9.4 Conclusion

In this module, we have discussed a range of word formation processes.
The discussion has two main aims. First, it aims to provide a background
for the learner to update his or her knowledge of how new words are
formed in English. Secondly, it aims to motivate the learner to increase his
or her word power, through the formation and use of new words.

9.5 Exercises

The following exercises are suitable for either individual test or classroom
discussion:

A. Define or explain the following terms and illustrate your answer with
two example for each term:

e

(1)  Attitudinal prefix (ii) Pejorative prefix

(iii) Negative prefix (iv) Timeand order prefix
(v) Conversion prefix (vi) Compounding

(vii) Locative prefix (viii) Diminutive prefix

(ix) Noun-to-noun suffix (x}  Verb-to-noun suffix

(xi) Noun-to-adjectivesuffix  (xii) Verb-to-noun conversion
(xiii) Acronym (xiv) Blends

(xv) Clipping

B.5upply two additional words to show that you understand how to form
words with the following prefixes:

a- [not] ABYDUMNEIICA]L o s s
ante- [before] anbEmEball o
circum-  [around] uth e ke s o oM SONS yy |NE
contra- [against] contradict

fore- [before] taaferhenll N bt e e
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hyper- [excessive] [ SEETTE L R R M e e
mis-  [not] misunderstand ............... W] s ST RV
poly- - [many] polytechnic ...
pseudo- [false] pseudo-intellectual ...
super- [above] STIPELEONICE T ot e r i iR e s nmant
ultra- [beyond] wikiraziole tREEEE et o s
uni-  [one] uniform e

C.Supply two additional words for each of the following suffixes:

-able respectable, likeable .
-ade” ~ blockade, [EMonade sk | 15 i b s so s b o s o e
-age breakage, sabotage R I e
-al practical verbal + ile | Childbsemtihim s st
-an Nigerian, Indian
-arian disciplinarian, vegetarian = ...
-ary  dictionary, luminary e
-ate  passionate, affectionate .
-cide insecticide, homicide = . = ieecencceiiiiiniiienii
-cracy democracy, aristoCracy —  eeeeeeiiiniiieeseaiieei
sdomi  freedom, bored oM, 1 11 o e s
-ee (person affected by) employee,

. ' absentee, refugee =
-er runner, sfeeper, L T T
-ese  Japanese; Togolese, Burmese oo
spen JionesSATtIess . Pobb s BEE s e
-est  fastest, farthest BAESE | cocversvsensumsvspmsnmessms s,
-ette  (diminutive) kitchenette ...

D. Form two new words for each of the following words using prefixes

and suffixes:
(i) mother home officer work
(i) contain brew satisfy assemble
(iii) print . bold photo water
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(e hiche
(v) teach

administer
smooth

electric fight
. occur engine

E.Supply two additional words for each of the following suffixes:

-hood brotherhoad: « v 0 o o AR SR NS
-1al dictatorial palagtal © @ . TR R e
-1c FOMAntEEits" -1 L e e Sl SRR
-ish Blbghbayish - U L Gt TR b et e
-Let igumiive) booklel . st IR IEC SR
-ist drarratist industaalist’ « - v - ih o B e e
-like ehildlikergodlilee S a0 ol o BT Sl et
-ment QR LS 0 L e S
sphobin . zemapheble: 00 i 0 R
-tress (female) actress B S A T L R
-ship geholaship o el il R s
-some cergen e S R St L - -2 AN o 4, )
-ster gamasteras 1 e e
-ward REEEEREL I e R S b
wmkley . pEslERmnrlagr e i
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Nouns are names, such as the names of people, animals, days, months,

BASIC ENGLISH GRAMMAR II: HOW TO
IDENTIFY AND USE ENGLISH WORD CLASSES 1 The following are some examples: John, cat, Monday, December,

Christmas, French, Nigerian, Lagos, wedding and happiness. Also, there

i 4 LT

testivals, languages, nationalities, places, events and emotions or feelings.

Theophilus Ayooliwa s : } are different typ?s .of no‘u-ns. as fo-llows:l proper, common, ccuntable,
: 5 uncountable, concrete, abstract and collective.

Preview of Module

10.1 Introduction 102 Nouns { 1. Proper Nouns. Proper nouns belong to the class of nouns such as the

10.3 Pronouns 10.4 Verbs i names of people (Joseph, Elizabeth, Deborah, Zachariah, Oyeladun and

' 10.5 Typesof Verbs 10.6 = Adverbs . Mojisola); places (Sokoto, Ibadan, London, Warri and Paris);

10.7 Adjectives 10.8 Prepositions J organisations (Cadbury, First Bank, Shoprite and Airtel); institutions

10.9  Conjunctions 10.10 Articles ! (Bowen University, University of Benin Teaching Hospital); days of the

10.11 Demonstratives 10.12 Interjections { week (Wednesday, Saturday); months of the year (February, December);

i 10.13 Conclusion 10.14 Exercises ! languages (Kanuri, Tiv [jaw); nationalities (German, Dutch); and festivals

(Easter, Eyo, New Yam festival).
Objectives of Module Proper nouns have specific referents. For example, the noun

'Lagos'is specific in its reference to the name of a particttlar place, just as
‘Emmanuel’ is spacificin its referent to a person. Also, in terms of writing,

The objectives of the module are to:

(a) introduce students to the different word classes in the English
language a proper noun must begin with an upper case letter, as shown in all the

(b) teachstudents how touseitems in the word classes appropriately; and | examples above.

(c) demonstrate how to identify and use them in continuous writing.

1

2. Common Nouns. Unlike proper nouns, common nouns do not have

I ST

10.1 Introduction

This module is designed to introduce you to the different word classes
(also called parts of speech) that are found in the English language. It is
also designed to enable you to identify, exemplify and use different types
of words in continuous writings, such as essays and other texts. The
following word classes are discussed in the module: nouns, pronouns,

specific references. The lack of specific references explains why they are
referred to as 'common’. Common nouns are words such as car, bread,
milk, love, happiness, table, road, water, light and radio. Common nouns
do not start with an upper case letter, except when they occur at the
beginning of sentences.

verbs, adverbs, adjectives, prepositions, conjunctions, articles, | 3. Countable Nouns. Not all nouns are countable. Therefore, countable
nouns are those which can be numbered in terms of being singular or

s v AT I

demonstratives and interjections. Each of the classes is discussed in terms

& of its nature, types and functions. (See Module Nine for detailed plural, as in three tables, ten men, five children, one girl, three children
il L , _ i 5 o Al
{ information on word formation.) and two times. In addition, countable nouns are of different types as

discussed next. While the following discussion of countable nouns makes
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" Eisome referénces to spefhng, this module does~ not foeus on 5pell1ng ¥ = (g) Countable nouns that have the same for;:n in thexr smgular and
1 - Module Fourteen of this manual discusses speilmg in particular and in plural forms. Some countable nouns do riot have different forms
F greater detail. in their indication of singular or plural numbers. It is their use
“'f-t a3 - e with verbs (such as is, are, was and were) or indicators of quantity
;:I (a) Countable nouns that end with the plural marker 's'. Countable ] (such as one, two, ten and twenty-one) that shows whether they -
- nouns that end with the plural marker 's' are words such as are singular or plural. Examples of such nouns are sheep, dozen,
5] balloons, shoes, toes, princes, nieces, umbrellas and lakes. deer, fish, yoke, species, apparafus, corps, heathen and swine.
a (b) Countable nouns that end with the plural marker 'es’. Countable (h). Countable nouns that have Latin origins. Some countable nouns
\ nouns that end with the plural marker 'es’ are words that have the . have Latin origins, and their plural forms reflect the peculiarities
i following letter(s): ch (church), s (bus), ss (cross), sh (brushes) and o of Latin, shown in the following examples with their plural forms
P g x (foxes). : : f inside brackets: datum (data), memorandum (memoranda),
= (c) Countable nouns that end with the plural marker 'ies'. Countable erratum (errata), index (indices or indexes), fungus (fungi),
nouns that end with 'y’ form their plurals with 'ies’ as in armies, medium (media), formula (formulae or formulas), stratum
duties, diaries and cries. However, countable plural nouns have \ : (strata) and terminus (termini).
their plural forms ending with 's' if the 'y’ that ends them is i (i) Countable nouns that have Greek origins. Some countable nouns
preceded by a vowel sound, as in the following: chimneys, joys, : have Greek origins, which show the peculiarities of their Greek
toysand valleys. forms. Examples of such countable nouns, with their plural from

(d) Countable nouns that end with 'ves'. Countable nouns that end
with 'ves' are nouns whose singular forms end with 'f' or 'fe’, as in

inside brackets, are axis (axes), basis (b,a%is), parenthesis
(parentheses), phenomenon (phenomena), thesis (theses),
the following: calf (calves, wolf (wolves), loaf (loaves) and leaf | criterion (criteria), analysis (analyses) and hypothesis
(leaves). However, there are the following exceptions whaose (hypotheses).

plural forms end with 's' in this type of countable nouns: chiefs, (k) Countable nouns that have compound forms. Compound nouns
are formed by the combination of two or more words. They are

griefs, hoofs, dwarfs, gulfs and proofs.

QL Bmen {e) Countable nouns thatend with 'o'. In most cases, countable nouns — countable, and have their plural forms by adding 's'to the main or
: that end with 'o' form their plurals with the addition of 'es’, as in principal word, as in the following: commanders-in-chief, sons-
the following: heroes, mangoes, negroes buffaloes and echoes. Y . in-law, daughters-in-law, passers-by and maid-servants. Others,
i This type of countable plural nouns has the following exceptions: | such as man-of-war (men-of-war) have their plurals formed by the
| bamboos, photos, dynamos and pianos. | 42 changing of a letter in the main or principal word.

1‘ (f) Countable nouns that form their plurals by a change of letters.
1‘ Some plural nouns form their plurals by changing one or more
*\ letters, as in man (men), foot (feet), goose (geese), woman
i (women) and tooth (teeth). Some others form their plurals by the
addition of 'en’ or 'ren, as in ox (oxen and child (children)

4. Other Nouns (in Terms of Number). There are nouns which, either in
their singular or plural reference, are always written as plurals. Such
nouns include names of diseases such as measles and mumps. Others are
nouns, such as riches, thanks, trousers, valuables, goods, scissors, wages,
proceeds, fetters, spectacles, surroundings, premises, alms and stockings.

respectively.
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“5. Nouns that Appear as Plurals but Have Singular Réfcrence. There are

nouns that appear as plurals, but have singular reference. Such words
include the names of school subjects such as Mathematics, Physics,
Mechanics, Ethics, Classics, Statistics and Economics. (Note that these are
proper nouns which start with upper case letters.) Examples of othur
nouns that appear as plural, but are singular are athletics, gymnastics,
news, summons, politics, gallows and innings.

6. Nouns that are Always Used in Singular. Some nouns do not have
plural forms. Examples of such nouns are poetry, cavalry, mischief,
infantry, offspring, fuel, abuse, luggage, baggage, furniture, bedding, hair
and machinery.

7. Non-Count Nouns. Some nouns are referred to as non-countable
because they are not used in terms of singular or plural. Examples of such
words are milk, ice, tea, butter, wool, gold and butter.

8. Concrete Nouns. Some nouns are referred to as concrete because they
are touchable or physical in nature. Examples of concrete nouns are table,
chair, carand bag.

9. Abstract Nouns. Abstract nouns are the opposite of concrete nouns.
They are not physical; cannot be touched. Akinwale and Famakinwa
(2013:85) refer to them as “abstractions...that belong to the realm of
imagination...” Examples of abstract nouns are laziness, love, success,

beauty, hope, Botany and length.

10. Collective Nouns. Collective nouns consist of parts or members that
are grouped together into single wholes. Examples of collective nouns are
army, committee, jury, parliament, crew, crowd, team, poultry, cattle,

family, class, public, clergy, the United Nations, the United States of
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haracteristic
of being used with singular or plural verbs and pronouns, as in the
following examples:-

America and the Vatican. Collective nouns have the unique c

(i) Theteamisready.
(ii) Theteam are ready.
(iii) Itisready.

(iv) Theyareready.

[n the examples, 'a’ and 'c' refer to the team as an entity or a body, while b’
and 'd' refer to the team in terms of the individuals it consists of.

10.3
Pronouns are words that are used instead of nouns. There are seven bésic
ones, out of which others are developed: I, we, you, he, she, it and they.
Pronouns are named in terms of their functions, as disctissed below:

Pronouns

1. Subject Pronouns
Subject pronouns function in the subject position within sentences.

Subject pronouns are I, we, you, he, she, it and they, as in the following
examples:

(i) Iamastudent.

(i) Wearestudents.
(iii) Youareastudent.
(iv) Heisastudent.

(v) Sheisastudent.
(vi) Itisastudent'sbag.
(vil) They arestudents.

(viii) They and [ are students.

(ix)
(x)

She and I are students.
You and [ are students.

A -
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2. Object Pronouns :
Each of the seven subject pronouns listed above has its object form. The

object forms are listed here, with each form placed inside brackets after its
subject counterpart: I (me), we (us), you (you), he (him), she (her), it (it)
and they (them). Lookat the following examples of their use:

(i) He gave him abook.
(ii) He gave youand mea book.

Note, for example, that, in (i), we have '...you and me...’; not 'you anid 1%

3.Possessive Pronouns
Furthermore, each of the seven subject pronouns has its possessive forms.

The possessive forms indicate possessiOn. For example, the subject
pronoun T has the possessive form 'my' or 'mine’. The others also have
their possessive forms, as follows: we (our and ours), you (your and
yours), he (his and his), she (her and hers), it (its and its) and they (their
and theirs). Look at the following examples of theiruse:

(i) He boughta book; the book is his; itis his book.
(il) We boughtbooks; the books are ours; they are our books.
(iii) Itisa car; the tyre isits; itisits tyre.

|

T 4. Reflexive Pronouns

Also, each of the seven subject pronouns has-itsreflexive forms. The
reflexive forms are like a mirror, which reflects one's image. Here, the
seven reflexive pronouns are shown in brackets after each subject
pronoun as follows: I (myself), we (ourselves), you (yourself [for one
person] and yourselves (for two or more people]), he (himself), she
(herself), it (itself) and they (themselves). [.ook at the following examples

of their use:

(i) He went up the stairs himself, withoutany assistance.
(ii) The table stands on the floor itself, without resting on the chair.
(iii) They wrote the stories themselves, not assisted by the teacher.

Uscof English Manualf OK-UIIchrsitiﬂsmf and College:

5.Demonstrative Pronouns
As ‘the term 'demonstrative’ suggests, demonstrative - pronouns
dempnstrate, or point out, things. There are four demonstrative
Pronouns: this and that (singular) and these and those (plural). "This’ and
these' are used for pointing out objects that are close by and could even be

toslched, where necessary; 'that' and those' are used for pointing out
objects that are at some distance. :

6.Reciprocal Pronouns

Reciproca'l—pronouns indicate the presence of mutual relationships
}-Jetweer\ entities. 'Each other' is a reciprocal pronoun that is used to
indicate a mutual relationship between two entities, while 'one another'is
used for more than two. Look at the following examples of their use:

(i) Ayobami and his brother gave each other a pat on the back.

(i) Ayobami, Ayodele and Ayokunle gave one anotherapatonthe
back. =
7. Indefinite Pronouns
Indefinite pronouns do not make specific reference to entities. In other
worc-is, their use does not specify who is being addressed. The following
are indefinite pronouns: one, anyone, anybody, nothing, anything,
someone, sormebody, sqg}iething, eyerything, everyone, none, some, any,

all and many. Look at the following examples of their use:

(i) Isawsomebody intheroom.
(i) Ididnotseeanybody inthehall.

(iii) Ihavewater. Doyouneedany?Icangive yousome.

Furthermore, 'any’, such as in any water, anyone, anybody, anything and
any is used in negative statements and questions. However, 'some’, as in
some water, someone, somebody, something and some is used in positive
statements. Again, look at the immediate examples (i) (iii) above. '
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‘ Relative pronouns relate one part of as
e Jist of relative pronouns: who, which, whose, whom and that. Look at the o Verbs tell:
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entence to another part. Hereis a © " discussed in more detail as elements of clauses and sentences.

following examples of their use:
(a) What a person or thing does, or is done to a person or thing as in the

(i) Thisis the man who gave me a book. (The relative pronoun ‘'who' ; following examples:
relates 'the man' to'gaveme a book'.) s
| (ii) This is the car which (or that) I bought. (The relative pronoun | (i) Bukolasings.
' '‘which' or 'that relates 'the car' to Tbought'.) 5 (ii) Ahymnissungby Bukola.
(iii) That is the woman whose name was announced. (The relative 1

! pronoun 'whose' relates 'the woman' to 'name was announced'.) (b) Whata person or thing is or the state of being of a personor thing asin:

(iv) This is the student whom [ told you about. (The relative pronoun
'whom!' relates 'the student' to Ttold youabout'.)

{ (iif) Temiloluishappy.
(iv) Toyinseems ready.

10.4 Verbs ‘
Verbs are traditionally described or defined as words which indicate { (c) What a person or thing possesses as in:

; action. However, verbs do not always indicate action. Some verbs do. ; ' .
Others do not. Verbs such as go, eat, buy, sleep and drive indicate action. L (v) Jameshasbrowneyes.

These verbs are unlike others, such as seem, appear, am, is and are which (vi) Johnhasawhitebag.

i donot indicate action. Look at the following sentences:
W , e 1. Verbs as Indicators of Tense

i ; () Ayobamigoesto school every day. Tense is one area of language that is under the control of verbs. In other

£ (ii) Ayodeleeatsbread, sometimes.

l (iii) Ayokunlebuyswaterattheshop.
! (iv) Ayobamiishappy-

: (v) Ayodele appears happy.

! (vi) Ayokunle seemshappy.

words, verbs enable us to talk about words in terms of time differences.
Therefore, we talk about the present, the past and the future.

Present Tense

There are three main ways we talk about the present tense in En glish:

(vii) lam ready. (a) the present simple, asin: I drink tea every morning;
(viii) We are ready. ‘ (b) the present continuous, asin: [am drinking tea now;
(c) the present perfect, asin: I have drunk teatoday.

Sentences (i) (iii) have verbs (goes, eats and buys) which indicate action.
. However, in (iv) (viii), the verbs (is, appears, seems and am) do not | Past Tense
i indicate action. Rather, they help to link the words before them to the i There are three main'ways we talk about the past tense in English:
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"In tﬁese xamplegthe verbs 'drive’, eat and 'writé’ have the ob

and 'a story' as objects, respectively. The presence of the ob;ects AL
makes the verbs transitive.
There are some verbs, such as 'enjoy’ which must have at least one

object to make them transitive. For example, it is not grammatically

correct to form sentences such as the following:

(iv) *Ienjoy every day.
(v) *Ienjoyed yesterday.
(vi) *ILwillenjoy tomorrow.

However, the sentences can be made grammatically correct, as follows,
‘forexample:

(vii) Ienjoyacup of teaevery day.
(viii) Ienjoyed my visit to the museum yesterday.

(ix) Iwillenjoy my breakfast tomorrow.

The objects which make the verbs in these sentences transitive are ‘acup of
tea’, 'my visit to the museum’ and 'my breakfast’, respectively.

5.Regular Verbs

Regular verbs are verbs which have their past tense forms through the
addition of '-ed'. For example, the past tense forms of 'play’, " ]ump and
'kick' are 'played’, jumped' and 'kicked', respectively.

6.Irregular Verbs
Irregular verbs do not have their past tense forms through the addition of
'_ed'. Rather, their past tense forms could be entirely new words, as in the
following, with the past tense form inside brackets: see (saw), drive
(drove), catch (caught), drink (drank) and buy (bought).

There is another set of irregular verbs. Members of the set do not
change their original (or base) forms to indicate their past tense forms, as
in the following: beat (beat) and hit (hit). Look at the following sentences:

2 (1) The ch1mpan2ees beattk elr ] -
(iiy The chimpanzees beat their chests yesterday
(iii) Ihitthe targetevery week.
(iv) Thitthe targetlast week.

In the sentencés, the verbs 'beat’ and 'hit' in (i) and (iii) are in the present
tense, while the verbs 'beat’ and 'hit' in (ii) and (iv) are in the past tense.

10.6 Adverbs

Adverbs give more information about verbs. For example, they give
information about place (in the room, to Lagos), time (last night, now),
reason (..because I am a man, ...since you are a doctor) and manner
(quickly, by car). Look at the following sentences: ‘

(i) Tochi is waiting in the room. (In this sentence, 'in the room' is an
adverb of place, which gives more information about the verb
phrase 'is waiting'.) In other words, it answers the question:
"Where?’ =

(ii) Isaw Hasanlastnight. (Inthis sentence, 'Iastmght isan adverb of
time, which gives more information about the verb 'saw’. In other
words, it answers the question: 'When?'

(iii) Emeka came because he needed some water. (In this sentence,
‘because he needed some water' constitutes or forms an adverb of
reason, which gives more information about the verb 'came’. In
otherwords, itanswers the question: "'Why?'

(iv) Temilolu travelled to Jos by air. (In this sentence, 'by air’ is an
adverb of manner, which gives more information about the verb
‘travelled’. In other words, it answers the question: ' How?'

10.7  Adjectives
Adjectives are words which describe nouns and pronouns, as in the
following examples:

'(i) Ayodele needsa good pen.
(ii) Thisisabetter pen.
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(iv) Ineed sometf‘iirig good.
(v) Ayokunle gave me something better.

In the examples, the words 'good’, 'better' and 'best' are adjectives. Note
that, in examples (iv) and (v), the adjectives 'good’ and 'better’ come after
the indefinite pronoun 'something’. In other words, indefinite pronouns
do not come after adjectives. There, it is wrong to say or write '‘good
something' or 'better something'.

Furthermore, they show the three levels of adjectives; the
adjective 'good’ has the comparative level or form 'better' and the
superlative (or highest) level or form 'best’. Some adjectives show the
comparative and superlative levels in a different way, using the words
'more' and 'most’ respectively, asin the following:

(i) Thenurseisbeau tiful.
(ii) Hermotherismore beautiful.
(iii) Her grandmotheris mostbeautiful.

The following are more examples of adjectives, showing the three levels
of their use: ready (more ready, most ready), steady (more steady, most
steady) and big (bigger, biggest). The examples ‘bigger' and 'biggest'
dhow another form of forming the comparative and superlative levels,
respectively, just as the words 'happier'and 'happiest' are the comparative
and superlative forms of the adjective 'happy’, respectively.

10.8 Prepositions

Prepositions are words which enable us to indicate positions. Examples of
prepositions are in, on, over, at, before, from, of, for and after. Prepositions
come before positions, in terms of space and time, asin the following:

(i) inLagos (i) onthetable (iii)over the bridge
(iv) attheairport (v) in1960 (vi)before ten o'clock
(vii) afterJuneand  (viii) intheevening.

2

~ Furthermore, sometimes, prep
adverbs within sentences, asin the following:
3 v %

(i) Hearrived beforeten. g
(ii) She had ameal in the morning.
(iii) They were born in 1908.

(iv) She died in 2011.

In (i) (iv), above, the underlined parts are prepositional phrases which
function as adverbs of time. They are prepositional phrases because each
one of them begins with a preposition. ‘

Note: See Module Eleven for more information about phrases.

10.9  Conjunctions

Conjunctions are words which enable us to join words, phras.es; and
clauses. There are two main types of conjunctions, which are the
coordinating and the subordinating conjunctions.

1. Coordinating Conjunctions

Coordinating conjunctions (or coordinators) are the words 'and’, ‘or' and
'but’ which join words, phrases and clauses that are of the same value in
terms of each part being able to stand on its own, and make full meaning,
even when separated from another part. Look at the following sentences:

(i) Jamesand John arebrothers.

(ii) Ayobamisangand Temiloluspoke.
(iii) Tolu swam, but Wale danced.

(iv) He will run or visit the zoo.

In (i), James and John' are joined by the coordinating conjunction and’ to
form a phrase. In (ii), the two separate clauses (‘'Ayobami sang.' and
"Temilolu spoke.”) form the single sentence, in which they are joined or
coordinated by 'and'. Each of the clauses has the same value as the




senge. I (iii). ﬁmﬁ vy, e
bt and Yot i*ésp@cﬁ%ly Each of thém j joins two units which are of the
same value; each one iff\akes Corﬁ)ﬁlefb meaning by itself.

2. Subordinating Conjunctiohs

Subordinating conjunctions also join two or more parts of a sentence.
However, they join parts that do not have the same value. For example,
one part makes complete meaning by itself, while the other does not. The
one that does not make a complete meaning by itself is joined or
subordinated to the one that makes a complete meaning. Such joining is
done by a subordinating conjunction, also called a subordinator.
Examples of subordinating conjunctions are the following: for, because,
though, although, unless, while, since, where and when. Look at the
following sentences:

(1) Ayobamicame to the meeting, since he was the convener.
(ii) Ayodele did not go home, although he had completed the
assignment.

(iii) Ayokunle went to the park, because he needed some time all
alone.

In sentences (i)  (iii), the parts starting with the subordinating
conjunctions (or subordinators) 'since, 'although' and 'because’,
respectively, do not have complete meanings by themselves. They
depend on the parts before them, to make meaning. Each of the parts
before them ('Ayobami came to the meeting..., 'Ayodele did not go
home...'and 'Ayokunle went to the park...") makes a complete meaning by
itself.

Also, Quirk et al (1973) discuss a kind of subordinators which they
refer to as compound subordinators because of their formation. Such
subordinators or subordinating conjunctions are formed by more than
one word, but they have the same functions as one-word subordinating

g ton]unctlons (or coordma tors) a: are 3
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subordinating con]unctlons are except that, c0n51der1ng that in order
that, solong asand asif. Look at the following sentences:

(i) You will be here for one hour longer, considering that you arrived
late. !

(ii) You can drivehome, so‘long as youare well awake.

10.10 Articles

Articles are the following words: a, an and the. The first two are used with
singular countable nouns, while the third is used with singular and plural
countable nouns, as well as uncountable nouns. Also, 'a' and 'an' are called
indefinite articles, because they do not specify the nouns they are used
with. However, the article 'the’ is. referred to as definite, because it
specifies the nouns it is used with. Furthermore, 'a' is used before nouns
that begin with a consonant sound (words such as bag, car, girl and boy),
while "an’ is used with nouns that begin with a voweFsound (words such
as egg, apple and umbrella). The article 'the' is used with nouns that start .
witha consonant or vowel sound (such as egg, apple, girl and bag.)

10.11 Demonstratives

Demonstratjves are words which point out or show nouns. There are four
demonstratives: this and that (which are used with countable singular
nouns), these and those (which are used with countable ﬁlufal nouns).
Look at the following sentences: ;

i) Ienjoy reading this newspaper every day.
ii) I'enjoy reading these newspapers every day.
iif) Ienjoy reading that newspaper every day.
iv) Ienjoy reading those newspapers every day.

(
(i
(i
(

In (i) and (ii), 'this'and 'these' are used respectively, because the nouns are
near the speaker or writer. In (iii) and (iv), 'that' and 'those' are used
respectively, becanse the nouns are nct near the speaker or writer,
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10.12 Interjectionks' :

‘" Interjections are semi-words (not real or normal words). [nterjections are
used to express feelings of surprise, satisfaction, recognition, pleasure
and pain, amongst others. Aremo (2004: 541) gives the following
examples of interjections and their uses: Oh! (surprise), Ah! (satistaction,
recognition), Oho! (jubilant surprise), Wow! (great surprise) and Ooh!
(pleasure, pain). Aremo describes interjections as “special exclamations
made up of single meaningless words...”

10.13 Conclusion

In this module, the discussion of the word classes in the English language
aims to develop the learner's knowledge of the nature of different types of
words. The discussion also aims to make the learner see the functions
which different parts of words perform within sentences.

10.14 Exercises
A.Supply the plural forms of the following nouns:

1. dish bus cactus tax oasis

28 kilo video hero tomato piano

3% loaf thief chief shelf knife

4. lorry copy enquiry kidney lady

. 5. son-in-law passer-by sister-in-law  runner-up = day-off

6. tooth goose sheep 00X louse

7. stratum bureau phenomenon medium series

8. radius church fungus crisis witch

9. mosquito  potato life wife calf

10. slang jargon species datum terminus

B. Classify each of the following nouns as C, U or C&U (C stands for
countable noun: U stands for uncountable noun; Cé&U stands forboth
countable and uncountable n):

11. zoo strength knowledge  police flour
12.money light information  fish moon
13.luggage sea yam rai- property

v P
s '-Efk‘cfdf English Manual for Universities and Colleges -
14.glass water food fire policeman
15. thunder  traffic work lightning  celebration

C. Insert/delete the wrongly used or incorrectly omitted article in the
following sentences:

16. Devil finds work for idle hand.
17. You may take bus at the Alphonso Road.
. Friend inneed is friend indeed."

i 19. Amain entrance into the university should have overhead bridge.
; g .20, When T arrived there, oneman asked me where Iwas going.
] 21. Bankactsasagent for payment.
] 22. Standard of education fell due to UPE programme.
23. Yesterday was my first time of entering National Theatre.

. Federal Governmenthas approved bursary for all students.
. Friend of mine works in secretariat.

D. Choose the correct pronoun:

26.
27
28.
205
30.

TR i b

32

There is plenty of room for me/I.

Shade and she/her disturb everyone.

Neither the Akrans nor us/we will sell our land.

Gbenga told them/they and us/we entirely different stories.

He/him and I/me were the only ones who knew.

Two girls, Nnenna and she/her did most of the artwork.

. Itshould have been they/them who were penalised.

33. The Hassans insist on our/us spending the weekend with them.
34. Justsuppose it was we/us who were starving.

35. Fatima and we/ourselves are going for a walk.

36. The first ones to arrive were Kassim and her/she.

37. Solaand he/him refereed the match.

38. We/usboys were notallowed to enter the hall.

39. The gate-keeper has warned we/us but we/usboys never listen.
40. Haseveryone turned in their/his or her paper?

4T
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" 41. Say hello to your sister whom you said shehas ]ust returned.
42. Ishall visit the bank to know if they will honour my cheque.
43. Iwilllike to have a nice something for my birthday.
44. The voucher will go to the accountant's office who will then
prepare acheque.

45. They are calling you.
46. When I visited the hospital, they did not give meany drug.
47. The dog has broken it's chain and is now a nuisance.
. 48. The planisvery good and is being reviewed.

49. Don'tmention.

50. Make sure to say your prayers before going to bed.

F. With the aid 'of the word supplied in each row, form three new words
under each heading (the first row has been done to guide you):

Verb Noun Adjective Adverb
Think thought thoughtful thoughtfully
61y | expect |
b2, active
53.| decide
54.| confuse
bb. occasion
56. invitation
5%, guard
58, personal
59. unjust I
60. : strategically
61.| argue
62.| effect
63.| impress
64. affection
65. carer
66. sport
67.| sweeten
68. president
6001 Providence

70. | purify
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G.Putin by, inoron. Example Lalde usually goes 0es to work by bus

71. Isaw Jane thismorning. She was the bus " VSt
72. How did you gethere? Did you come ——  ‘train?.

73. How did you get here? Did you come the train?

74. Idecided notto go car.Iwent my bike instead.

75. Ididn't feel like walking home, so I came home a taxd.

Putin the correct preposition: by, on,in or with.

76. Whois that man standing . the window?

77. I managed to put the fireout ' a fire extinguisher. -

78. The plane was badly damaged lightning,.

79. These photographs were taken afriend of mine.

80. These photographsweretaken___ averygood camera.

81. I don't mind going car but I don't want to go
i1 S R car.

82. Shall we geta taxi orshall we go foot.

83. What's that music? I know it's ~ Okosun but I can't
remember whatit's called. .

84. Therewasasmalltable_  thebed_ alampand
aclock ' it. -

85. Our team lost the game only because of a mistake one
of our players.

H. Complete these sentences using quite with one of the following:

amazing different impossible right safe
unnecessary true

sure

Example: [didn't believe her at first, but in fact what she said was quite

true. -

86. Youwon'tfall. Theladderis
87. I'mafraidIcan'tdo whatyou ask. It's
88. Icouldn'tagree with youmore. You are
89. You can't compare the two things. They are.
90. You needn'thave done that. [t was
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~ 92.  (home/did you come/so late) Why

———

Complete the sentences. Put the partm fhe rlght drd ok (PRI
Example: (for along time/have lived /in the same house)

They havelived in the same house foralong time.
91. (tothebank/every Friday/go) I

93.  (her car/drives/everyday/to work) Ada
94.  (been/recently/to the cinema) I haven't
95. (atthetop of the page/your name/write) Please

96. - (her name/after a few minutes/remembered) I

97.. (around the town/all the morning/walked) We

98. (onSaturdaynight/didn't yousee/at the party)I_
99. (some interesting books/found/in the library) We
100. (thechildren/yesterday/to the zoo/took) Sade

1 Comp]ete the sentences. Use the words in brackets in the correct
ordet. Example:

[can neverremember her name. (remember/never/can)

Hidr ok sugar in coffee (take/usually).

102, a4l hungry when 1 get home from work.
(am/usually).

103. ~'Where is Jim?' 'He home early' (gone/has/

probably).
104.  Aremuand Dare InIbadan (both/were/born).
105.  Lanreisagood pianist.She very well (sing/also/can).

105, . Oiirear down (often/break).

106.  They live in the same street as me but I to them
(never/have/spoken).

107.  We along time for the bus (have/always/to wait).

108. My sight isn't venyy, peud.ddge 1. with glésses
(read/can/only).

16 early tomorrow (probably/leaving/will /be).

able to come to the party (probably/be/

110. I'mafraid I
Won't).

L Complefe- the sentences using orie of the words irt the box. B

amusing / amused confusing / confused exhausting/ exhausted
annoying / annoyed  boring / bored  disgusting / disgusted
interesting / interested exciting / excited surprising/surprised

Example: He works very hard. It's not surprising that he's always tired.

111. Thave nothing todo.I'm

112. The teacher's explanation was
didn'tunderstand it.

113.The kitchen hasn't been cleaned for ages. It was really

. Most of v‘the students

114. I1seldom visitart galleries. I'm not particularly __ inart.
115. There'snoneed to get just because I'm a few minutes late.
116. The lecture was .Ifell asleep.

117. 1 asked Emily if she wanted to come with us but she wasn't -

118. I've been working very hard all day and now I'm
119. I'm starting a new job next week. I'm quite
120. Toluis very good at telling funny stories. He can be very _

aboutit.

K. Each of the words in the following list can be classified as noun, UET‘b,'
adjective or adverb. Tag them accordingly:

121 sufficient e setaoa sufficiency

122. nonchalance -------------— nonchalant -----------—----—---
123. ignorant ignorance

124. magnificence ---==---------- mag i HEENE e
125 situate situation

126. thrill -- thriller

127. wrap -- rapture’

128. herd -- harden

129. sunshine ——-------------=--- sunny

130. tickle ~=~-=====mmm e ticklish
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Objectives of Module
The objectives of the module are to:

(a) teach students the different types of groups (phrases) and clauses and
how they can recognise them; :

(b) demonstrate how to identify and use dlfferent types Of phrases and
clauses; and

(c) explain their grammatical functions in different contexts of use; and
demonstrate how they can be used effectively. i

11.1  Introduction.

There are five grammatical units in English, namely: morpheme, word,
group, clause and sentence. In order of hierarchy, morpheme is the
smallest unit, while sentence is the highest unit. This module focuses on
group and clause which are the third and fourth grammatical units,
respectively. A phrase, also known as group, is a group of words which
formsa gramrr{atical unit within a clause or a sentence. It is often headed
by headword. In the grammatical rank scale, a phrase is higher than a
morpheme and word but lower than a clause and sentence. Examples are
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' B Theobjectives of the module are to:
i _.r’ . (a) familiarise students with how Englishis used on the Internet; and
i (b) equip studentswith the requisite linguistic skills fof using the Internet

productively.

B 15.1 Introduction

i ~7 Technological inventions have a long-standing history of transforming
T society; examples abound to support this view. The most famous example
T is the invention in the 15" century of the Printing Press by Johannes
g Gutenberg (a German). The invention led to mass literacy, helped to foster
~ the Protestant Reformation (by breaking Clergy’s theological monopoly);
and, bécause of the easy exchange of information, enabled the scientific
revolution. Examples abound to prove the efficacy of technology as the
harbinger of societal change. However, that is not the focus of this
module.

Unlike the Printing press, the internet was notinvented by asingle
* individual; rather, it is the culmination of advances in computer
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es to network. The
internet is essentially a vast network of computers; it is a decentralised
network which does not depend on a central mainframe of computer
networks for operations. (Note: Read up on the history of the internet.)
The information age is a departure from the traditional way of
engaging the world. In the traditional period, the Agriculture or
Industrial Revolution determined the global economy; but the
information age is characterized by the explosive access to information at
a global scale hence determining, in turn, global economy. A major driver
of this new age is information technology (or the internet). The internet
has changed human communication for decades. Language is not spared
in this development, because language is an important tool for

‘communication. The internet affords, very conveniently, the convergence
. of many people to interact together in formal and informal environments

created in the cybérspace called 'online', also.-known as the internet
communities. In this space, the need for proper use of language in its
formal and acceptable form is often and almost completely disregarded
for several reasons. These reasons will be discussed very clearly in this
module. The under-listed are the objectives of the module.

Atthe end of this module, you should be able to:

(a) understand the background and need for internet
technology for nation building; ‘

(b) understand the imperative of the internet for learning and
instruction;

(c) listsome characteristics of the internet;

(d) understand the effect of the internet on the English grammar.

152 Overview of Language and the Internet

Before the internet, written documents were all preserved in print form.
Beforethe eventual publishing of these documents, rigorous editing work
must have been done to ascertain the publish-ability of the documents.
The internet provides an open information system where users can
contribute to a number of discussions or knowledge-sharing platform. A

e T = I

e S ¥

good example is thE’Wik‘ipedia' which allows registered members to edit .
information placed on the online encyclopedia. It is for this reason thata
number of academics do not accept information obtained from the
. Wikipedia. Furthermore, there is a constitutional provision for the
L freedom of expression under the 1999 Constitution of the Federal
Republic of N igeria, which states in Section 39 (1) as follows: “E very person
shall be entitled to freedom of expression, includin g freedom to hold opinions and
to receive and impart ideas and information without interference.” This
§. constitutional backing of expression and information freedom allows
' f users of the internet to share, express and be free to spread toa legal limita
: wide range of information as conveniently as possible, whether formally
& or informally, as long as doing so does not amount to treasonable
B offences. b
‘.'_ The Greek Philosopher, Plato, said very succinctly that 'necessity
B s the mother of invention.’ Once there is a need, all creative efforts are
channelled to address the need. The internet is, perhaps, one of the
e _greatest inventions of the 21" century which has opened up a lot of
3 creativity and a great number of spontaneous responses to socio-
economicand other forcesin history. The invention of Facebook as a social
networking site is a good example of this creative outburst which was one
of a number of responses that arose as a result of creativity, aimed at

tackling necessity. Today, Facebook contributes immensely to global
[ economy greatly.

i

H Internet English, according to Oyebode (2012; 230), emerged over

SBE
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o “’ the years as-young people tried to shorten written messages on the

,._' internet and mobile phones, just to be informal and save energy, time,

AR

‘ space and money. This trend has, over the years, metamorphosed into a
~# unique language that produced new words and phrases. This

Ll

U development has brought about what is now known as cyber-language

B8 which has become a part of our daily lives. This reality has serious

~ implication for spoken and written English.

© 153 English as a Global Tool for Knowledge Dissemination
The British Council (BC) offers perhaps the most convincing argument
or the popularity of the English language as a global means of trade and




: dlssemmatlon of knowledge Accordmg to “the BC, En
dominantinternational language of the 21* century. Itis spokenata useful
level by some 1.75 billion people a quarter of the world's population. Asa
language of communication, science, information, technology, business,
entertainment and diplomacy, it has increasingly become the operating

i "his Ianguage situation creates a poasfble conﬂlctbetween the forrnal and

the informal side of language usein the classroom. For instance, in a stugiy
conducted by Brandstrom (2011), a teacher expressed concern because
students think that skills in informal language use are more important
than knowledge in formal language use.

1 system for the global conversation. How did this happen?

The United Kingdom alongside Spain, Portugal and others
colonised some parts of Africa, as well as some countries in the Americas, r!
spreading its influence through politics, religion and military might. This &

2. Characteristics of the Internet
(a) Anonymity: Otherwise known as impersonality, users of the internet
can choose to be anonymous by not providing the details of their names or

144 : influence was made possible by the accompanying Christian Missionary ]/(\)cations when they communicate with community members.
| _ 3 nonymity gi i ivi S ine u

1 expedition spreading the good news of salvation through English, = 13;];:]%5 SPIRe unre“‘;“;‘ed U“;’dle”c o “qt}’l‘“h]f‘e serl :0 thde
111 virtually d1sregardmg the mdlgenous languages already in existence in point that it becomes very easy to be mischjevous, unethical, impolite an
1 fraudulent. All these are shown, undoubtedly, in the choice of words. This

g FJ : the colonies. iswhere language use becomes a problem.
| ’
‘ 1. The Internet as a Medium of Learning and Instruction

; : . ' ¥ (b) Encourages brevity: The provision for expression of thoughts in many
qh1 The internet plays a major role in the lives of young people today.

online communities is very limited. For instance, on Twitter, one is only

5 Children and youngsters alike engage in online activities,b_othinside and, ; = entitled to one hundred and forty (140) characters to express one's
§ outside the classroom (Selfton-Green, 2004). Formally, in the school, = thought. This would, no doubt, encourage the use of short forms of words

and young people use the internet, for instance, when searching for forcommunication.

information and when tackling assignments and tests. Informally, in their

|

¢ } ‘ spare time, they chat with friends, play online games, and areinvolvedin | (c) Creativity of expression: Online communities, most times, are virtual
1
\

k]

fan fiction, which involves using pubhshed material to create pictures  (f+ communities and a place to express one's thought in a very relaxed way,
. and films, amongst others (Olin-Scheller & Wikstrom, 2010). and without any formal evaluation. Therefore, creativity in expression
BN Furthermore; Olin-Sheller and Wikstom discuss the generation £ becomesa feature of online platforms. Today, there are alot of expressions
1 gap that exists between students and teachers today. Young people are 4 : which impact very heavily on spoken and written English, especially of
‘ being brought up in the digital era, whereas older members of the society young learners.
_‘ i i are gaining their skills in information and computer technology (ICT)
|
|
|

rapR—

'
later in life. Consequently, there is generally a 'digital knowledge gap’ ] i (d) Opeﬂ_ ACCERS to gogd and not‘-so-gooc_l information: The interne‘t is
: bet teachers and their students. Indeed, young people who 4 replete with animpressive stock of good information and also an amazing
| etween some k|3 ] : L i ‘ S
: regularly surf the internet are exposed to incorrect use of the English & number of rubbish. For instance, a lecturer gave his students an
| & ) sk assignment, and asked them to browse the internet for good information

language from a prescriptive point of view. How does the continual use of
the internet influence students’ language skills? Moreover, how should g

4

{j on the subject matter. When it was time for the students to present their
i teachers handle Enghsh as a Second Language (ESL) and English as a

|

response, the teacher became worried at the sheer blind copying of what
the students had got from the internet without verifying the authenticity

Foreign Language (EFL) students’ exposure to incorrect language use?
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1 ofthe information. [t was later proven to the students that the information
oy o S ¥ nxya )
+ they had got was not the truth. Therefore, they were taught the right way -

to obtain information.

15.4  Effects of Internet English on Standard English

1. Spelling

Several reasons have been advanced in academic literature for the sharp
decline in the proper handling of English spelling and grammar among
young learners. One notable reason is the pervasive use of the internet.
The table below shows some of the most misspelt words on the online

communities: 7
Table 1: Some words commonly misspelt online

Wrong Forms | Confusing Letters Correct Forms
ecstacy ends with sy ecstasy
Pharoah ends with -ach Pharach
agressive, two gs aggressive,
aggression ageression
jist begins with g- oist
unforseen remember the e after the r | unforeseen
goverment n before the m govemfnent
ocasion double 'c' and single 's' occasion
acommodation | double 'c' and 'm’ accommodation
harrassment single 'r' and double 's' harassment
embarassment |double 'r' and double 's' embarrassment
necesary single '¢’ and double 's' necessary
resturant omission of 'a' restaurant
questionaire double 'n' questionnaire
begining double n' beginning
delibrate omission of 'e' deliberate
whereabout omission of 's' whereabouts
pronounciation | inclusion of medial 'o' pronunciation

Wrong Forms | Confusing Letters | Correct Forms
untill addition of extra ' until '
writting addition of 't writing
proffessor addition of 't professor
hipopotamus | addition of 'p’ hippopotamus

(Source: Oxford Online, 2017; Daramola, 2009:242)

2. Vocabulary

The internet has increased the English vocabulary significantly in a
number of ways. The English language has been receptive to a number of
borrowings from other languages of the world; Greek, Roman and
French, to mention a few, are some of the sources of early influence on the
language. Also, a number of technological advancements in the area of
information dissemination have contributed to the remarkable increase in
the lexical collection of the language. The information age has brought
about a significant addition to neologisms in the English language. The
table below shows few examples of the contribution: -

Table 2: Some elements of internet vocabulary and their meaning

Word
Wi-Fi

Meaning

a facility allowing computers, smartphones, or other
devices to connect to the internet or communicate
with one another wirelessly with a particular area.

a small box that looks like it is being depressed when
you select it. Buttons can turn on (and turn off) many

button

types of functions on the internet.

to explore a website or a number of websites by
scanning and reading information.

browse

software, such as Microsoft Internet Explorer, which
is used to.find information on the web. The most
visible part of a browser sits at the top of the
computer screen, above the web page.

browser
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pressing and releasing a button on a mouse to select
or activate the area on the screen where the cursor is
pointing; usually, one clicks on the left side of the
mouse (called a left click). For more advanced
functions, one clicks on the right side of the mouse
(called a right click).

cursor

a small image on the screen indicating where one is

pointing; the mouse controls the movement of the
Cursor. :

desktop

the information that appears on the computer scon
after the computer is turned on. The desktop
contains a number of icons, or images, that one can
click-on to start programmes.

hardware.

the physical parts of a computer system

homepage

the first thing one sees on a website, or the opening
page of a website. It provides information about the
site and directs one to other pages on the site.

Icon

a small picture or image representing a command
(such as print), a file, or a programme. When one
clicks on an icon, one starts a command, opens a file,
or launches a programme.

keyword

the keys that operate the computer, very much like a
typewriter, with extra keys for special functions.

log on

to %ain access to a computer system or to a page on a
website by entering a password or user identification
(ID)

Menu

a list of options, or topics, on a website that users can
choose from.

monitor

the part of a computer system that contains the
computer screen, where information is displayed.

mouse

a small hand-held device that controls the position
of the cursor on the computer screen. Movements

of the mouse correspond to movements of the cursor.

-
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e Scroll

Word

Meaning 4 ;

to move through a website or through various
websites.

to move text or other information on a computer
screen up, down, or sideways, with new information
appearing as the old disappears.

‘navigate

website a location on the worldwide web (and the internet)
that contains information about a specific topic.
A website usually contains multiple pages with

different types of information about the topic:

Windows | a framed area of a computer screen that appears in

front of the web page. Sometimes, the appearance
of a window means that one has entered another
website. At other times, it means one may still be on
the same website.

also known as the web, it is a system that lets one
access information on the internet. Pégple often use
the term web to refer to the internet, but they are
not exactly the same. The worldwide web operates
over the internet, and it is the most widely used
part of the internet.

world
wide web
{(www)

(Source: Glossary of Computer & Internet Terms for Older Adults
(Undated)

3. Word Formation

If there is anything that is of great concern to scholars in the field of
language and communication, itis the manner in which words are formed
on the internet today. This particularly calls for concern because it has
untold consequences on the use of the English language, particularly
among current and upcoming generations of users. The following are
some of the methods of word formation on the internet:

Creative Use of Abbreviations. Abbreviation is achieved in a number of
ways. Words could be clipped to save time. Examples are 'cuz' for
. because’, 'pop' for 'pop music’ and ‘copter’ for 'helicopter’.

LN
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ycess of forming new: i g the initial letters of a phrase.
- process of forming new words by joining the initial Te L p

acronyms, depending on the pronunciﬁ'tion of the words. Table 3, below,
showsalist of suchacronyms. -

Table 3: Some online Abbreviations

(i) Abbreviations Meaning
FYI For your information
AMA Ask me anything
Bae = Before anyone else
DAE Does anyone else?
ELI5 Explain like I am 5
HIFW How I felt when
ICYMI In case you missed it
IMO/IMHO In my. opinion/ in my humble
opinion

IRL In real life
JSYK Just so you know
MIRL Me in real life
LOL Laugh out loud /
SMH Shaking my head

(ii) Numbers/Letters
F2F Face to face
B4 Before
2B To be
M8 Mate
L8r Later
3W World Wide Web
dever For ever
B2B Business to business
Somel Someone
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_ urclipping =

---------- Have
Fri Friday
Cuz Because

(iv) Expressive respelling
Looooong Long
Luuuuuuv Love
Whaaatttttt What
4 Grammar

The English grammar has changed significantly on the internet, through
the innumerable online community platforms, otherwise known as the
social media, such as Facebook, Twitter, Bebo and Skype, to mention a
few. Because these platforms attract a significant amount of followings,
especially from among the youth population who axe still in school, there
isno doubﬁng the fact that the impact of these platfgrins will be greater on
them than on the adults who only use the platforms when the need arises.
Research has shown strongly that these platforms have a wide range of
effects on teenagers and young adults who are either grappling with
societal acculturation or battling with emotional issues which traverse

relationship and sex. The following are a few grammatical issues
identified on these platforms:

Preposition. Olaniyi ( 2008:32) defines a preposition as a word or group of
words which shows the relationship between a noun or a pronoun and
other words in a sentence. Examples of prepositions are with, from, for and
in. Here are some findings we have made about the use of
some online community pages:

prepositions on
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comprise of of " |comprise - = |-
request for for request

seek for honour for seek honour

with regards to

's' to reward

with regard to

congratulation for | for congratulate on
look up to up look to's

to condole with & to condole with
start from the | the start from scratch
scratch

consider an issue consider an issue
on its own meric own on iis merit

(Source: Daramela, 2009:248)

Here are some wrong uses of prepositicns, their corrections ard a brief

explanation of each of them:

Table 5: Some wrong uses of prepositions

| Wrong Forms

Correct

Explanation

As time goes on, |
will know what
to do.

_As time goes by,

1 will know what
to do.

Time does not go on; it goey

by.
=4

Dudu-osun soap is
made of leaves

Dudu-osun soap is
made from leaves

Made from is used if the
raw material is not seen at
the finished product. But,
if the raw material is seen
after making the product,
made of is used, as in the
following: The bench is
made of wood.

rﬁ?ﬁl —v*

money with me
now; let me check
my purse.

-”Id th“‘é‘ize

money on me
now; let me check
my purse.

| Onmeis correct if the
"mo_r'ae‘y is in one's pocket.
With me is used if the
money is in one's bag or
purse, as in: I don't have
money with me now; let
me check my pocket

My sister, Sonia,
now lives at

My sister, Sonia,
now lives in

In makes a reference to
locations in general; at is

London. Lom o used before names of
specific locations within
the general reference, as in
the following: My sister,
Sonia, now lives in London,
at 9, Rochester Street.

Harold is very Harold is very Proficiency is denoted with

good in physics. | good at physics. | the use of the preposition at

My house is My house is Between can be used for

among the between the . more than two things if

cinema, cinema, sharing is not involved

the market and the market and

the church. therchurche——+ 3 -

I am quite pleased| I am quite pleased| We can only be pleased

with your at your ‘with' when it relates

daughter's daughter's to human beings but ‘at’
performance. performance. is used in reference to

non-human subjects.
One can say: Tam very
pleased with your daughter

(a human subject).’
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He Was notin | On.* 3{3 a place preE»osmonp
the Gt when denotes position on :

| e was not on
the queue . when

_létgame . I came in. somet}ung or a surface.
The right preposition
collocation for 'queue’ is in.

Chuks has been Chuks has been | To be 'in bed' means the

on bed since . in bed since person is 'ill' or 'asleep’.

10am. 10am. 'On bed' is used when
| one 1s relaxing, as in:
“Everyone must be on
bed at 11pm tonight,” -
the hall assistant ordered.
[ left Lagos to I left Lagos for The preposition to cannot

Texas last week be used in the context
when one means the
action one personally

performs

Texas last week

I congratulate you
for your
success.

I congratulate you| The preposition 'on’
on your
success.

(Source: Olaniyi, 2008:33-34)

collocates with 'success’.

15.5 | Summary and Conclusion
In this module, attempts have been made to explain the importance of the
information culture which led to the internet revolution. This revolution
has immense impact on the general use of the English language,
considering the characteristics of the online community platforms which,
amongst others, afford users very limited space for expression, thereby
encouraging brevity and formation, as well as reformation of words. It
can be inferred, therefore, that the internet has revolutionised the English
"nguage in numerous ways. The internet has brought about what is now
nown as cyber-language, and this ha« serious implication for the

speaking and writing of the English language
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mass wisdom

In the traditional period,
politics

determined the global economy.

agriculture
marketing
language

The 1999 Constitution of the Federal Republic of Nigeria states, in
Section 39 (1) as follows: “Every person shall be entitled to
including freedom to hold opinions and to receive
and impartideasand information without hindrance.”

Freedom of Association =

Freedom of Expression

Freedom of Speech

Freedom of Information

Anonymityisalsoknown as
vagueness

facelessness

impersonality

being incognito

One of the following is not an element of internet
vocabllary v sres s

mouse

menu

move

Monitor
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7: Identify the word wrongly speltin the underlisted options.
Pharaoh

harrassment
questionnaire
Accommodation

o0 oo

8. In your own words, how would 'you define a preposition, based on
your understanding of the word as discussed in this module?

9. Isittruetostate thatthe internethas influenced English grammar?

10. Intwo sentences, state why English has been described in this
module as “a global tool for the dissemination of knowledge.”
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JHOW TO BE CONCISE AND ORGANISED
~* PARAGRAPHING AND OUTLINI

John Ibanga

- Module Preview

16.1 Introduction

162 FeaturesofaGood Paragraph
16.3  Outlining

16.4  Exercises

Objectives of Module

The objectives of thismodule are to:

(a) enhance students' ability to write coherent and unified paragraphs;
and ;

(b) equip students with the skills for presenting main points in extensive
writing. :

16.1 Introduction

Writing gbod paragraphs is one of the qualities of an efficient writer, and
it is important to the success of any piece of writing. Paragraphs are
important to every piece of writing, whether it is an essay, a letter, a
newspaper article or a term paper, since every piece of extensive writing is
made up of paragraphs. Paragraphs are the building blocks of such
writing. In other words, a writer expresses his or her points of view in
paragraphs. This module will provide you with some guidelines on how
to write coherent and unified paragraphs. It will also discuss how to
develop an outline that will guide you through the process of developing
a good paragraph. In addition, we shall discuss the required parts of-a
good paragraph. Thereafter, we will provide model paragraphs and
engage in exercises- that will help you to practise how to write good
paragraphs. Atthe end of this module, you should be able to:
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textand write them. s >
-4. Summarisation skills: Summarise, in not more than two pages, a
chapter from the recommended literary text.

5. Grammar skills: Write out five examples each of (a) simple, (b)
compound and (c) complex sentences in a selected chapter of the
recommended literary text.

6. Literary exercise: Write out the plot of the literary text.

7. Whatis the narrative technique or point of view in the text?

8. State the setting of the story. :

9. Whatare the major and minor themes of the story?

10. Write at least twenty (20) figures ofspeechyou can find in the text.
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Module Preview

AND LONG ESSAYS
Theophilus Ayoolu Banji

25.1 Introduction
25.2  TheCriteriafor Writing a Good Research Paper
253  How to Choose a Research Topic
254  How toNarrow a Subjectinto a Researchable Topic
255  How to Write a Thesis Statement
25.6  How to Find Relevant Information
25.7  Sourcesof Information
26.8  How toDraft, Revise, Editand Proofread a Research Paper
25.9  How to Avoid Plagiarism
25.10 How to Cite and Reference Existing Works
25.10.1 TheHarvard Style e
25.10.2 The American Psychological Associafion (APA) Style
25.10.3 Whatis a Bibliography?
25104 Whatis aBusiness Proposal?
25.10.5 How toRequest fora Sponsorship or Grant
2511 Conclusion
25.12 Exercises
Objectives of Module
~ The objectives of the module are to:
(a) expose students to the rudiments of project writing;
(b) equip students with the necessary skills for project writing; and
(c) give an overview of business proposals and requests for

sponsorship/grants.
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ROZE;I(IS (2007 3) states that a research paper is such a useful and efflmer‘rt

-method of gathermg and presentmg reliable mformahon i Indeed at”'

undergraduate and postgraduate levels of formal education, research
papers and long essays are regular features of the requirements for the
achievement of first and hlgher degrees. Being formal pieces of work,
research papers and long essays are expected to be written with great care,
and following stipulated guidelines and conventions. Such guidelines
and conventions vary from one institution of learning to another.
However, there are a number of key characteristics, which are common to,
or shared by, virtually all institutions of higher learning. This module
discusses thecharacteristics. The discussion of the characteristics in this
module is guided, to a great extent, by Rozakis' model which focuses,
amongst others, on the following significant and relevantkey areas:

e the qualities of agood research paper
¢ how to chooseatopictoresearch
* how tonarrow asubjectintoa researchable topic
e how to write a thesis statement
®  how to find relevant information
e sourcesofinformation
» how todraft, revise, editand proofread a research paper
e theimportance of using the mechanics of writing correctly
e how toavoid plagiarism :
* how tocite existing works
¢ thelayoutofaresearch paper

In addition to the above areas, this module also discusses referencing
styles and conventions and types of proposals. The module also presents
samples of business proposals and requests for sponsorship.

25.2 The Criteria for Writing a Good Research Paper
Rozakis (ibid) identifies the following criteria for writing a good research

paper:

(b) The writer must show that he or she has a good ¢

: avmd-lrrelevantpomtsorargumen o v

topicand make use of appropriate material or data..

(c) The writer reads as widely as necessary on the 1
partmularly focusmg on the works of recogmsed authoritjes’
relevant field. 6

(d) The writer acknowledges existing and relevant research, and shg
how his research has a new perspective that contributes to eXisting
knowledge.

(e) Theargumentor topicof the research is organised and logical.

(f) The research mustbe original, withoutany form of plagiarism.

(g) The material used for the research paper must be verifiable.

(h) The format of the paper conforms with that which s stipulated by the
relevant authority, such as a university.

(i) The paper is written in a standard and formal style that reflects

educated usage.

253 How to Choose a Research Topic =

The choice of a topic for a research paper must be done very carefully, and
not in a haphazard manner. Rozakis (ibid) asserts that the success or
failure of a research paper often depends on the subject. Therefore, he

proffers the following:

(a) Do not research a subject that you cannot complete within the time
allocated to you for your paper to be submitted.

(b) Do not choose a subject for which you have no access to relevant or
suitable material.

(c) Donotresearch offensive or vulgar subjects.

(d) Think about or brainstorm your subject.

(e) Listideasand create aweb of points around the ideas.

(f) Whererelevant, draw visuals.

(g) Use question words, such as who, what, when, where and how to

generateideas.
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! s of spelling, punctuation
and grammar at this stage. . ok fie S information; Inf

(i)  Read widely around '}}ciuAr ideas.

() Be consistently mindful of how much time you have to submit your
research paper.

(k) Be mindful of the expected or stipulated length of your research
paper.

(1)  Consistently focus on the purpose of your research -paper. For

instance, the purpose of your paper is to convince your reader or
audience about the claim(s) you make in the paper.

25.4 How to Narrow a Subjectinto a Researchable Topic

The topic of your research is developed or extracted from the subject of
the research. The subject is general, but the topicis specific. For instance, a
subject could be about education or music. However, the topicis about a
very specific issue within the subject. Importantly, narrowing a subject to
aresearchable topicis a process of starting with a general subject, turning
the subject into a question, brainstorming different areas of the subject for
probable topics, consulting relevant sources of information, sifting your

ideas in relation to your purpose and expected audience; and, finally,
writing a final topic.

25.5 How to Write a Thesis Statement

A thesis statement is the core issue you are discussing in your research
paper. Rozakis (ibid:29) asserts that a thesis statement states the main idea
otaresearch paper. Secondly, it shows the purpose of the paper. Thirdly, it
implies the direction of the paper and the order in which relevant ideas
are presented. The statement is focused, interesting, clear, and uses
appropriate style. For instance, a research paper uses a formal style in
terms of spelling, punctuation, grammar and expression. Importantly
too, your thesis statement must be written in a declarative sen tence, not as
a question. Finally, a thesis statement should not be too general. Make it
specific.

P e ey .

vords, phrases and ;

- 25.6HowtoF %
- The world around usis full of information. Information a]

A R

i Relevant Information B

careful about what kind of information is relevant and usefy],
summary, the researcher should examine information carefully.

25.7 Sources of Information .
There are two main sources of information: primary and secondary.
Sometimes, the quality of a research paper is enhanced by the use of
primary and secondary sources of information.‘ it :
Primary sources are created through direct pa.rtlapat?on by th.exr
compilers. Examples of primary sources are autobiographies, dl.a?.‘lt?S,
interviews, historical records (oral and written), journals, eye.W:’mess
accounts, letters, journals, photographs, maps, Surveys and st(lati.stlcs.
Secondary sources are described as indirect;,,__t}hey originate from
existing accounts produced by others. Examples of sEcqn.df11'y sources are
abstracts, government documents, almanacs, literary cr'1t1c1sm, tex’cb?c?ksi
biographies, web pages, interpretations, book reviews and critica

analyses.

25.8 How to Draft, Revise, Editand Proofread a Research Paper

Even though the factis obvious, itis important to state thatitis very uglze.ful
to consistently read through and revise a research‘ Paper as the writing
progresses. Sometimes, the whole process of writing ?roduces marny
drafts of the same paper. It is all about producing a quality output. T.he
more revision is done, the greater the likelihood of improving 'the _qual%ty
of aresearch paper. Rozakis (ibid: 155) presents a number of guidelines for
revising, drafting, editing and proofreading a research paper:

(a) Allocate sufficient time torevise your paper. .
'(b) Do not hesitate to make significant (or extensive) changes
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-in your paper ‘where necessary For ms’cance you rmght need to
change the order of your argument, paragraphs and sections.
(c)  Saveeachdraftof your paper under clear and proper file names.
(d) Makeyourpaperavailable for peerreview. :
(e) Where possible, go to writing centres, and use their resources.
(f) Edit'your paper by checking the accuracy of your writing and the
structures of your sentences.
(8) Also, edit by determining whether or not you have proved your
thesis.
(h) Check your choice of words and how coherent your writing is.
(i)  Confirm whether or not you have acknowledged the sources you
referred to in your paper.
(i)  Check the layout of your paper: page numbering, outline, title and
subtitles.
(k) Check grammar, spelling and punctuation.
(I)  Proofread your paper by checking your final draft for errors of
typing; if possible, read your draft aloud to yourself; ask someone to
read through your paper.

25.9 Howto Avoid Plagiarism

Plagiarism is the use of someone else's work or words without
ac‘knowledging the source. Rozakis (ibid: 117) describes plagiarism as the
act of paraphrasing and presenting an existing idea as your own, or as if
you are the originator. Rozakis states further that it is the act of arranging

; one'sideas exactly as someone else has done. He states that plagiarism can

be avoided in the following ways:

(a) Acknowledge the source of an existing idea, and do not paraphrase
theidea asifitis yours.

(b) Do not present or develop an entire paper or a major part of it in
exactly the same line of thinking as someone else's.

() Donotarrange your ideas exactly as someone else has done, even if
you acknowledge the source.

£ produced devices for detectmg plagiarism.

(b) HowtoCite Two or Three Authors

25.10 How to Cite and Reference Existing Works :
There are conventions which give guidelines on how to Cite and refere
existing works. Citing of existing works and providing a list of Teféren
or a biography is a major requirement of a good research paper.'Tha
guidelines for following the requirement must be adhered to very strictly,
to avoid negative outcomes of the research paper. One of such negative -
outcomes is the danger of being accused of plagiarising other people's
works.

What is referencing? Referencing is a process- which'lets anyone
reading your research paper know that you have read or consulted a
range of relevant sources in relation to your research. It is also a clear way
to show that you have acknowledged ideas and views of previous writers
or authors in your research. Two of the major conventions which provide
guidelines on referencing are the Harvard Style and the American
Psychological Association (APA) Style. Each of the styles follows its strict
convention. >

25.10.1 The Harvard Style

The Harvard style uses an 'author-date’ format. In other words, the
researcher cites or refers to an existing work by writing the author's last
name followed by the year of the publication of the work. The format is
discussed further below, using the Imperial College London's (2016)
publication on Harvard referencing.

(a) HowtoCite One Author
There are two ways to cite one author in the Harvard style as follows:
Life in the forestis very tiring (Banji, 2007).
Banji (2005) states that life in the forest is very tiring.

The following examples show how to cite two or three authors:
Animals are easy to handle (Olutayo & Ayoola, 2011).
Dogs are friends to others (Banji, Ayoola & Idowu-Faith, 2009).
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(d)

(e)

(£)

(g)

How to Clte Four or More Authors : .L :
If the work being cited has four. or more authors the term 'et al.' is
used after the name of the f1rst author Itis also acceptable to use the
term to cite a work that has three authors. The following examples
show how to cite four or more authors:

Travelling at the speed of lightis exciting (Banji et al., 2010).

How to Cite Works Written in the Same Year by an Author

Use a lower case letter after the date of a new work which has the
same author and is written in the same year as one you have already
cited in your paper. Look at the following example: Children tend to
see the positive side of life at all times (Aderibi gbe 2009a;
Aderibigbe, 2009Db).

How to Cite form Chapters Written by Different Authors

Where works are cited from chapters written by different authors,
cite the author of each chapter to which you have referred. Do not
cite the editor of the whole book.

How to do Secondary Referencing

Secondary referencing occurs when an author cites the work of
another author, but has no access to the original or priméry author.
In such a case, the researcher cites the author of the primary source
and the author-of the secondary source, as follows:

According to Aiyetoro (2006), as cited by Banji (2009), life is full of
¢hallenges.

Note that it is advisable to avoid citing a primary source towhich
you donothave a direct access.

How to Cite a Direct Quotation
Use single quotation marks to cite a direct quotation, unless you are
quoting a speech. After the quotation, indicate the page number, as
follows:

-~

(1)

(j)

(k)

(1

L

photographs figures and pictures you have used in your work. Cite. 4
them with all their details both within your writing and their
captions within the body of your work. Look at the following
example ‘Map of the West Side of the Amazon’ (Rotunda, 2011: 502).

How to Cite a Work that Has no Specific Author

Use the name of an institution or organisation to cite a work which
does not have a specificauthor, as follows:

Nigeria needs a new direction to find a cure fora number of diseases
(Federal Ministry of Health, 2017).

How to Cite Multimedia Works

Multimedia works are works such as telev151on radio, video and
film. Cite such works, using their titles. Where the author's name is
available, cite the name of the author, such as that of a video you have

uploaded.

How to Cite an Interview or A Personal Communication
Cite the interviewee as the author, using his or her surname (last

name).

How to Cite Quotations which are Longer Than Two Lines
Insert quotations that are longer than two lines as a separate
paragraph that is indented. In addition to the indentation, use the
opening and closing quotation marks, the full stop, followed by the
page number(s) of the quotation kept within brackets. Where you
do not want to include a part of the quotation, use the ellipsis marks
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inserted inside square brackets: []."-
Note that itis advisable not to use too many quotationsin your work.
Plaraphrase existing works as much as practicable to do so.

(m) How to Write a List of References
Areference list should contain all the sources you have cited in your
paper. List your sources alphabetically by author or editor. If you
have cited an author more than once, list the author's works which
you have cited, begmnm g with the latest work.

(n) An Example of a Reference List (Source: Imperial College,
London)

References

Arrami, M. & Garner, H. (2008) A tale of two citations. Nature. 451 (7177),
397399. '

Barros, B., Read, T. & Verdejo, M. F. (2008) Virtual collaborative

experimentation: an approach combining remote and local labs.

IEEE Transactions on Education. 51 (2), 242250. Available from:
+ doi:10.1109/TE.2007.908071 [ Accessed 29th June 2015].

Department of Health. (2009) Living well with dementia: a national
digmentia stra Py clvaiFable e om:
www.gov.uk/government/publications/living-well-with-dementia-
a-national-dementiastrategy [Accessed 4th June 2015].

Goldacre, B. (2008a) Dore the media's miracle cure for dyslexia. Bad
Selenee., Webl o ivrAvwaildble 7% @ ¢
http://www.badscience.net/2008/05/dore-the-medias-miracle-cure-
fordyslexia/#more-705 [Accessed 19th June 2015].

Henderson, J. (2005) Google Scholar: A source for clinicians? Canadian
Medical Association Journal. 172 (12), 15491550,

your own words into a quotatlon enclose ‘the words you have

Phys:cal Medicine and Rehabilitation, 89 (3, Supplement 1) 83884

Pears; R. & Shields, G. (2008) Cite them right: the essential referencing g
3rd ed. Durham: Pear Tree Books. '

Ramalho, R., Helffrich, G., Schmidt, D.N. & Vance, D. (2010) Tracers of * 4"
uplift and subsidence in the Cape Verde archipelago. Journal of the
Geological Society. 167 (3), 519538. Available from: doi:10.1144/0016-
76492009- 056 [ A ccessed:-14th June 2015].

Simons, N. E., Menzies, B. & Matthews, M. (2001) A Short Course in Soil and
Rock Slope Engineering. London, Thomas Telford Publishing.
Available from: http://www.myilibrary. com?ID=93941 [Accessed
18th June 2015].

Smith, A. (2004) Making mathematics count: the report of Professor Adrian
Smith's inguiry into post-14 Mathematics edztcation. London, The
Stationery Office.

Van Alphen, K., Voorst, Q. V. T,, Kekkert, M. P. &Smlts R.E.H. M (2007)

Societal acceptance of carbon capture and storage technologies.

Energy Policy. 35 (8), 43684380.

25.10.2 The American Psychological Association (APA) Style

In this book, the discussion of the American Psychological Association
(APA) manual for referencing is based on the information provided by
Trexler Library. The American Psychological Association (APA) manual
for referencing stipulates that sources should be cited in two ways: in-text
and in a list of references at the end of a paper. Also, the manual stipulates
that the reference list should start on a new page, and must be double-
spaced, with all lines after the first one indented.

Furthermore, a reference should provide information abaut the
author and year; and quotations and summaries should include the
specific pages or numbers of paragraphs. Also, if a direct quotation is less
than forty words, it should be incorporated into the paper with quotation
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(a) Howto Cite aWork by One Author
A work by one author should be cited in any of the following three
formats:

(i) Inone study of adolescents (Andem, 1985), nineteen subjects...
(ii) Inthestudyby Andem (1985), nineteen subjects...
(iii) In1985, Andem's study of adolescents...

(b) How to Cite Works by Two or More Authors

Works by two authors should have the names of both authors cited,
followed by the year in brackets. Works by three to five authors
should have all the names of the authors the first time the works are
cited, and the names should be followed by the year in brackets..
Subsequent citations should include only the name of the first author
flowed by ‘et al', followed by the year in brackets. For works by six or
more authors, only the name of the first author, followed by 'etal'and
the year in brackets should be cited.

(c): How to Cite Works by Unidentifiable Authors
To cite works by unidentifiable authors, cite the txtles of the works;
and use double quotation marks for the titles of articles, chapters and
web pages. Titles of periodicals, books, brochures and reports should
be italicized. Always treat legal materials (court cases, statutes and
legislations) as works with unidentifiable authors.

(d) How to Cite Two or More Works within the Same Parenthesis
When citing two or more works within the same parenthesis, the
works should be cited alphabetically, then chronologically.

(e) Howto Cite Works in a Reference List

In a reference list, the entries for a work should indicate the

Library):

Books:

Strunk, W., Jr., & White, E. B. (1979). The guide to everything and then some
more stuff. New York: Macmillan.

Gregory, G., & Parry, T. (2006). Designing brain-compatible learning (3rd
ed.). Thousand Qaks, CA: Corwin.

Chapter of aBook:
Bergquist, J. M. (1992). German Americans. In J. D. Buenker & L. A.
Ratner (Eds.), Multiculturalism in the United States: A comparative

guide to acculturation and ethnicity (pp. 53-76). New York, NY:
Greenwood. = '

Journal Article with DOI:

Paivio, A. (1975). Perceptual comparisons through the mind's eye. Memory
& Cognition, 3, 635-647. doi:10.1037/0278-6133.24.2.225

Journal Article without DOI (when DOI is not available):

Becker, L. ], & Seligman, C. (1981). Welcome to the energy crisis. Journal of
Social Issues, 37(2), 1-7.

Hamfi, A. G. (1981). The funny nature of dogs. E-journal of Applied
Psychology, 2(2), 38-48. Retrieved from
http: //ojs.hb.swm.edﬁ.au/index.php/fdo

Online Newspaper Articles:
Becker, E. (2001, August 27). Prairie farmers reap conservation's rewards.
The New York Times. Retrieved from http://www.nytimes.com
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Fncyclopedta of. psychology (\‘/Sc;ﬁ b 327) New York NY: W1Iey

Developmental genetics. (2005) In Cambridge encyclopedia of child
development. Retrleved o e ) i e D

www.credoreference.com.hbrarv.muhlenberg.edu.80/entrv/cupch1
Iddev/developmental genetics

Technical and Research Reports (often with corporate authors)
Hershey Foods Corporation. (2001 March 15). 2001 Annual Report.
Retrieved from http://www.hersheysannualreport.com/2000/index

htm '

Book Reviews:

Dent-Read, C., & Zukow-Goldring, P. (2001). Is modeling knowing? ‘

[Review of the book Models of cognitive development, by K
Richardson]. American Journal of Psychology, 114, 125-133.
NOTE: For articles that have a DOI, see Journal Articlewith DOl example.

Data Sets:
Simmons Market Research Bureau. (2000). Simmons national consumer

. survey [Data file]. New York, NY: Author.

Blog post:
Lincoln, D. S. (2009, January 23). The likeness and sameness of the ones in

the middle. [Web log post]. Retrieved :from
http://www.blogspace.com/lincolnworld/2009/1/23.php

Website with no author or date of publication:

Census data revisited. (n.d.). Retrieved March 9, 2009, from Harvard,

Psychology of
Population website, http://harvard .edu/data/index.php

IR

Reprint from Another Source: '
Citation in the text: (Newton, 1998/1999). ‘
Reference List Citation:

" Newton, W. (1999). Return to Mars. In C. Mari (Ed.), Space Exploration (pp.
: 32-41). New York, NY: HW. Wilson. (Reprmted from National
Geographic, pp- 2-25, August 1998)

In this example of a reprinted book review, the author of the book is
named first, followed by the editor of the reprinting source, then the
reviewer. In your parenthetical citation, it is necessary to name the author
of the book, while the reviewer is named to distinguish from other
reviews of thbook.

25.10.3 What is a Bibliography? o

A bibliography is a list of works or sources which a researcher has
consulted, but not cited. Such works in a bibliography at the end of a
research paper. The works should be listed alphabetically and in the
format of a reference list.

25.10.4 Whatis A Business Proposal?

In this module, the discussion of the concept of a business proposal is
based on the views expressed by Bidsketch. A business proposal is
designed to present a service or product to an intended buyer or client. It
contains a business plan which is a formal statement about a set of -
business goals A business proposal could be solicited or unsolicited. A
solicited business proposal is written in response to an advertisement. An
unsolicited business proposal is written and submitted to potential
buyers or clients.

A business proposal consists of three main parts: problem statement,
proposed solution and pricing information. The problem statement aims
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at convmemg potentlal buyers or chents that you understand their needs :
more than anyone else. A proposed solution offers a solution to an existing
problem which a prospective client has. The presentation of the solution
should be as detailed as possible. Pricing information aims to make your
prospective buyer or client decide whether to offer you a contract or not.

In writing abusiness proposal, do the following:

(a) Research relevant people and products. For example, research those
who are competing with your prospectwe buyer or client. Research their
products also.

(b) Imagine that you are the potential buyer or client, and imagine the
kinds of questions he or she might ask. Such questions could be about
pricing and the expected benefits-of the service or product you are
offering.

25.10.5 How to Request fora Sponsorship or Grant

In this module, the overview of how to request for a sponsorship or a grant
is based on Fatokun's (2017) views. To request a sponsorship or a grant,
one should understand what one is about to do. Fatokun asserts that, in
mquesting forasponsorship or a grant, one is “trying to do” the following:
“cenerate interest, negotiate, persuade, inform, sell, motivate...
Furthermore, Fatokun states that, in writing a grant proposal one should
establish the following:

(A) aclearresearchidea
(b) potentialimpactofa project
(c} that the potential project is relevant to the interest of the potential
funder
d) expertise

(

(e) any history of a previous grant

(f) thenatureofone'sresearch environment

(g) good writing (clear, straight to the point, logical, comprehensively
informative and factual)

M T

“Use of English. Manual anUmvcrsmamnd C’ﬂﬂégﬁ?ﬁ%"’f‘ 2 41‘1

ok Furthermore 'the structure ofa sponsorshlp or grant prqposal shquld be

as follows: title, abstract, background, aims and objectives, c_me.gf_:ho_dp_lggy,
potential outcomes and outputs, benefits, statement of potential impact,
personnel and resources required, costing, dissemination plan, lay
summary, references/ bibliography.

25.11 Conclusion

In this module, project writing has been discussed. The discussion has
focused on a number of central issues such as the qualities of a good
research paper, how to choose a topic to research, how to write a thesis
statement, how to find relevant information and how (o cite existing
works. The module has also discussed referencing, and given an
overview of the nature of a business proposal and the subject of
requesting for a sponsorship ora grant.

25.12 Exercises o
Whatis aresearch paper? ;
What are the qualities of a good research pa]:uet7
Whatis a thesis statement?

Whatis plagiarism?

Whatis referercing?

How does one write a list of references?

Whatis abibliography?

Whatis abusiness proposal?
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 ANSWER CUIDE

" This section is designed especially for the use of students that are

desirous of personally developing their communicative competence in
the Use of English. Some of the questions in the manual do not have
predictable answers, while there are some that expects guidance from
the group lecturer or instructor. The answers to such questions may not
be found in this section so as not to confuse you.

MODULE ONE

18. Handsome (adj) occurrence (N) residential (adj)
honestly (adv) drink (N&V)

19. fast(adj/adv) student (IN) wash (V)
disorder (IN) view (V&N)

20. honey (N) although (adv) boxing (N)
news (N) happiness (N)

22. assassination
24 received
26. accommodation =

21.repetition
23.explanation
25.occasion

28. disease and medicine
30. Preferred

27.indigenes
29.separate

MODULETHREE
4. understand and retain 5. passive and active
6. Thinking 7.Receptive

8. Passivelistener 9. Active or Reflective listener

10. Internal noise

MODULEFOUR
S/N | Action
1. While reading through a Newspaper Article v
2. While in a Committee Meeting v
. While consulting an English Dictionary v
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Use of English Curriculum for First Year Students in a
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Abstract

This paper is a survey of the language and communication skills required of first-year
students in a Nigerian university. The survey was done with a view to using the infor-
mation gathered 10 revise the Use of English curriculum to conform to the specific
needs of first-year students at university. Data was gathered from (1) observations of
the authors who are experienced Use of English instructors, (2) responses to a ques-
tionnaire administered to 320 first-year students and (3) answers from unstructured
interview sessions with 30 lecturers across academic faculties on the linguistic and
communicative skills required by first-year students at university. The questions asked
during data gathering centred on the four basic language skills of listening, speaking,
reading and writing. The data was analysed, using simple percentage statistics. The
findings reveal that English usage by contemporary Nigerian first-year university stu-
dents is greatly influenced by colloquial and non-standard forms. The results further
show that the linguistic and communicative needs of the present generation of first-
year Nigerian university students differ markedly from those of thejr predecessors,
Therefore, there is the need to review the Use of English curriculum to meet their spe-
cific needs. The authors of this paper use the findings to highlight the need to review
the Use of English curriculum, to make the course more relevant for the present gener-
ation of Nigerian university students. They conclude that making the course more stu-

dent-friendly will enhance first-year Nigerian university students’ communicative
competence in English.

Keywords: Curriculum, use of English, Needs analysis, Learners' needs, communica-
tive competence.

1. Introduction

Generally, first-year students, irrespective of whether they are native or non-native
users of English, often come to university with poor skills in English for Academic
Purposes (EAP). The attention that has been paid to improved use of English and com-
munication skills, especially in countries where English is non-native, is an outcome
of the challenges posed by globalisation and internationalisation of university educa-
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tion, on the one hand; and the increasing prominence given to English as the default
language of education worldwide, on the other. To meet global demands for improved
communicative competence in English in both academic and professional contexts,
English for Specific Purposes (ESP) course designers have continued to explore op-
portunities for helping to improve university students’ proficiency in the basic lan-
guage skills of listening, speaking, reading and writing. These skills, which fall
squarely within the purview of English for Academic Purposes (EAP), are reflected in
one way or another in the curriculum of Use of English and Communication Skills in
Nigerian universities.

English for Academic Purposes (EAP), according to Johns and Swales (2002),
encompasses a complex set of skills required for advanced language learners to func-
tion as independent researchers in a university context. EAP is literally located in Eng-
lish-medium universities and universities worldwide, EAP in the UK, for instance,
arose in response to the increasing internationalisation of tertiary education (Jordan,
2002). In India, the term Communication Skills is widely used; but, in Singapore,
terms such as English for Business or English for Engineering, among others, are com-
monly used in order to situate the course in specific disciplinary contexts. EAP, there-
fore, plays a preparatory and catalytic role for first year university students, thereby
ensuring a smooth transition to the university level (Bock, 1993; Drury & Webb,
1997). However, universities in Africa generally use labels such as Communication
Skills, Communicative Skills, English for Communication Purposes or Use of English.
While these differences in labels demonstrate the differences in curricular and philo-
sophical orientations, they point to the increasing role of English as an “academic lin-
gua franca” worldwide (Duszak, 1997, p.21).

According to Jordan (2002), many changes have occurred in the last two dec-
ades in the curricula, methods, technology and financing of EAP in both the UK and
the USA. For instance, Flowerdew and Peacock (2001) observe that issues bordering
on critical use of language, plagiarism and cultural conventions have been given more
serious attention in the EAP curriculum in these countries. This observation brings to
the fore the need to review Use of English curricula in non-native English settings
such as Nigeria, ‘0 meet the changing needs of the new generation of university stu-
dents. Afful (2007) proposed a change in EAP curriculum in a Ghanaian university,
which has an identical sociolinguistic setting with Nigerian universities. Afful argues
that the revised curriculum should address issues such as remediation, study skills and
discipline-specific writing skills. According to him, the main issues in the Communi-
cation Skills programme in Ghanaian universities are summarised below (Afful 2007,
p.145):

*  Note-taking and note-making (from lectures and textbooks)

* Reading (e.g. skimming, scanning and summarising)

*  Conventions of Usage (spelling, grammar, punctuation, documentation etc)

*  Writing (sentence patterns, clause patterns, paragraphing, types of essays,
introduction, body and conclusion).

The Use of English course was incorporated into the curriculum of Nigerian
universities by the Nigerian National Universities Commission (NUC) to boost the
proficiency of Nigerian university students in English, the country’s official language
and language of education. Paying close attention to course content and teaching
methodology in the course curriculum has become more critical in view of strident
complaints by major Nigerian employers about poor linguistic and communicative
competence of too many of the country’s university graduates. According to Adegbite
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(2012, p.2), Use of English is mounted as a course in Nigerian tertiary institutions, not
only to enhance the communicative competence of students, but also to enable them
“learn their cowses well and perform well in academic and social situations.” The
ideal when designing a Use of English course for Nigerian university students is that
its objectives, course contents and learning materials should not only meet the de-
mands of communication in the university, but should also fulfil the expectation of
their prospective employers or clients, if they opt for self-employment. It is also im-
portant that Use of English instructors identify relevant language skills required by the
students to promote all-round competence in the target language. Consequently, aside
from exposing learners to the grammar of the language, the use of English curriculum
should focus essentially on the receptive skills of listening and reading and the produc-
tive skills of speaking and writing,

University studentship entails writing essays and term papers in academic
English and presenting projects and research activities clearly and accurately, The
language skills required to achieve the above exceed sheer knowledge of English
grammar and vocabulary, The skills also highlight the ability to engage in academic
discussions, take notes, ask questions and answer examination questions to earn good
grades at the end of the learning period. Undergraduate students also require appropri-
ate reading skills to get the best out of academic articles, books and other materials in
their areas of specialisation, Regrettably, the use of English course is often viewed by
many Nigerian university students and lecturers as a bother at worst or a course with
limited relevance at best. This is compounded by the fact that it does not carry credit
units in many Nigerian universities; therefore, students and course instructors often
handle its teaching and learning with levity, which partly explains why many Nigerian
university students today have poor communicative competence in English. Tn view of
the above observations, it is our considered opinion, in this study, that university au-
thorities, lecturess and students should collaborate in updating the Use of English
course content, so that it can achieve optimum benefit for the present generation of
Nigerian university students,

[n addition, the advent of multimedia has made it appropriate and indeed
mandatory for Nigerian universities and colleges to revise their approach to the teach-
ing and learning of Use of English, so that the course can be made more accessible to
the new generation of learners, who have been aptly described by Raji-Oyelade (2014,
p.15) as “netizens” or “digital citizens”, The foregoing raises a number of questions on
the use of technology for teaching and learning Use of English in Nigerian universi-
ties:

* To what extent is the use of technology incorporated in the Use of English
curriculum?
*  How equipped are Nigerian Use of English instructors in the use of multime-
dia to supplement their teaching?
® Are Nigerian university lecture rooms adequately equipped for the use of
multimedia for teaching and learning Use of English?
Pennington (1996} observes that learners gain more self-confidence, take more risks
and are more spontaneous when they use the computer on their own for the purpose of
language learning. Also, Kramsch and Anderson (1999, p.31) surmise that the use of
computers brings the target language and culture as close and as authentically as possi-
ble to the students in the classroom. Effective English learning by the present genera-
tion of Nigerian university students should, of necessity, entail the use of technology.
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Consequently, appropriate facilities should be provided in universities to make lan-
guage learning more accessible to students.

2. EAP in an ESL Setting

The Use of English course in Nigerian universities falls within the ambit of English for
Specific Purposes (ESP) in view of the need to design it to meet the specific needs of
homogenous groups of learners. Specifically, the course can be classified under Eng-
lish for Academic Purposes (EAP) because it caters for the needs of learners in an aca-
demic setting. According to Shing and Sim (2011, p.2), the growth of EAP derives
from the awareness that university students possess different learning needs that can-
not be fulfilled by teaching the same type of English to all categories of students. In-
deed, EAP, according to Hutchinson and Waters (1987, p.10), gives priority to the
language forms students would be exposed to in their studies; it gives low priority to
forms they are not likely to be exposed to. In view of the function of English as Ni-
geria’s official language and language of education, in addition to addressing relevant
EAP skills and sub-skills, the course curriculum should also accommodate issues relat-
ing to the acquisition of English as a Second Language (ESL),

According to Wei and Flaitz (2005), EAP has a key responsibility to assist ESL
students to develop a level of proficiency in English that will enable them to succeed
both in their present academic endeavours and their future professions. Mo (2005)
observes that optimum exposure of EAP skills to pre-university students (exemplified
by first year Nigerian university students) will give the students a strong academic
English background that will enhance their ability to learn more effectively at a higher
level. Liyanage and Birch (2001) opine that the content of any English course de-
signed to prepare students for the demands of university study has to be different from
the content of general ESL courses that emphasises mainly everyday interaction. Li-
yanage and Birch claim further that the EAP curriculum has to build on students’
awareness lowards a particular language of the academy and certain ways of talking,
reading and writing about ideas and texts. Consequently, the inclusion of various lan-
guage and study skills in the content of an EAP course would help students to develop
literary abilities that would continue to be applied to the complex set of skills that they
would need to excel in their studies.

Orr (2001) observes that the content of ESP is not fixed, but is enriched accord-
ing to the requirements of the learning context. Aside from addressing the linguistic
needs of spec fic disciplines, Teoh (1995) suggests that a well-designed EAP course
should be able to enhance students’ ability to work on their own. In this way, students
would become better and more independent learners; and they would be able to take
more responsibility for their own learning. Underlying the Use of English curriculum
for Nigerian universities are EAP and ESI, perspectives on linguistic and communica-

tive competence, as well as issues on the basic language skills of listening, speaking,
reading and writing,

Linguistic and Communicative Competence in Second Language
Acquisition

The notion of linguistic competence was inspired by Chomsky (1965) in reaction to
the behaviourist underpinnings of Structural Linguistics, which favoured audio-
lingualism (or habit formation) as a pedagogical approach to language teaching. Ac-
cording to Chomsky, a language skill is innate; therefore, children are born with an
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understanding of the way languages work. Described as Universal Grammar, the theo-
ry has instigated a series of research activities, and stimulated developments in second
language acquisition, Cook (2003, p. 42) summarises linguistic competence as fol-
lows:

Chomsky’s idea is that the human capacity for language, as illustrat-

ed by a child’s acquisition of the language around them, is not the

product of general intelligence or learning ability, but an innate,

genetically determined feature of the human species. We are born

with considerable pre-programmed knowledge of how language

works, and require minimal exposure to activate our connection to a

particular language around us. In this view, the new born infant’s

brain already contains a Unijversal Grammar (UG) which forms the

basis of competence in the particular language the child goes on to

speak. (Cook 2003, p.42).

The competent user is one who knows when, where and how 1o use language
appropriately. The term ‘communicative competence’ was initiated by Hymes (1966)
as a deliberate contrast to Chomsky’s (1965) notion of linguistic competence. Hymes
(ibid) observes that a person who has only linguistic competence would be unable to
communicate effectively. Such a person would produce grammatical sentences quite
alright, but such sentences would be unconnected to the situation in which they occur.
Hymes suggests that four types of knowledge are needed for successful communica-
tion: possibility, feasibility, appropriateness and altestedness. Possibility refers to what
is formally possible in a language; whether an instance conforms to the phonological
and grammatical rules of the language. Feasibility refers to the extent to which a gram-
matical expression is realistic, practical, tolerable or acceptable. Appropriateness re-
fers to the relationship between language and context. It concerns conformity to social
convention, saying the right thing at the right time. Attestedness has to do with wheth-
€r an instance of language use has antecedent. Has it been used before and how fre-
quently?

The concept of communicative competence has greatly influenced the popu-
larity of the communicative approach in English language teaching, especially to stu-
dents in non-native contexts, The approach focuses on the use of games, debates, role
playing and other real life practical activities in language teaching, According to
Canale and Swain (1980), communicative competence has four components; the first
component is grammatical competence, which entails vocabulary, word formation,
meaning, sentence formation, pronunciation and spelling. Sociolinguistic competence
has to do with the status of the participants, the purpose of an interaction and the
norms or conventions of the interaction, Discourse competence refers to the ability to
combine and connect utterances and sentences into a meaningful whole. Strategic
competence involves the manipulation of language in order to meet communicative
goals. In line with Canale and Swain’s approach to second language teaching, Use of
English course designers in Nigeria often focus on opportunities for enhancing not

only students’ linguistic competence, but also their communicative competence in the
language.

2.2 Needs Analysis in EAP

Needs analysis is described by Brown (2016) as the “cornerstone” of English for Spe-
cific Purposes (ESP) without which it could not exist. It can be described as the gap
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between a current state of affairs and a desired goal. According to Brown (1993, p.36),
needs analysis is a sum of the “activities involved in gathering information that will
serve as the basis for developing a curriculum that will meet the learning needs of a
particular group of students.” Wei and Flaitz (2005) observe that it entails the collec-
tion of data to identify the tasks that students will encounter in university classrooms
and the skills they need to perform such tasks successfully. 1t is an umbrella term that
embraces many aspects, incorporating learners’ goals and backgrounds, language pro-
ficiency, reasons for taking the course, teaching and learning preferences and the situa-
tions in which the learners will need the language to communicate, within and outside
the university. Needs analysis, therefore, can be described as the most crucial of all the
steps in curriculum design because all the other steps are based on it.

Given the focus of this paper, the desirability of updating the contents and
methodology of Use of English, the concept of needs analysis is central. According to
Hutchinson and Waters (1987, p.54), needs analysis in EAP consists of the procedures
designed to gather and analyse information about the language skills for a specific
group of learners in an existing or proposed setting so that inferences about curriculum
can be drawn and informed decisions can be made. Therefore, needs analysis in EAP;
or, specifically, Use of English, entails collecting, collating and assessing information
relevant for effective design and delivery of an appropriate course for learners. The
ideal is to have slight modifications for Use of English sub-skills for learner groups
with different specialisations, interests and goals.

Needs analysis, in relation to Use of English, involves what learners already
know, should know or wish to know. The outcome of a needs analysis should help to
articulate teaching objectives, develop lesson plans, assemble materials, engage stu-
dents in activities and carry out appropriate tests for students. Hutchinson and Waters
(1987, p.60) use the term “present situation analysis’ (PSA) to draw attention to what
students are able to do at the beginning of a course and what they need to do at the end
of it. Consequently, use of English course tutors and designers should endeavour to
identify their students’ present situation with a view to motivating them and taking
them to the level of competence expected of them in English usage.

Needs analysis involving students is a learner-centred bottom-up approach
that makes the learner the centre of attention instead of the traditional top-down pro-
cess where all powers are vested in university authorities in the determination of stu-
dents’ linguistic and communicative needs, According to Long (2005), it is vital to be
aware of learners’ needs when designing courses and lesson objectives, especially in
the field of second language acquisition (SLA). Ananyeva (2014, p.11) advocates the
merging of boundaries between instructional designers, material developers and stu-
dents in order to encourage ESL instructors to 80 beyond their disciplines so as to en-
hance their students’ success in today’s dynamic world. When students are involved in
needs analysis, there is the advantage of making them better motivated and more atten-
tive in class since they are taught what they want to learn. Likewise, when tutors are
aware of the specific needs of a particular group of students, they would make deci-
sions that would |sad to better assessment and pedagogy (Tarone & Yule, 1989).

A needs analysis aimed at enhancing the teaching of Use of English in Nige-
rian universities should entail an accurate interpretation of the vision and goals of the
course as stipulated by the Nigerian National Universities Commission (NUC), aimed
at identifying students ‘wants’ and ‘lacks’ as observed by lecturers in their respective
areas of specialisation. Consequently, needs analysis for Use of English in a non-
native setting like Nigeria can be achieved through formal and informal means, such
as structured or unstructured interview, the use of questionnaires and students’ test
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scores. The information gleaned could, then, be used to update the Use of English
cowrse and ultimately enhance students’ communicative competence in the target lan-
guage,

Essentially, Use of English for Nigerian university students focuses on gram-
mar, the receptive skills of listening and reading; and the productive skills of speaking
and writing. Emphasis is too often on remedial English, which is dominated by vocab-
ulary and grammar topics, because it is perceived as the bedrock on which reading and
writing skills are taught and learnt, Many needs analysis studies such as Kim (2006),
Bacha & Bahous (2008) and Liu, Chang, Yang & Sun (201 1) focus on the immediate
language needs of students, while others such as Crosling and Ward (2002), Deutch
(2003) and Gea-Valor, Rey-Rocha & Moreno (2014) investigate needs that extend
beyond the classroom up to students’ professional careers. Brumfit (1984, p.69) distin-
guishes between mono-skills and integrated skills, while Candlin (1981) makes a dis-
tinction between macro and micro language skills. Price (1977, p.26) discusses the
need for study skills, which include listening to lectures, note-taking and note-making,
in the Use of English curriculum.

Much research work has been carried out in the past three decades or so on
needs analysis in EAP in both native and non-native settings. As observed above, Ta-
rone & Yule (1989) surmise that awareness of the specific needs of homogenous stu-
dent groups enables instructors to make better decisions for pedagogy and assessment,
while Teoh (1995) suggests that a well-designed EAP course would enhance students’
ability to study independently. Liyanage and Birch (2001) observe that an EAP curric-
ulum has to build on students’ awareness of specific ways of talking, reading and writ-
ing in academic contexts, Hence, Ananyeva (2014) advocates encouraging EAP in-
structors to go the extra mile to enhance their students’ success in today’s dynamic
world. Afful (2007) argues for the revision of the EAP curriculum in Ghanaian univer-
sities, to meet the specific needs of ESL learners,

In spite of the plethora of studies on needs analysis in both native and non-
native settings, scholars have paid little or no attention to the input of first year univer-
sity students and the views of lecturers in their respective disciplines when reviewing
the Use of English curriculum in Nigerian Universities. Too often, scholars base their
revisions mainly on the field experience of the Use of English instructors, which is not
necessarily conclusive. This is the gap this paper intends to fill. The paper, therefore,
aims to answer the following research questions:

(1) What are the specific language needs required by the present generation of
first year Nigerian university students?

(2) What are the sub-skills that should be included in the Use of English curricu-
lum for first year Nigerian university students?

(3) What are the practical approaches that can be adopted for teaching and learn-
ing Use of English in Nigerian universities?

3. Methodology

This study used the survey approach because its aim was to gather detailed infor-
mation about a phenomenon by collating and describing responses about it; and ana-
lysing and interpreting such responses to generate accurate generalisations for applica-
tion to cover a larger group. The data for the study was collected from Bowen Unjver-
sity, Iwo (BUI), in south-western Nigeria. The data was gathered from three primary
sources. The first was through participant-observation method by the authors who are
Use of English instructors at BUI. The other two sources were questionnaire and in-
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terview to first year students and lecturers from all the six academic faculties at the
university, Only a single university out of almost 150 Nigerian universities was select-
ed for the survey in view of the status of the research as a pilot study. Secondly, first
year BUI students were considered to be sufficiently representative of Nigerian uni-
versity students because they possess the same characteristics as their counterparts in
other Nigerian universities. Such characteristics include a large and mixed population
of first year students (usually running into thousands), with diverse specialisations, as
well as comparahle sociolinguistic and demographic variables,

The first step taken at the inception of the research was to present the univer-
sity’s Use of English course outlines for the last three academic sessions to some first-
year students and lecturers from all the six academic faculties in BUL The comments
of the students and lecturers on the strengths and weaknesses of the course outlines
were used to compose statements used to generate responses from a questionnaire that
was distributed 0 the students and the interview questions posed to the lecturers.
What makes thic study unique is the fact that jt was anchored on the responses of both
the Use of English students and the lecturers who interact with them in domains be-
yond the Use of English classroom. This approach made it possible for the authors, as
Use of English instructors and course designers, to include the input of stakeholders
(students and lecturers) in their review of the Use of English curriculum,

The questionnaire was used to obtain information about the expectations of
BUI students from the Use of English course. Three hundred and twenty copies of the

to respond accurately to the questionnaire, after having been exposed to the Use of
English course for a full semester. The qQuestionnaire contained 20 statements on the
four basic language skills of listening, reading, speaking and writing. The students
were expected to tick one of the three options of *Yes’, ‘No’ and ‘Don’t know’ in re-
sponse (o statements relating to the four language skills. Each statement began with:
“[ expect my learning of Use of English to ...” The elicited responses were expected
to reflect the studznts’ expectations from the Use of English course in respect of the
specified sub-skills,

Thirty lecturers, five from each of the six academic faculties in the universi-
ty, were interviewed to know their views about the linguistic and communicative
competence of their students and the benefit that their students were expected to de-
rive from the Use of English course. The information gathered from both students and
lecturers was expected to form the basis for revising the Use of English course content

4. Data Analysis

This section is a summary of the data analysis comprising the lecturers’ responses to
the interviews and the students’ responses to the questionnaire. The following is a
breakdown of the returned questionnaire in respect of all six faculties at BUI: Agricul-
ture: 44, Basic Medical Sciences: 39, Humanities: 49, Law: 46, Science and Science
Education: 68, Social and Management Sciences: 63; making a total of 309. The stu-
dents’ responses to the topics they would like to be included in the Use of English
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curricutum for first year university students are presented in Table | below. The sec-

tion also explains the students’ and lecturers’ responses to the questionnaires and inter-
views, respectively.

(a) Research Questions One and Two (merged). What are the topics that
should, appropriately, be included in the use of English curriculum for the
new generation of first year Nigerian university students?

Use of English teaching in Nigerian universities focuses, too often, on vocabulary,
grammar, summarisation, comprehension, essay writing and other sub-skills associat-
ed with reading and writing, to the detriment of listening and speaking skills. Table 1
below summarises the responses of first year BUI students to questions on topics that
should, appropriately, be included in the Use of English curriculum for first year BUI

SN Topis Stmdenty want Yes | No  Doxt
Enow

3. Listenimg Skill-related Questiony

{a)  Eifective listening diills B3% | '%% 8%%

¢b)  Not=taking skills To%e |.14%% 106
2, Reading Slill-related Questions

()  Effective v of the dictionary T [ 1%% %

{d) ~Improving eading efficieny Ba4% | 11% 3%

(8  Improved sudy meding skills: B2%. | 129 6%

(f}  Summarisation and comprehantion ekills B4% [ 9% 7%
3. Spealking Skitl-related Questiony

()  Correct pronun isticn of Enelish sounds T [12%  11%

(h)  Fluency in internationsl spoken English TH | 16% 6%

(i) Public spaalting akilis %= | 14%%: 10%:

gy Necabulsry development Bl%o | 129 7%
4. Writing Sill-r elate d Questions

() Werd formation mEnglim 62%; | 28% 1044

(1), Disinguishing between British and Americsn English 0%, | 18% 12%

fm)  Eemys btEes end report writing shills TR | 11% 10%

(n)  Spelling and punc isation =kills BA% | 2% 9%

(o)  Correctress inEnglishusage B3% | 8% %
i E-Learming and Creative Englivh Usage

{p) Identifying appropriste liemry ®xts to help improve | 779 | 16% 794

English umps.
(@)  Using the Tntésnet for English leaming 53% | 23%  24%
{7 Cendarzansitivity inEnglishueam 619 | 24%  15%

students:
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Table 1: Summary of First Year BUI Students’ Responses to Needs Analysis
Questionnaire

1. Listening Skills

The focus on listening skills is often overlooked in the teaching of Use of English in
many Nigerian universities. The lecturers interviewed did not emphasise the im-
portance of this aspect of the course; therefore, there was no significant response from
them in respect of listening-skills-related topics. Table 1 shows that an average of
79.5% of BUI students expressed their desire for the inclusion of listening-skills-
related sub-skills in the Use of English curriculum, As stated in the introduction to this
paper, Use of English teaching in Nigerian universities transcends merely helping to
boost students’ linguistic competence. It is often used as an opportunity to transmit
important learning skills exemplified by critical listening skills and note-taking. Most
first year BUI students fall within the age brackets of 15 to [7 years; as a consequence,
their youthfulness often makes them easily distracted during lectures. Therefore, topics
on listening skills would enhance their ability to derive optimum benefits from lectures
and other teaching and learning sessions. The students’ response underscores their
appreciation of the need to give a greater measure of prominence to the receptive skill
of listening in the Use of English curriculum for first year university students,

2. Reading Skills

Good reading skills form the foundation for improved performance in examinations
and the expansion of university students’ knowledge base, The lecturers interviewed in
this study were generally effusive about encouraging students to devote more time to
intensive and extensive reading instead of their widespread practice of spending inor-
dinate amount of time on less-productive activities exemplified by prolonged visits to
social media sites. Table | summarises the students’ responses to reading-skills-related
statements in the questionnaire. The statements centred on the use of the dictionary,
improving reading efficiency, study reading skills, as well as summarisation and com-
prehension skills. On the average, 80.5% of the students responded positively to the
inclusion of the four reading-skills-related topics in the Use of English curriculum for
BUI students. University studentship entails extensive reading on different subjects.
Indeed, the present generation of first year BUI students belong to the digital age that
has endless volumes of reading materials on all subjects. This category of students

would benefit from some guidance on reading speed, reading comprehension and note-
making skills, among others.

3. Speaking Skills

Also, Table 1 contains a summary of BUI students’ responses to spoken-English-
related questions. The students’ positive responses, of 78% on the average, shows that
they expect the Use of English course to help to improve their spoken English skills.
Being second language learners, BUT students, like their counterparts in other univer-
sities in Nigeria, often require spoken English skills to help refine their pronunciation
of English sound segments and the supra-segmental features of stress, rhythm and in-
tonation. However, the effective teaching of topics in spoken English remains a daunt-
ing challenge in Nigerian universities, Apart from the absence of language laboratories
that could effectively meet the needs of hundreds and sometimes thousands of students
taking the course in each university, there is also the problem of authentic models of
international spoken English that would be a source of motivation for the students.
There is a limit to the extent to which many Use of English instructors can serve as
models of spoken English for Nigerian students. Notwithstanding these and other chal-
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lenges, a good Use of English curriculum shéuld ideally include topics in spoken Eng-
lish, Therefore, Use of English instructors should explore opportunities of using avail-
able audio-visual equipment to expose their students to basic spoken English skills.

4. Writing Skills

Largely, writing-skills-related topics in Table 1 reflect traditional Use of English top-
ics; therefore, the students’ general positive response of 75.5% is not too far below
expectation. However, the reduced enthusiasm reflected in the 63% “Yes” response
for word formation and 70% for distinguishing between British and American English
points to the students’ limited knowledge of the importance of the two skills, Notwith-
standing, both skills qualify for inclusion in the Use of English curriculum, in view of
their importance in advanced English usage. Writing skills subsume topics in gram-
mar, word formation, continuous writing, spelling, capitalisation and punctuation. Lec-
turers complain emphatically about the poor quality of the written English of their
students. Indeed, some of them observe that some of their students use ‘textese’ (the
informal language of text-messaging on mobile phones) in their written assignments
and examination answer scripts. This reality brings to the fore the need for a new ap-

proach to the teaching of writing skills in the Use of English course in Nigerian uni-
versities,

5. Opportunities for E-learning and Creative English Usage

Table 1 shows that 77% of the students were positively disposed to the inclusion of a
literary text in the Use of English course materials. However, they did not seem very
enthusiastic about using the Internet for language learning; neither did they fully ap-
preciate the benefits of gender-sensitive usage in contemporary English. A modern
Use of English course should give students ample opportunity for improved English
usage through e-learning. Also, Nigerian university students should explore avenues
for exposure to contemporary English usage, through extensive reading and other in-
formal learning avenues, such as watching entertaining videos, documentaries and
news broadcast on both national and international audio-visual media channels, Teach-
ing and learning Use of English at BUT entails the use of a recommended literary text
in view of the well-known benefits of literature in second language acquisition. Aside
from using the literary text to learn the target language independently, students acquire

vocabulary and other practical applications of the rules of the language through infor-
mal learning sessions.

(b) Research Question Three: What are the practical approaches that can be
adopted for teaching and learning Use of English in Nigerian universities?

Language learning today has moved from traditional or classical methods to more ge-
neric and constructive methods. The traditional methods of teaching Use of English is
basically teacher-centred, whereby tutors pontificate on how to use the language; and
the students, in turn, conform accordingly. However, with the new generation of stu-
dents, tutors have to modify their teaching methods to enable them to guide the stu-
dents towards optimum performance in the language. Hutchinson and Waters (1987)
talk of a learner-centred approach which employs the use of formal and informal aud-
ovisual materials that learners find much more interesting for language learning. How-
ever, this approach poses a great challenge to language (eachers who need to continu-
ously update themselves, especially in the area of material selection and testing, to
meet the demands of the new generation of Nigerian university students.

61



AYOOLA, OLUTAYD & BANjI

Current approaches can be broadly §plil into two models which are the Com-
municative Approach (or Communicative Language Teaching) and the Post-
Communicative approach, The communicative method includes the Functional or No-
tional-Functional Approach (Wilkins, 1974). The salient features of this method are
termed the 3Ps — presentation, practice and production. Here, tutors present the target
language through everyday situations, permit sufficient time for practice, and allow
learners’ independent production of the language in appropriate situational contexts,
This method allows teachers to recreate real-life social and functional situations in the
classrooms, since it aims at learners’ communicative, sociolinguistic and strategic
competences, not just mere linguistic competence. This methodology embraces three
basic principles of communication, task and meaningfulness,

Task-based language learning is grounded in cognitive theories and cognitive
processes, such as memory, attention and recall. The approach enables language learn-
crs to apply their communicative competence whenever they are called upon to under-
take a selection of tasks in the language learning process. Under this method, language
learners are given tasks or instructions that must be accomplished within a stipulated
period. The tasks, which may be closed or open-ended, can be assigned to individuals

or groups with the ultimate goal of boosting their communicative competence in the
target language.

5. Implications and Conclusion

The opinions and input of both students and lecturers form the basis for updating the

course contents and methodology for the Use of English course for Nigerian universi-
ties, particularly in the following regards:

(a) Course Content: A good Use of English course should strike a healthy balance
between receptive skills (listening and reading) and productive sills (speaking and
writing). Of course, writing would still take the bulk of the course content, but suffi-
cient hours must also be dedicated to the skills of speaking, listening and reading.

() Class Size: The Use of English class should not be a typical lecture where the in-
structor would make his or her presentation with minimal interruptions in the form of
questions and contributions from students. Adopting Nunan’s (1991) related views, to
facilitate the required balance between teacher talk time (TTT) and student talk time
(STT), it is essential that the Use of English class has a manageable number of stu-
dents. The ideal number for each class is 23, but where there are insufficient numbers
of tutors, it could be up to 30. At BUI, it took the intervention of the vice chancellor to
aim at Use of English classes not exceeding 25 students per class. Aside from the ob-
vious advantages of the small class, the tutor is able to have more one-on-one interac-
tions with more students than he or she would have done in a class of 60 or more stu-
dents, which is the norm in most Nigerian universities,

(¢) E-learning Opportunity: Today’s generation of students belong to the internet age.
Many of them visit the social media regularly, and spend a lot of time toying with their
phones. They could be encouraged to form WhatsApp groups that forbid the use of non
-standard English as one of their house rules. To boost their fluency in spoken and
written English, they could be made to download and share interviews and news
broadcasts from the British Broadcasting Corporation (BBC) and other reputable me-
dia organisations. The tutor could bring such materials to class, and share them with
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his or her students. This would achieve the piilrpose of making Use of English teaching

and learning more interesting and, consequently, boost the interest of the students in
the course.

(d) Other Informal Learning Opportunities: The communicative approach to language
learning entails the use of informal activities like role play, classroom debates and
short narrations, If such activities are included in the curriculum, they would help to

develop students’ confidence and boost their communicative competence in the target
language.

(e) The Role of Literature in ESL Acquisition: The role of literature in ESL acquisition
cannot be overemphasized. Therefore, it is beneficial to include, at least, one literature
text in the Use of English reading list. The instructor could introduce the text early in
the course, and give the students individual or group assignments on the material.

In summary, this paper has addressed the growing desirability of updating the
contents and methodology of the Use of English curriculum in Nigerian universities.
This desirability is predicated on the fact that the universities are operating in an age
where technological advancement plays a great role in learning. A revised Use of Eng-
lish curriculum for first year university students should be technologically driven. In
addition, it should aim to strike a balance between the receptive skills of listening and
reading and the productive skills of speaking and writing. These four skills make a
difference in the ultimate performance of the students at the end of their study. It is
very crucial, therefore, that the course contents and approach to teaching and learning

Use of English should be innovative and as motivating as possible for the new genera-
tion of first year university students.
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Corporate Advertising as an Index of Intertextuality in
Death Discourse

THEOPHILUS AYOOLUWA BANJI
Bowen University, Nigeria

ABSTRACT In the mass media landscape of Nigeria, English-medium newspapers
present intertextuality as an enduring feature of death discourse. This paper examines
intertextuality as a key element of reactions of corporate or business communities to
the phenomenon of death. Anchored to the theoretical framework of literacy as a so-
cial practice, the analysis in this paper shows how literacy practices can travel across
and become incorporated into different discourses. The paper discusses indicators of
intertextuality, using excerpts of a representative data from pieces of death discourse
(obituaries and in-memoriam) in four English-medium Nigerian newspapers: the Daily
Times, the Daily Sketch, the Sunday Sketch and the Guardian with a focus on corpo-
rate advertising in advertised obituaries and in-memoriam in the newspapers. Based on
theoretical underpinnings of the concept of advertising, the paper examines corporate
advertising as a veritable source of intertextuality, specifically in death discourse. The
paper highlights the significance of intertextuality as a definer of the distinctive textual

norms and practices of corporate institutions in Nigeria within the purview of death
discourse.

Keywords: intertextuality, corporate advertising, death discourse, community of the
bereaved

Introduction

[n this paper, advertising is examined as an inter-textual component of death dis-
course, as evident in obituaries and in-memoriam published in English-medium news-
papers in Nigeria. The examination of the intertextual nature of aspects of the dis-
course is a focus on the corporate or business community of the bereaved. The particu-
lar display of intertextuality in advertised or publicised death discourse shows that the
community is simultaneously engaged in the publicity of death-texts alongside the
promotion of ifs corporate interests, In essence, there is a convergence of more than
one social practice in the literacy employed in death discourses. This paper asserts that
the features of acvertising in the discourse show the ubiquitous nature of advertising in
the community in general.

Literacy is best understood as a social practice (Barton, Hamilton & Ivanicj, 2000,
Ade-Ojo, 2015). Indeed, it has been argued that literacy is utilised for specific purpos-
es (Ade-Ojo, 2015). Each social practice would, therefore, attract or reflect specific
literacy features. However, the notion of inter-practice suggests that features of one
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practice can be replicated in another social practice, thus promoting what might be
referred to as intertextuality (Raj (2015 & Graham, 2005).

In this paper, we set out to explore two things. Fist, what are the features of death
discourse as a social practice? Second, does this practice and, therefore, its literacy
draw from other practices? Through this analysis, we expect to be able to provide fur-
ther evidence of the nature of inter-textuality and inter-practice literacy. This might
ultimately become a pedagogical tool for aiding the use of inter-practice and its litera-
cy in the development of other literacy practices amongst adult language learners.

Death in the construct of social practice

Searle (1998) observes that the study of the human experience of death enables the
understanding of some fundamental features of social life, highlighting that embodi-
ment dictates basic parameters for the construction of culture, and that it is a basic
motivation for social and cultural activity. He concludes that, within this social under-
standing and through a variety of practices, the fear of mortality is transformed into
some human social activities, which orientate society towards the acceptance or recog-
nition of existence, death notwithstanding, In the foregoing regards, the data for this
paper show advertising as a corporate social and cultural activity thus demonstrating
the intertextual relationship between these two discourses.

Parkes (1993) describes bereavement as a psychosocial transition, noting that
human beings have the capacity to organise (or construct) the world that we experi-
ence. Parkes’s view resonates with Prior’s (1993) view that human grief is socially
patterned and channelled. In this paper, we suggest that the patterns of the construc-
tion of corporate identities are the channels through which the reaction of the hereaved
to death is projected, even through the medium of advertising, In arriving at this con-
clusion, we draw on Gee's (1999) view that cultures, social groups and institutions
shape social activities. The kind of onsite language use that this paper examines por-
trays the textual construction of communal reaction, which involves the announcement
and the remembering of deaths; and, resultantly, the construction of identities. The
paper views the construction as social, in relation to Stewart’s (1978) view that dis-
course refers to language as a social event, not language as some contained and ab-
stract fact which is a product of some individual psyche, but rather language as dis-
course, accomplished by social process,

St Clair and Giles (1980) state that contexts of language usage portray the individ-
ual as an active participant in the social construction of reality. Therefore, one under-
lying assumption, in this paper, is that the presence of intertexts in death discourse
published in newspapers is a reflection of attempts by the bereaved to cope with the
social and psychological experience of losing a loved one by drawing on experiences
and literacy practices from other social contexts and their associated discourses. In the
context of this paper, the key discourses and practices relate to death and advertising.
As such, the evidence we intend to analyse will emerge from the interaction between
the text, literacy and practices across the two social domains.

Advertising as an Element of the Social Construction of Corporate
Culture

Our understanding of advertising in this paper draws on the construct offered by Cook
(1992). Cook states that advertising is a ubiquitous phenomenon. This feature of ad-
vertising serves as the basis of an influential assumption underpinning this work, that
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corporate advertising is an index of the enddring intertextual nature of corporate death
discourse in English-medium newspapers in Nigeria, The intertextual nature of the
advertised discourse depicts the cultural and semantic value of the discourse of the
corporate community’s simultaneous practices of giving publicity to death while at the
same time enhancing the promotion of business interests. Cook states further that it is
not only the medium of advertising that matters, but also its social meaning, which is
equally significant. Therefore, we assume in this paper assumes that the value, as well

as social practices from which advertising draws, makes it one of the principal features
of intertextualised death discourse.

The Concept of Intertextuality

Graham (2005) views text as an intervention in a cultural system. Also, examining the
concept of intertextuality, Raj (2015) states that text is not a unilinear entity, but a het-
erogenous combination of texts. Raj highlights Kristeva’s (1980) notion of intertextu-
ality. Kristeva {1980) examines the potential dynamics that characterise intertexts, and
the point that a text is not a unilinear entity but a heterogenous combination of texts.
Raj argues that any text is simultaneously literary, social, creative and cultural; and,
therefore, culturally and institutionally fashioned. The foregoing views about the con-
cept of intertextuality relate very closely to the focus of this paper, which examines the
corporate community of the bereaved as an organ of the intertextualisation of adver-
tised death discourse. Raj states that intertextuality deals with the materialisation of a
text from the social text and its perpetual existence within society and history. In the
data for this paper, the corporate bodies that have produced the death discourse are
perpetual sources of institutional or corporate advertising; and, therefore, producers
and manifestations of death discourse as an inter-text product. Raj adds that texts are
not isolated personage but culturally fashioned discourses, ways of institutional speak-
ing and saying. He concludes that text is a practice and productivity.,

Lemaster (2012) sees intertextuality as the reference to or application of a literary,
media or social text within another literary, media or social text. This converges with
the views of literacy as a social practice and encourages the possibility of practices
interacting and, therefore, texts interacting. Lemaster states further that intertextuality
asks us to think about why the author is choosing this particular social text and why
the features of a particular social text and its associated practices might be present in
another social text. The discussion of corporate death discourse in this paper draws on
Lemaster’s views in this context

Mebuke (2011) asserts that intertextuality is responsible for the evolution of text
types as classes of texts with typical patterns of characteristics. She adds that intertex-
tuality is one of the central standards of text construction, which determines how we
perceive a definite text and the principles of its function. Mebuke states further that the
fundamental concept of intertextuality is that no text is original and unique in itself,
and that texts are generally a tissue of inevitable references to and quotations from
other texts and practices. Therefore, she concludes that intertextuality can be seen as
the concept of texts borrowing of each others’ words and concepts, as well as the sig-
nifying of practices of a culture.

Mebuke’s assertion echoes the views of Lotman (1994), who argues that culture
can be considered as a text. Advertised corporate death discourse in the data for this
paper depicts a culture which engenders the resultant intertextaul discourse. Mebuke
and Lotman’s views are very true of the existence of intertextuality in advertised cor-
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porate death discourse as found in the data for this paper. The discourse shows distinct
typical patterns that characterize intertextuality as a form of death discourse. All of

this reinforces the argument of Kilbride (2016) that intertextuality acknowledges the
fact that no text is an island,

Indicators of Intertextuality in the Social Construction of Corporate
Culture

The genre of advertising in the death discourse that forms the data for this paper is
characterised by detailed information, such as business names, addresses and logos,
which make the resultant death discourse a combination of death discourse and other
texts. This paper establishes the view that corporate advertising in death discourse
published in English language newspapers in Nigeria is dependent on the primary pur-
pose of publicising death events, specifically death notices (obituaries) and remem-
brances (in-memoriam), rather than on the normal culture of business advertising. The
dependency engenders the dual function of advertising in which the primary function
of death publicity subsumes the secondary function of business advertising,

The function of business advertising as a cultural element relates to Harris and
Seldon’s (1962) view that the practice and excesses of advertising are universal and
essentially the same in commercial, political, cultural, aesthetic, literary, professional
and other non-commercial activities. In this paper, we examine the phenomenon of
business advertising in death notices as an intrusion into the primarily non-business
related activity of announcing or remembering the occurrence of death. Importantly,
the intrusion depicts the intertextual nature of corporate death notices; and reflects the
strong influence of the demands or features of business on the corporate community of
the bereaved, to the extent that the community considers it normative to promote its
businesses as an integral element of corporate death publicity. Cook (ibid) states that
the context of communication focuses on the following elements: the communicator,
the receiver, the purpose of communication, the kind of society, the situation and the
medium of communication,

Day (1999) claims that corporate advertising may be created to gain consumer
acceptance, overcome an image problem, or promote the company name as a brand.
Therefore, in this paper, we hold the view that the corporate culture of advertising in
death notices aims at making the consumer or reader of the advertised death notices
accept the dual personality of the corporate advertiser as the bereaved, as well as the
supplier of advertised products or services.

The contents of the corporate death discourse in the data for this study provide the
basis for the view that aspects of advertised corporate death discourse are designed to
promote the advertisers’ business or corporate interests. Dyer’s (1982) view that tex-
tual analysis of one sort or another is based on the meaning ascribed to a text by an
analyst, or interpreter, justifies, in this paper, the analysis of corporate advertising in
corporate death discourse. Dyer argues further that advertisers claim that advertise-
ments are one of the most important influences in people’s lives; and they advance and
perpetuate the ideas and values which are indispensable to a particular economy,
Therefore, I assume that providing information about a business, within a death notice,
provides the suitable ground for touching the feelings of the reader, who is made to see
the information as an integral part of the notice.

Also, Vestergaard and Schroder (1985) discuss the phenomenon of social needs in
advertising. They reason that people do not exist in isolation, and that we need love,
friendship and recognition from our fellows; we need to belong to groups and to feel
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that we belong, and we need to be aware of ourselves as persons in relation to sur-
rounding social groups. To examine the issue of corporate advertising in death notices,
Wwe assume in this paper that the corporate advertisers, being a social group, do not
exist in isolation; but attempt to interact with other people and other practices, includ-
ing in death-related matters. We assume in this paper that the incorporation of adver-
tising in death discourse suggests the existence of the corporate group seeking recogni-
tion by another social group consisting of newspaper readers. According to Cook
(ibid), the recognition can be indicative of the advertiser’s personality or social and
ideological position. Essentially, corporate advertising in death discourse presents an
element of the identity of the corporate community of the bereaved,

Aspects of the data for this paper exemplify three indicators of corporate advertis-
ing in death discourse. The first is the presentation of the corporate advertiser’s identi-
ty, which includes information about name, location and route(s) of communication.
The second is the presentation of product or service. The third is the incorporation of
clients or customers into the corporate expression of loss or sorrow. Excerpts A, B, C
and D below are used to illustrate these indicators in the reality of death discourse. In

discussing these exemplifications, we draw on linguistic frameworks and categories to
illustrate the features of texts across discourses and practices.

The Presentation of the Corporate Advertiser's Identity

Excerpt A

Ladokun Feeds Ltd, Km 6 Old Lagos Road, Podo Industrial Estate, Ibadan, Nigeria.
2 years in mind. The Chairman, Directors, Management and Staff of Ladokun Feeds
Ltd recall today, 6" November 1988 our late chairman._.who passed to the world be-
yond on 6" November 1988. Chairman, Management and entire Staff, Ladokun Feeds
Ltd... "Grow with the best, use Ladokun Feeds” :
In Excerpt A, a number of features are prominent and help to illustrate the phenome-
non of intertextuality. First, the identity of the advertiser is made specific and detailed
through the following features:
a.  Proper nouns signifying specificity: In the excerpt, proper nouns are used to
provide specific information. For example, ‘Ladokun Feeds Ltd’, ‘Old Lagos
Road’, ‘Podo Industrial Estate’, ‘Ibadan’ and ‘Nigeria’ are all proper nouns,
These are usually features of corporate advertisement and have now oceurred
within the literacy practice and textual reality built around the discourse of
death, thus clearly illustrating the notion of intertextuality,

b. A second exemplifier is the specific use of the adverb ‘in mind’. This can be

seen as signifying a mental perspective of a corporate feeling in a corporate
mind which has been transferred across texts and practices.

¢.  Another feature represented in Excerpt A is the use of adjectives. There is the
use of ‘entire’, signifying a sense of completeness or totality and ‘best’,
which shows the use of superlative terms. There is also the use of the posses-
sive pronoun, ‘our’ signifying a collective body of advertisers. The superla-

tive term and the possessive pronoun are usual features of corporate adver-
tisements.
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d.  Another feature of intertextuality in' the excerpt is reflected in the use of im-
peratives: ‘Grow with the best’, ‘Use Ladokun Feeds.” Advertisements are
meant to persuade potential consumers: the use of imperatives is a usual fea-

ture of such persuasion. This again is a reflection of the intertextual nature of
death discourse,

In summary, the information in Excerpt A strengthens the presentation of the corpo-
rate advertiser. Therefore, this indicates that some intertextual and inter-practice

movement had occurred, leading to the generation of the death-related but intertextual
text.

Excerpt B

The Bfard of Directors, Management and Staff of .. Ltd wish to express our deeply felt
sympathy to the family, relations and the entire management of Crown Trust Limited
Jor the untimely loss of their illustrious chairman and chief executive...which sad
event took place in the late hours of Tuesday, 18" June 1991... Management, C.L...

Limited, Building & Civil Engineering Contractors, 3 Ring Road, Ibadan, Oyo State,
Tel:- (022) 313983

Excerpt B also exemplifies corporate details as in Excerpt A above, Also, it contains
two additional and usual features of advertisements which provide evidence of inter-
textuality: The first is the detailed specification of location: “5 Ring Road, Ibadan,

Oyo State”. The second is the inclusion of telephonic information: ‘Tef:- (022)
313983,

Excerpt C
The Board of Directors, Management and the entire staff of Guinea Insurance Compa-

ny Lid remember and treasure always the evergreen memory of our dear friend and

colleague...who died on Sunday, the 18" October. 1987... Management... Guinea In-
surance Company

In Excerpt C, an additional feature is the subtle advertisement of the advertiser’s ser-
vice: insurance. The presentation of the service as an element of death discourse is
significant, particularly with the corporate name ‘Guinea Insurance Company’ occur-

ring two times in the text, an instance of repetition for emphasis, which is a feature of
advertising,

Excerpt D

We wish to use this medium to express our profound gratitude to all our numerous

customers, bankers and organisations who stood by us during and afier the period of
our terrible loss.

Excerpt D exemplifies another feature of business advertising, where clients or cus-
tomers are presented as participants with the advertiser. The excerpt shows the follow-
ing features of a collective presentation of feelings:

We wish...

our profound gratitude

Our numerous customers, bankers and organisations
all our numerous customers, bankers and organisations
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who stood by us
our terrible loss

The use of the three pronouns * e’ (subject pronoun), ‘our’ (a possessive pronoun
used four times in the excerpt) and ‘us’ (an object pronoun) shows the construction of
a corporate identity in the advertised text. The excerpt contains clear features of corpo-
rate advertising. The features exemplify Dyer’s (1982) identification of advertisement
text as part of a flow or pattern of culture, as well as Vestergaard and Schroeder’s
(1985) description of the culture of advertising as performing the directive function, in
which language is oriented towards the addressee, where language is used to influence
the actions, emotions, beliefs and attitudes of the addressee, referred to in the excerpt
as ‘numerous customers, bankers and organisations’.

Conclusion

As shown in excerpts A, B, C and D, the phenomenon of corporate advertising in cor-
porate death discourse reveals the conflation of the boundaries of the social contexts of
death publicity and business promotion. In other words, literacy and, therefore, texts
have moved across practices. In this paper, the analysis and discussion of indicators of
advertising in death discourse has characterised advertising as an indicator of corpo-
rate social and cultural reaction to death. It shows an element of the culture of business
communities in Nigeria, who use death discourse as an avenue to advertise business
interests, and exploit their existence in a consumer-oriented environment. Because of
this culture, features of advertisement have been seamlessly incorporated into death
discourse. This embedding of textual features across discourses provides further evi-
dence of intertextuality, and shows how texts can evolve as carriers of the practices
with which they are associated.
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A Functional Analysis of the Construction of‘ldentities in Death
Discourse

Theophilus Banji
Department of English, Bowen University, lwo

Abstract
In the linguistic landscape of Nigeria, newspapers constitute one of the
key media of death discourse, in addition to the electronic sources of the
television and the radio. This paper examines societal or communal
reaction to the death of a loved one, in terms of the construction of
individual identities. The paper focuses on the concept of identities and
their construction in English-medium newspapers in the country. It
discusses identities as found in representative two hundred and thirty-five
(235) pieces of death discourse (obituaries and in-memoriam) in four
English-medium Nigerian newspapers: the Daily Times, the Daily Sketch,
the Sunday Sketch and the Guardian. The paper discusses the societal
construction of identities of the dead as individuals in the newspapers.
Adopting the theoretical and analytical framework of systemic
functional grammar, the paper examines the construction. It also adopts
the theoretical principles of genre analysis, in view of the fact that the
issues of the construction of identities have implications for the description
of the particular genre of death discourse by the Yoruba community of
the bereaved. The paper also highlights the semantic significance of the
distinctive socio-cultural characteristics of the Yoruba in terms of textual
norms and practices.
Key words: construction, identities, discourse, the dead and the bereaved

Introduction

The Social Construction of Death

~  This paper examines death discourse in English-medium newspapers’
in Nigeria as a contextual and identifiable body of texts produced
by members of the Yoruba socio-cultural group. The paper
examines the group as the community of the bereaved who
consistently undertake the functional social construction of
identities. The notion of the functionality of the construction
relates to Firth's (1993) view that culture invests death with
meaning from religious, psychological and social perspectives. This
paper contends that the construction is evident in death notices
advertised in English language newspapers in Nigeria by the
| members of the Yoruba communitv of the bereaved. Specifically,

w
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“ the ‘community construct the dead as individuals wihose identities

are textually presented. Therefore, the constructors, being rnembt?rs
of the community of the bereaved, are engaged in the social
textualisation and construction of identities.

The foregoing views relate to Seale’s (1998) view that t'he
study of the human experience of death enables the understanding
of some fundamental features of social life. = Seale notes that
embodiment (for example, of emotion) dictates basic parameters
for the construction of culture, and that it is a basic motivation for
social and cultural activity. Seale concludes that, through a variety
of practices, the fear of mortality'is transformed into some human
social “activity, which orientates society towards the acceptance or
recognition of existence, death notwithstanding.

Also. in relation to the human activity as the response to
the experience of death, Parkes (1993), describing bereavement as
a psychosocial transition, states that human beings havg the
capacity to organise (or construct) the world that we experience.
The foregoing views relate to Prior’s (1993) view that human grief
is socially patterned and channelled. In this paper, it is claimed
that the patterns of the construction of identities are the channel
through which the reaction of the bereaved to death is projected.
The claim relates to Gee's (1999) view that cultures, social groups
and institutions shape social activities. Gee adds that applied
linguists and sociolinguists are interested in how language is ussr’d
“on site” to enact activities and identities. The kind of onsite
language use that | examine in this study portrays the textual
construction of communal reaction, which _involves the
announcement and the remembering of deaths; and, resultantly,
the construction of identities. This paper views the construction as
social, in relation to Stewart’s (1978) view that discourse refers to
language as social event, not language as some contained and
abstract fact, nor as a product of some individual psyche, but rather
language as discourse, accomplished by social process.

St Clair and Giles (1980) state that contexts of language
usage portray the individual as an active participant in the_ soci_al
construction of reality. Therefore, one underlying assumption, in
this paper, is that the construction of the identities of individuals in
death discourse published in newspapers is an index of attempts by

—M’g
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~ the bereaved to -éo;-)e.with the social and*psychological experience *

of losing a loved one. The assumption relate: to the functions of
language in its social contexts. And, as statea by Applegate and
Delia (1980), the construction of social reality is intimately
connected to the physically and experientially defined
interpersonal and cultural matrix. Thus, this paper examines the
construction of the social reality of death, and the attendant ritual
of the construction of identities.

Furthermore, the focus of this paper on the specific context
of the Yoruba community of the bereaved relates to Seale’s (op cit)
view that the cultural forms made available to members of
different societies 10 deal with the fact of death vary. Seale states
that an understanding of cultural variation helps one to perceive
the degree to which the construction of death, dying, bereavement
and the broader issues of identity are influenced greatly by the
conceptions of particular social groups.

Furthermore, this paper contends that the occurrence of
death and the resulting bereavement is indexed by the reaction of
the bereaved who claim either familial or non-familial ties with the
deceased. In other words, the bereaved exploit the ties in the post-
death social construction of the identities of the dead. The familial
ties are indicative of kinship relationships and experiences. The
non-familial indicate non-kinship relationships and experiences,
such as are based on business and other associations. The ties are
reflected in the social constructions that are characterised by the
social and pragmatic employment of language.

—Death Discourse: Social and Pragmatic Issues

The data for this paper, formed by written discourse that focuses
on societal reaction to death, enable the examination of the notion
of participation that underlies the presentation of experience, in
which the dead and the bereaved are socially constructed as
participants. In essence, the production of death discourse, being
socially situated, engenders particular socio-functional categories of
actions which are constructed in text in form of participants and
their identities. Importantly, the paper contends that the pragmatic
construction of the reaction underlies the functional semantic
import of death discourse. Being primarily a functional semantic
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« examination of death discourse, the approach.to the.examihation
of the data is descriptive. Therefore, the pragmatic analysis of the
constructed categories in the data is not the concern of this paper,
neither does the paper adopt a pragmatic approach to the analysis
of the data. However, since the element of construction has to do
with a social, functional human activity, it is considered worthwhile
to recognise the relative relevance of the underlying pragmatic use
of language in the data. Leech (1983) states that pragmatics is
interpersonal and textual. He adds that pragmatic explanations are
primarily functional, and that the textual characteristic of
pragmatics depicts language as a means of what this paper
recognises as the community of the bereaved contextually, socially,
and textually constructing identities of the dead.

The fact that the construction of identities is socially
situated as a human activity presupposes the pragmatic import of
the construction. The social significance of the pragmatic use of
language is also examined by Peccei (2001) who states that
pragmatics concentrates on those aspects of meaning that cannot
be predicted by linguistic knowledge alone and takes into account
knowledge about the physical and social world. Also, Mey (1996)
states that pragmatics is the science of language seen in relation to
its users, which starts from the active conception of language as
being used. Therefore, from the perspective of this paper, the
contextual, meaning-driven use of language in the sodial
construction of identities has to do with the publicity of feelings by
the bereaved. The notion of context makes the perspective of the
paper definitive, with regard to what it recognises as the
community of practice, in which the members are affiliated in the
functional socio-cultural use of language to construct the identities
of the dead. The use indicates a communal sense of belonging in
the act of construction.

A ‘Community’ Perspective

The examination of the functional, social construction of identities
relates to Saville-Troike's (1989) view that a speech community is
identifiable by the way in which it patterns, or organises,
communication. In this paper, it is assumed that the speech
community also constitutes the community of the bereaved. Labov
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(1972) states that the community is best.defined as a group of
speakers who share the same norms in regard to language. From
the perspective of the subject matter of this paper, such sharing of
norms presents the community as a group, which exploits language
to perpetuate the identifiable culture and patterns of collective
reaction to death.

The phenomenon of sharing also relates to Gumperz's
(1972) claim that, as long as the members of the community share
knowledge of the communicative constraints and options
governing a significant number of social situations, they can be said
to be members of the same speech community. In this study, the
community is recognised as formed by the members of the same
community of the bereaved, who are guided by identifiable norms
and practices of communication. This paper contends that the
norms and practices are shown in the similar and consistent
patterns of advertised death discourse, which members of a speech
community produce. The recognition of the similar and consistent
patterns is based on the view that the material event of dying is a
social situation that engenders closely guarded and normative
communicative constraints in the community of the bereaved.
Therefore, this paper argues that the constraints govern the
elements of the social construction of identities, which is the
response, by the community, to a particular social situation (such as
that of death) that is characterised by shared knowledge among the
members. Gumperz (ibid) also observes that, because such shared
knowledge depends on intensity of contact and on communicative
networks, speech boundaries tend to coincide with wider social
units, such as tribes, religions or ethnic groupings. The existence of
such boundaries informs the contextual examination of the Yoruba
community of the bereaved in this paper. The foregoing
perspectives on the notion of the community of the bereaved
provide the basis for the examination of death discourse, produced
by members of the Yoruba community of the bereaved.

In summary, the notion of death discourse and the
construction of identities is that of the textualised reaction of the
community of the bereaved, in the forms of the announcement or
the remembrance of death. The community is consistently engaged
in the construction of the reaction through the textual presentation
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_of functional language patterns, . Within the scope of this paper, the

community of the bereaved is that of the members of a group,
who are identified by their involvermnent in the construction of
individual identities to project their experience of bereavement to
the reading public through English- medium newspapers.

An lllustrative Base

Yoruba death lyrics compiled by Ajuwon (1981) and Amoo (1983)
are veritable points of reference for the examination of the
construction of individual identities by the Yoruba community of
the bereaved. This paper has done a loose translation, into English,
of excerpts of Ajuwon and Amoo’s compilations of death lyrics. In
essence. the reference to the compilations is to identify cultural
antecedents of the construction of identities in death discourse.

The compilations reflect the fact that the Yoruba genre of
death discourse is indexed by oral and written traditions, which are
replete with varied language elements and structures, which are
employed extensively by the bereaved, particularly in dirges. For
instance, the dirges are designed to celebrate the attributes of the
deceased. a celebration which involves the construction or
projection of the identities of the dead. Also, the dirges serve as a
channel for the projection of communal bereavement. This paper
contends that, as an index of the enduring culture of such
projection, the bereaved exploit the informative resource of death
discourse published in English-medium newspapers in the southwest
of Nigeria.

Such publication relates to Brown and Yule's (1984) view
about the process of interpreting discourse producers’ intended
meaning. Brown and Yule contend that the interpreting has to do
with the computing of the communicative function (how to take
the message), using general socio-cultural knowledge (facts about
the world) and determining the inferences to be made. They state
that computing the communicative function has to do with the
assumption that speakers (and writers) convey both social and
propositional meanings when they produce particular utterance
(and written) forms in particular contexts. They also contend that
using general socio-cultural knowledge points to the fact that the
general knowledge about the world underpins the interpretation,

W
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-not only of discourse, but also of virtually every aspect of human

experience, which makes the interpretation cohtext-dependent.
Therefore, using the excerpts of Ajuwon and Amoo’s compilations
of dirges, | examine how the traditional Yoruba community of the
bereaved demonstrate their reaction to death.

Ajuwon and Amoo’s Dirges

The construction of individual identities in Ajuwon and Amoo’s
compilations is depicted in the highlighted aspects of Excerpt A, in
a dirge sung by a group of hunters at the funeral of their colleague:

Excerpt A

He who prepares good ground

Will prepare good ground today

God will prepare good ground for the good.

In the excerpt, the identities of two individuals are constructed.
The first is ‘He who prepares good ground' in line 1, which refers
to Godin line 3. The second is ‘the good in line 3, which refers to
the deceased or the dead. Though the dirges sung by the hunters
are primarily focused on the deceased, reference is made to God,
with a view to introduce some positive value into the identity of
the deceased. Therefore, the reference to God and the good (the
deceased) in the excerpt is to highlight the belief that there is some
kind of rapport between the deceased and God. God, referred to
as He, is constructed as the one who makes a good place ready for
the individual, the dead, identified as the good. The construction
of the good is also shown in Excerpt B:

Excerpt B

| say do not go to the heaven of the wicked
Do not go to the heaven of the pain giver
The good heaven is the heaven of the good

In the excerpt, the identities ‘#he wicked and ‘the pain giver are
juxtaposed with the identity of the dead (the addressee) as ‘the
good': therefore, the good heaven is the place the identified
individual ‘the good must go. In essence, the positive identity of
the deceased as an individual is projected, through the emphatic
presentation of the notion of being good in reference to ‘the good
heaven’ ‘of the good (the deceased). The attribute of being good

Papers in English and Linguistics (PEL) Vol. 17, No 1_Mar 2016 Page 177



__ﬂ?..__

"is-reirj,fc_)rced by the-juxtaposition that is realised by the negative - alsg-show the construction in terms of the functional categories of

‘import and rejection of, or advice against, the heaven of the material and relational processes. As aspects of the systemic
wicked and the heaven of the pain giver. . - % functional analysis of language, as propounded by Halliday (1971)
Use of Figurative Expressions 3 %5 the_ material process involves the construction of experiences in
Amoo and Ajuwon’s compilations also show the construction of 2R M@ehitheideceased is presented a5’ actor, jorias goal. - Thelglgtional
e, . o * ; : —@& process has to do with the identity of the deceased as carrier or
individual identities through the use of figurative expressions. ‘f‘ Pt dod
Excerpt C exemplifies the construction: E s R R A
Excerpi € “% Material Process :
There is no disease as deadly as filariasis o The use of the material process by the Yoruba community of the
There is no disease as deadly as filariasis 6 bereaved in. the construction of identities involves references to
The buffalo wades through the forest Hie. actions undertaken by, or done to the dead. Such references are

The buffalo wades through the forest

In the excerpt, the identity of the deceased as an individual is
constructed through the simile: as deadly as filariasis (which is a
deadly disease) and the metaphor: the buffalo. The use of deadly,
an adjective that indicates a high degree of destructiveness, shows
the attempt to construct the identity of the dead. The adjective is
not meant to eulogise filariasis; rather, it is a forceful and
convenient way of constructing the identity of the deceased.
Essentially, the import of filariasis, in the context, is not aimed at
constructing a negative identity of the dead; rather, it refers to the
dead as one to be feared, as one would fear a terrible disease.
Furthermore, as a perspective of the construction of the
identity of the deceased, the metaphor buffalo suggests the
construction of the huge, physical build of the deceased. The verb
‘wades describes the forcefulness of the buffalo’s movement
through the forest, which serves as a metaphor for the concept of
life. The entire expression: ‘The buffalo wades through the forest
portrays the dead, whose identity is being constructed, as an actor,
who undertakes some awesome activity, and displays the quality of
strength, not of weakness. Also, the repetition of “There is no
disease as deadly as filariasis and ‘The buffalo wades through the
forest emphasises the identity of the deceased as an individual.

Material and Relational Processes
In addition to the examination of the use of figurative expressions
in the construction of identities of the dead, the data for this paper
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realised by either active or.passive constructions. Thompson
(1996) states that material processes have to do with things
(actions) that go on in the ‘external world’, rather than in the
‘internal world’ of mental processes; and that the processes can be
categorised on the basis of two questions: What did X do? and
What happened to X? In the data for this paper, through material
processes, the Yoruba community of the bereaved attempt to
construct the identities of the dead as either active or passive
participants. In essence, Thompson’s categorisation of material
processes on the premise of the questions: What did X do? (as
actor in the active participation) and What happened to X? (as goal
in the passive participation) underlines the communal practice of
constructing the identities of the dead.

Active Participation

The concept of “What did X do?” involves the giving of

-information -on--the material process in which the dead -is

constructed as an actor. The examination, in this paper, of the
notion of doing in respect of the social construction of identities in
death discourse also relates to Levin's (1992) perception of the self.
Levin states that there is the notion of the self as activity, where
activity depicts the organiser or agent; in this case, the actor. Levin
concludes that there are two notions here: one, the self as doer, or
centre of initiative; and two, the self as organiser. The underlined
aspects of the data for this paper construct the identities of the
dead through the use of relative or defining clauses, for example as
the elements of the active material process of dying:
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1960...

...our dearly beloved brother and father, Pedro
Akinrinola...who slept in the Lord on May 1, 1966...
...a dear husband and father, Joshua Ojo... who died
in a car accident two years ago August 5, 1967...
...our beloved Ezekiel...who passed into eternal rest
on 21* April 1969

A mother who laboured all her life, to see her only
child succeed in life, was, in a fit of ungovernable
temper, jealousy and suspicion mowed down by
one...

..Gilbert...who answered the home call on the 31 of
May 1996.

In the excerpts, the verb: “died” depicts the material process of
dying, which is euphemistically depicted by the verb phrases
“departed this life”, “slept in the Lord”, “passed into eternal rest”,
and “answered the home call”. Essentially, the depiction specifies
the identifying material process experienced by the dead as
participant (actor). It also forms the core of the construction of the
identifying element of the dead by the bereaved. The construction
of identities in the excerpts is strengthened by circumstantial details,
such as “ten years ago today”, “in the Lord”, “this life”, and “in a
car accident”, “in the Lord™ and “all her life” enhance the attempt
by the bereaved to construct the identities of the dead through
very specific information. :

Passive Constructions

The data for this paper are also indicative of ‘What happened to- X
(the dead)?’” as opposed to ‘What did X do?’ as a feature of the
social construction of the identity of the dead through the
construction of material processes, where the dead is given the
identities of passive participants, or victims. The underlined aspects
of excerpts, below, exemplify the processes that identify the dead
as the sufferers, or goals, of an act performed by an active actor:
death, as shown in the references to a series of actors, such as a
colleague and armed robbers who have inflicted death on the
deceased:

M
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e Samuel...who was snatched away from us by death
o on April 1, 1966. 15 i
Prince...who was murdered in his office...by a
colleague on Tuesday, 18" June, 1991.
Samson...who was killed by armed robbers at his
residence on 5% April, 1996...

The phenomenon of passive participation involves either an
implied agency, or a specified initiator of death. Essentially, the
Yoruba community of the bereaved employ the passive voice in
the construction of the identity of the dead. The construction of
identities is enhanced through the choice and use of emotive
words, such as “snatched”, “murdered”, and “killed”, all of which
makes the identities more definitive. '

The data for this study also show the use or construction of
implied agency, where the initiator of death is not specified, but is
implied, as an element of the construction of the identities of the
dead as sufferers or goals in the material process of dying. The use
is found in the highlighted aspects of the following excerpts:

...our beloved wife and mother...who was called to
the higher service above, at Kaduna, on Friday,
August 30, 1957, in the prime of her life:..

Mr Bolaji...who was murdered May 1, 1996.

...our wife, mother and grandmother...who was
transformed into glory above on the &" day of
November 1987
Olayinka...who was
Tuesday June 4, 1996...
...our father, husband and brother who was
assasinated on the 6™ of March, 1967 at the age of
60 years.

Daddy and Mummy who were killed in... January...

gruesomely murdered on

Furthermore, in the excerpts, the circumstantial details: “to the
higher service above™, “May 11966", “into glory above on the 6™
day of November 1987", “gruesomely...on Tuesday June 4 19667,
“on the 6% of March, 1967 at the age of 60 years” and “in
January” enhance the identities of the identify the dead, in terms of
the circumstances or nature of death. Through the reference to the
circumstantial details of death, as shown, for instance, in the use of
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~. the adverb “gruesomely”, the bereaved construct the identities of
the dead as hapless sufferers of the action of inflicted death. The
negative import of the material process of the infliction and the
manner of dying highlights the construction of identities. For
example, while one participant is identified by the tragic
experience of being murdered, another is identified by the tragic
circumstance of a slightly different nature, that of being
assassinated, where the semantic value of the identification is
enhanced by the choice of the pointedly emotive word:
assassinated, which implies the murder of an important person
(Longman Dictionary of Conternporary English, 1995).
Furthermore. the presentation of the dead as the passive
participant from the perspective of What happened to X7 is also
realised by the defining or identifying clauses that are headed by
whose or which. The structures, as in ‘which sad event took place,’
are the euphemisms for the occurrence of death. The structures,
underlined in the following excerpts, construct the identities of the
dead as the sufferers of non-self-inflicted death:

1. Samuel...whose peaceful end came on May 4, 1967

In excerpt 1, the experience of dying is given a positive value by
the phrase “peaceful end”. The phrase enhances the identity of the
dead. However, excerpts 2 to 8 ascribe negative values to the
identities of the dead, through the use of the following adjectives:
“sorrowful”, “sad” and “sudden”.

2. Daniel...whose sorrowful death occurred on the 8" of March
3. We announce with regret the death of ...Marian which sad event

took place at her residence.

4. ..College Old Students Association...regret to announce the
untimely death of..Mr Odueyingbo...which sad event took place
on 17 January 1978

5. We regret to announce the death of ... Dr ...Akinsete.. .which sad
event took place in a ghastly motor acc1dent on Ibadan/Ife Road
on Saturday, 25 March, 1978

6. ...Chief...which sad event took place in the late hours of
Tuesday, 18t June 1991 at the UCH, Ibadan.

7. Mr...Adebayo... which sad event occurred after a brief illness...

m_‘
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8. ..the Acting Dean, Staff, and Students of the Obafemi Awolowo
University lle Ife announce_the sudden death of their colleague,
Professor Joshua...which occurred on June 14, 1992.

In summary, excerpts 1 to 8 depict how the occurrence of death is
used in the constructing the identities of the dead. in terms of the

|*= very descriptive and identifying structures which give specific

information on the nature of death, as found in “sorrowful death”,
“peaceful death”, “sudden death”. The excerpts illustrate the socio-
cultural practice of announcing deaths in newspapers, where the
announcement is characterised by the construction of the identities
i of the dead, with the inclusion of the varied natures of death.
Importantly, the giving of circumstantial details in terms of the
natures of death, such as “at her residence”, “on 17th January
1978” and “in a ghastly motor accident” highlight the semantic
i import of the details as the discourse markers that enhance the
process of constructing the identities of the dead. For instance,
while “Marian” is identified by the circumstantial detail of dying at
“her residence™, “Dr Akinsete” is identified by the circumstantial
detail of dying in “a ghastly motor accident”. Essentially, the
defining property of the different details® of circumstance
; contributes to the identities of the participants.

! Relational Process

b The data for this study also show the use of the relational process
in the construction of identities of the dead. Functionally, the
processes, which are either attributive, or identifying, establish a
link between the participant either as carrier and the identifying
attribute, as in: ‘You were kind...” where ‘kind is the attribute
possessed by the carrier: You; or as the identified and the identifier,
as in ‘You were my friend’, where ‘my friend’ is the identifier, and
i ‘You’, the identified.

" The Attributive

\ In the attributive mode, there is an intensive process, which
. characterises the relationship between an attribute (usually
adjectival) and its carrier (realised by a noun phrase). Halliday
(1994) states that, in the attributive mode, an entity has some
: quality ascribed or attributed to it. Therefore, aspects of the data
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for'this study show that the attribute, as a property of the* carrier,”* -«

contributes to the identities of the carriers, the dead, as found in
the highlighted aspects of the following excerpts:

You were so fumble and highly respected...

“Wale, as you were popularly called, you were too
gentle, too meek, too loving and just too good to be
snatched away from us by the cold hands of death...

In the excerpts, the carriers: ‘you’ are identified by the positive
attributes “so humble”, “highly respected”, “too gentle”, “too
meek”, “too loving”, and “just too good to be snatched away
from us by the cold hands of death”. The intensive, relational verb
‘were’ provides the link between the carriers and the attributes.
The link enables the construction of the identities of the carriers,
the dead. Indeed, the construction is strengthened by the inclusion
of the following intensifying elements: “so”, “highly”, “too”, and
“just”.

The ldentifying

Unlike the attributive, the identifying mode of the relational
process, in the construction of identities involves two elements: the
identified and the identifier. Halliday (ibid), states that, in the
identifying mode, one entity is being used to identify another, as
shown in the following excerpts, each of which has the form of the
verb to be as the indicator of the relational identifying process:

You were a loving husband and a devoted father
whose memory will forever be cherished.
You were a good wife and a loving mother too
precious to forget.

You are a father too great to lose.

To us you were an amazing grace whose memory is
so sweet to cherish.

You... were a source of inspiration o us...

You were a benefactor to many.

You were a pfilar of strength, a woman of valour...
You were an epitome of hardwork, discipline and
integrity.

You were a real gem, renowned for your frankness,
uprightness and generosity.
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~The highlighted. parts-of the excerpts, which, structurally, are the -
subject and the complement respectively, functionally show the
identified and the identifier. In each excerpt, the subject “You” is
the identified, while the highlighted noun phrases, such as “a loving
husband and a devoted father whose memory will forever be
cherished” are the identifiers.

Societal Identification

In this paper, the notion of societal identification in relation to the
construction of the identities of the dead has to do with the
construction of the dead as pre-death participants in specific

. societal positions that define some degree of relevance to society,

beyond the confines of families or friendship. Here, the notion of
societal identification is based on the view that there are
contextually or culturally definable relationships between members
of a social group.

Stevens (1996) states that to be a person is to be intrinsically
related to others, to exist in a social medium of meanings and
customs, and even when physically absent (or dead, from the
perspective of this paper), the people of our world may remain
with us. Essentially, the construction of identities of the dead by
the community of the bereaved who produced the data for this
study is characterised by the construction of sodial relationships.
Wetherell and Maybin's (1996) state that the self is shaped through
interactions with others and involvement in social and cultural
activities. They add that language actually constructs the world and
the self in the course of its use. The community of the bereaved
constructs the identities of the dead from the perspective of the
wider society through reference to the pre-death relevance or roles
of the dead in the social milieu. In relation to the foregoing, Potter
and Wetherell's (1987: 116) state that the presentation of selves in
discourse is undertaken through the process of categorization:

Categorization is an important and pervasive part of

people’s discourse. In the course of conversation,

everyone populates their lives with friends,

doctors...and a thesaurus of other categories of

people. Pick up any newspaper and many of the

stories will concern people who are described,
:M_
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evaluated and understood not in ¢erms of any unique
features of their biography but through their category
membership...

Potter and Whetherell conclude that people are taken to be
members of relatively enduring social categories; and, in virtue of
their category membership, inferences are made from the attributes
of individuals to the attributes of the rest of the category.
Therefore, in this paper, the examination of the notion of societal
identification in terms of the construction of identities of the dead,
has to do with references to societal roles. Wetherell and Maybin
(ibid) state that the identity of the self is shaped across a relational
and social field. They contend that the identity is muitifaceted,
rather than singular or unitary; and that they emerge in fields of
meanings and practices that are socially and culturally organised.
They conclude that language and discourse actively construct the
world and the self.

Also related to the present examination of societal
construction of identities is Levin's (1992) view that the social self
extends the object-relational aspect of self. In other words, the
myriad of relationships that persons forge with others in society
modifies, expands, and defines the nature or composition of their
identities. Therefore, this paper recognises the fact that the concept
of the sodial self, or social identification, has to do with recognition
by others or by society. .

In this paper, such recognition is examined as the kind that
is done by the living (the bereaved) who engage in an assessment
of the dead, for the purpose of constructing their identities from
the societal perspective. The assessment demonstrates the effect on
the societal identification of the dead. The scope of the assessment
is determined by the concept referred to by Levin (op cit) as
significant others: ops

...man has as many social selves as he has significant
others (for example, one’s boss, parents)...My social
self is importantly the degree of fame and honour |
can garner for myself...Self is experienced as, and
indeed is, an interaction between innate potential
and environmental response. (pp. 76 & 208)
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. ~. Also. Levin (op cit) discusses the possibility of an-entity having -

more than one social identity. He contends that se/f which is
recognised in my study as the object of identification, certainly
arises out of a social matrix. It arises as something that exists in the
world, is public, and defined in relation to others. The societal
identification of the dead is exemplified in the following excerpt of
the data for this paper:

...Late Permanent Secretary, Ministry of Local
Government and Chieftaincy Affairs who lost his life
ten years ago today April 1** 1978 while on a mission .
in the service of the nation...

In the excerpt, the societal construction of the identity of the dead
focuses on the following: (a) his position as “permanent secretary”
in respect of an aspect of society: “Ministry of Local Government
and Chieftaincy Affairs”, and (b) the proof of his relevance to
society: “on a mission in the service of the nation”. In summary,
the identity of the deceased is constructed as that of an entity who
has been of specific relevance to society.

The highlighted aspects of following excerpts show more
instances of such construction, with reference to different areas of
public life or service, such as healthcare, education, agriculture,
governance, news media, transport, publishing, religion, finance,
socialising and the armed forces, as shown in the sub-titles to the
excerpts:

Healthcare

The Nigerian Optometric Association regret to

announce the death of their professional colleague...

X was the professional colleague of the Nigerian

Optometric Association.

We regret to announce the death of...former

controller of medical services in the old Western

State of Nigeria.

X was the former controller of medical services in the

old Western State of Nigeria...

It is with heavy hearts but with gratitude to the Lord

Almighty that we announce the transition

of...Raphael...Medical Director, Micand Clinics...

X was Medical Director, Micand Clinics...
e e e e e ey e s SUSE
Papers in English and Linguistics (PEL) Vol. 17, No 1, Mar 2016  Page 187




Fducation g o

Eruwa Community announce with grave grief the
sudden death of their illustrious son...former
secretary, Department of Veterinary Pathology,
University of lbadan...

X was an illustrious son...former secretary,
Department of Veterinary Pathology, University of
Ibadan

We regret to announce the untimely death of Late
Odu...teacher, Molusi College... 1957 — 1978

X was a teacher at Molusi College...1957 — 1978

In eversweet memory of our dearly
beloved...Moses...President, National Postgraduate
Medical College of Nigeria 1990-1991

X was President, National Postgraduate Medical
College of Nigeria 1990 — 1991

On behalf of the Chairman, Members of the
Governing Council, Staff and Students, [ regret to
announce the passing away of...Ayeni...Registrar,
Oyo State College of Education...

X was Registrar, Oyo State College of Education

Agriculture

In affectionate memory of...Thomas...retired higher
technical officer, CRIN Ibadan

X was retired higher technical officer CRIN Ibadan
...Robert...Former Principal Produce Superintendent
(D) Ondo State Ministry of Agric and Natural
Resources

X was Principal Produce Superintendent, Ondo State
Ministry of Agric and Natural Resources

Govermnarce

...Bateye...Late permanent secretary, Ministry of
Local Government and Chieftaincy Affairs who lost
his life ten years ago today...

X was permanent secretary Ministry of Local
Government and Chieftaincy Affairs

With gratitude to God for a life well spent, we
announce the transition to the great beyond
of...Stephen...First Accountant General of Ondo

State...
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X was Fipst Accountant General of Ondo State

In loving memory  of  our dearly
beloved...Oloyede...Former Civil Commissioner in
Oyo State (1979 - 83)...

¥ was Civil Commissioner in Oyo State (1979 — 83)

News Media

...In cherished memory of ..Ahmed...Late News
Editor. Daily Times...

X was News Editor, Daily Times

Transport
Wwith deep sense of loss, the Campbell...families
announce the sudden passing away

of...William...Retired boiler superintendent of the
Nigerian Railway Corporation...

X was retired boiler superintendent of the Nigerian
Railway Corporation

publishing

In cherished memory of...Ezekiel...Late sales
romotions manager of Longmans Nigeria Limited

who slept in the Lord...

X was sales promotions manager of Longmans
3 Nigeria Limited

ever cherished
Michael African

=1t is with the deepest regret and total submission to
= the will of God that we announce the passing into
lory...of...Gladys...lya ljo Christ the Saviour’s
hurch...

was lya ljo Christ the Saviour’s Church

inance
= The Board, Management and Staff of...Merchant
Baﬂk regret to announce the passing away of the
8 other of our MD/CEO...
#X was the mother of our MD/CEO
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Staff of...Bank of ngena .announce the passmg
away of the mother of our director...Christana..
X was the mother of our director

Socialising

The Committee and entire members of the Club
regret to announce the death of one of our esteemed
members...Ogundare. ..

X was one of our esteerned members

The Armed Forces

This announces the memorial service for the 50th
(post-humous)  birthday of Brigadier General
(Pastor)...Odeleke... This is the first activity of the
foundation set up to immortalise the great man; a
gallant soldier, compatriot...

X was a great man; a gallant soldier, compatriot...
With heavy hearts but with gratitude to almighty
God for a life well spent, we...announce the
transition of...Alfred...retired chief superintendent of
police...

X was retired chief superintendent of police

Commerce

In affectionate memory of our past Chairman Mr
Emmanuel...Fondly remembered by ...District
Professional Photographers Association...

X was Chairman...District Professional Photographers
Association

In evergreen memory of our beloved...Madam...She
was a prominent textile dealer at Gbagi Market
lbadan in the early thirties, distributing textile
materials for ...John Holt, G. B. Ollivant...among
other companies...

X was a prominent textile dealer at Gbagi Market
lbadan in the early thirtites distributing textile
materials for..John Holt, G. B. Ollivant...among
other companies...

The Management & Staff of Bolajoko &
Co...remember today as always...Gbolade...lLate
Chairman/Managing Director (D) Bolajoko & Co.
lid...

]
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TS . X was Chairman/Managing Director Bolajoko & Co. _--.

Ltd..

\X/lth a heavy heart but also full of thanks to God
Almighty...we  announce the passing away
of...Smith...former finance director (D), Nigerian
Marine and Dredging Limited...

X was finance director, Nigerian Marine and
Dredging Limited

Conclusion

The analysis of the data for this study shows that the Yoruba
community of the bereaved produce a genre of death discourse,
particularly publicised English-medium newspapers in Nigeria. The
analysis shows that the discourse is characterised by the linguistic
forms of material and relational processes. The processes enable the
construction of identities of the dead. Also, the facets of society
represented in the data show the intrinsic cultural norms of
constructing identities of the dead in relation to varied perspectives
of their pre-death relevance to society.
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~Humorous Meaning Strategies in Nigerian Stand-up comedy An
Example of / Go Dye performance

Ibukun Filani,
Department of English, University of Ibadan

Abstract

The main objective of this article is to identify and analyse humorous
strategies found in Nigerian stand-up comedy. Particularly, the illustrations
Y were taken from the routines of a popular Nigerian stand-up comedian, |
1"'1 Go Dye. First of all, a case was made for humorous meanings. How
3 humorous meanings were achieved in stand-up comedy performance was
then explained. Analysis showed that | Go Dye, as a Nigerian stand-up
‘ comedian, adopted exaggeration, naming and labelling, self-praising, self-
denigrating and retorts as strategies for expressing humorous meanings.

Introduction

Pragmatics is concerned with the investigation of meaning in
context. Usually, a distinction is made between meaning as a
property of linguistic expressions and meaning in relation to speech
; situations. In view of this distinction, Leech (1996) observes that in
y pragmatics, meaning is described relatively to language users;
therefore, pragmatics is the study of contéxtual or utterance
meanings. Thomas (1995) further explicates contextual meaning by
=3 identifying two types: the first level of speaker meaning and the
second level of speaker meaning. At the first level, there is a pairing
of linguistic expressions and the contexts where they are used; and
at the second level, there is an identification of speakers’ intention
or the force of their utterance. The force of an utterance is more
than its contextual meaning; nonetheless, the force is got from the
contextual meaning (Thomas, 1995).

By extension, in humour research, a distinction can be
made among studies that are focused on the explication of humour
in the text and the use of humour in an interaction. In the first
instance, the goal is to highlight and clarify how language
constructions lead to humour while in the second instance, the goal
is to spell out the purpose of humorous utterances in interaction.
Several linguistic studies on humour are focused on explicating
humour in jokes (Raskin, 1985; Giora, 1991; Ritchie, 2004; Attardo,
1994) while other studies explicate the functional use of humour in

r o P

R

" Papers+n English and Linguistics (PEL) Vol. 17, No 1, Mar 2016 - Page-l93 ~

ot
SRS o



fa.d .. MUNICA' tagiccua:seﬁktErrgt’!sp for ot
:5 demic Purp s (EA APy, It is specmcally a‘es:gﬁéd f
Ly for studentsr pursifg diverse courses "of ‘st /
i universities “and * other tertiary institutions whee. A
3 e English is the medium of instruction, particularly in -
4 =~ second language situations. It is also a useful book‘ o
1 < fqr‘ undsgfgraduate students of English. Postgraduata.- .
9 students who ‘are in the-process of writing theiri =8
" = theses/ will equally find some sections of the book "‘?'
nLp mva!uable
x COMMUNICATION _SKILLS adopts an. integratwe
apprpach Listening: Speaking, ‘Heading and Writing -
‘skills are given incisive treatment with emphasis on’
ii* - the cldse interactive relationship between the speakf*r
and the . listener, and between the writer and the, y
~teader. The enabling skilts -are -well illustrated and i,
supported with practical exercises,
The authors afe’lecturers in the Department af :
Engllsh Obafemi Awolowo University, lle-lfe and arg.. -,,_ z
all experienced teachers of English for Academic™ S
Purposes, Dr. J.H.O« Olowe is the Coardinator of the -
Unwessnys Use English programme; Dr. qu
Awonuga is a Senipr Lecturer and-currently the Head
of Departmenta Mr. T.A. Banji is a Lecturer | iffthe
Department All three have been ditectly dnvolved in'.
the Commumcation Skills ‘Project (COMSKIP) & ™" -
prcgramme which was set up by the ngenan
3} Universities: Commission in’ collaboration with The !
 BritisH Gouncil'and the British Overseas: aevetopmeqt
Agency to’ fashion out a curriculura for” English for -
Acaddmic Pumposes (EAP) in. Nigerfan Federal’
Universities. COMMUNICATION SKILLS has been
greatly mtluenced by the author's associatian wuth the

1

project. ki

J.H.O. Olowe
x‘“i’ 0. Awonuga

\\\‘\\||lw 15 gy,

Hinss g

» :\r-,'-u,y

Obafemi Awolowo Universi.ty Ile-Ife" .
Series in Educational Studies '




Ife Series in Educational Studies

" COMMUNICATION SKILLS

J.H.O. Olowe
C.0. Awonuga
T.A. Banji

- T




© Olowe JH.O; Awonuga C.0.; Banji T A.

All rights reserved. No part of thi :
il . No part of this publication may be reprod
transmitted, in any form of by any means without péyrml'ssioi_ a

First published 1995

Published by

mngLLAN NIGERIA PUBLISHERS LIMITED
, Industrial Avenue, Ilupeju Industrial Estate

P.O. Box 264, Yaba, Lagos

New Oluyole Industrial Estate, I

Sl e, Ibadan-Lagos Expressway

Companies and representatives throughout the world

Printed and bound by Automatic Press Limited, Ibadan.

ISBN 978-018-126-1

Contents

Preface, v

1. Speaking and Listening skills &
Fundamentals 1
Primacy of speech, 1
Pronunciation, Stress, Tone and Intonation, 1
Larguage and Situation, 2 ¢
Conversation and Spoken Prose, 3
Conversation, 3
Spoken Psosg, 8
Leaming to Listen Effectively, 15
Studetit’'s Preblems in Listening, 15
Acquiring Listening Skills, 23 ;‘ -
How to lakegaptes, 27
Helping Studtnis to listen by themselves, 36
Passages to be read aloud to the class, 38
Reference, 40

2. Reading Skills

Fundamentals, 42

Reading fot acadentic purposes, 42

Negative reading frabits, 43

Reading efficiency and reading comprehension, 44
Functions. 46

Motor skills, 46

Purpose and speed, 50

Understariding ¢ontent, 53
Passages for exercises on Reading Skills, 55

References, 64

3. Writing Skills
Writing skills, 65
Querview, 65
Vocabulary and Grammar, 66

|
im




Grammar of the text, 83
Organisation and structure, 92
Register and style, 95
Functions-of Written English, 97
Description, 97
Definition and Examplification, 101
Comparison and Contrast, 104
Narration, 106
Discussion, 109
Generalisations and Conclusions, 112
Summuarization and Outlining, 116
Reports, Dissertations and Long Essays, 128
Grammar Notes, 141
Punctuation and Mechanics, 141
Connectives, 150
Sounds and Spellings, 154
References, 158 .
Index, 160

Preface

#

Over the years, the use of English course has assumed
prominence in the University curriculum in Nigeria. Unfortuna-
tely, however, this growth in the importance of the course has
not been matched by the publication of useful books on the
subject.

It is in order to contribute meaningfully to the filling
of the void created by the dearth of books on Use of English
that this book has been written. Communication Skills is designed
as a course in English for academic purposes. It is written
primarily to cater for the needs of first-year university students.
However, given the wide scope and depth oftreatment, students
will continue to find the book useful throughout their university
education. Even some sections. i.€. on reports, dissertation, long
essays, and Unit VIII under writing skill will be of interest
to post-graduate students. ‘

The book is divided into three broad parts: section [ - Speaking
and Listening skills: Section II - Reading, skills; and Section 111
- Writing skills.

The course adopts an integrated approach. Adequate attention
has been given to both discoursal and cognitive aspects of
the various skills. Also in recognition of the prime role grammar
plays in language development, a little attention has been given
to some grammatical concepts as a remedial measure in Section
I1] - writing skills - whereit is deemed to be mostly needed.

It is hoped that the book will be of immense value to both
learners and teachers of English in the Nigerian environment
and indeed in any second language situation.

JH.O. Olowe
C. 0. Awonuga
T. A. Banji




TR T Tl T R g LT At Leati o

1

Speaking and Listening Skills

Part One: Fundamentals

1. Primacy of Speech

‘Spegch is tha primary medium of communicaticon. Whep man first
egll ! of

start,ed using language. he first learnt to speak. And when a child -
first starts to use language, it is the spoken form that he employs. It
is later that he starts writing the language. Thus, it can be seen that
the written medium is secondary to the spoken form. Itis also quite
clear that in acquiring speakin~ and listening skills, it is with the
spoken form of English that cue student has 1o contend. It i$ forthis
reason that attention is focused on the spoken medium of English in
this section of this book.

2. Pronunciation, Stress, Tone of Voice and
Intonacion

The central factors in spoken English are pronunciation, stress, tone
of voice and intonation. The correct pronunciation of words is
essential to communication. So also are the correct placing of stress
on words, the speaker's tone of voice and the correct use of
intonation patterns. We shall not go into def»ils here: it will¥be
neater. tc discuss thase iccues in.Pant Tirce, when we shall ‘be.
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Communtcations Skills

considering the nature of the difficulties posed by pronunciation,
stress, tone of voice and intonation for the student trying to acquire
speaking and listening skills.

3. Language and Situation

Linguists generally recognize that it is not enough just to describe
the structure of a language and codity its vocabulary, since "lan-
guage events do not oceur in isolation from other aspects of human
behaviour."! Thus, linguists know that language is closely related Lo
the situations in whichitis used. In this regard. alanguage form only
becomes meaningful when it is used in situation. There are three
major dimensions of the use of language in situation. These are:
field of discourse, mode or medium of discourse and tenor or style
of discourse. Field of discourse has to do with the experience that
the speaker is verbalizing. This includes the subject matter of the
discourse, that is, what is being talked about. The subject - matter
may be specialized — that is, relating to specialisi fieids, such as
science. medicine, technology. etc. — or non-specialized, such as
casually exchanging views.

Mode or medium of discourse refers to the form that the
discourse takes — whether spoken or written. There are basic
differences betwer .. speech and writing. In speech, for instance, the
speaker enjoys ¢ »riain liberties which are denied the person using
the written medium. The speaker “an make false starts. leave a
sentence uncompleted, change a sentence midway, and so on. But
in the written medium, the language user has to say what he wants
to say clearly, because he will not have the opportunity Lo reframe
what he has written.?

Tenor or style of discourse has to do with the interpersonal
relationship existing between interlocutors in the discourse situa-
tion. Thus, the linguistic choices made by a speaker are determined
by the type of relationship existing between the speaker and the
listener. For instance, if one's listener is one's peer, the language
used will be informal. Butifthe lis’ :neris the speaker's superior, the
AT et . unavmmal.

The points made in the last three paragraphs will be developed
further in Part Two.
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Part Two: Conversation and Spoken Prose

This Part is divided into three Units. These Units are¢ meant to cover
most of the situations in which English is used orally by the
undergraduate. Unit I deals with conversation or naturally occur-
ring talk in which undergraduates feature as participants. Unit II
concentrates on spoken prose, or prose written down to be spoken
aloud later. In Unit I1I, two main situations in which the undergradu-
ate is likely to use English orally and in formal situations are
examined to see the type of language that lends to occur in such
situations.

Unit I: Conversation

a. Casual, Face-to-Face Interaction among Students

Casual, face-to-face interaction between two 6r more people usu-
clly oceurs 1 inforniar Sitaoes, 5wt h div patiCipdies i lic
discourse can relax and exchange ideas in a tension-free atmos-
phere. The restrictions inherent in formal situations are absent in
informal situations. The participants in the discourse.in informal
situations do not have to bother about well-constructed sentences;
they are also free to use slang  pressions and vulgarisms, both of
which are not allowed in for.nal situations.

Now, there is casual faco-to-face interaction among students
everyday. Students meel in corridors in their hostels; they meet in
the bathroom, in restaurants, in shops, in the classroom, etc. and
each time they meet, they exchange pleasantries or establish phatic
communion, i.e. the establishment or re-establishment of personal
contact. In these situations. they are free from the "tyranny” of the
classroom and their teacher. Let us consider the following example
of the phenomenon we have been ta'king about. The venue of the
meeting is a road on the campus,

"Old boy, how now?"
"Well ppdhad. o ye pripody?”

"No complaint. (Pause) Have you done your as-
signment?"

Student E.
Student A:
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Student B: "Which one? Babalola?"

Student A: "No. Ojo."

Student B: "“That one? Which time be submission date self?"
Student A: "Monday. I haven't even done mine."

Student B: "That manself. Icanneverbe auniversity lecturer"
Student A: "Why not? They're important people, you know?"
Student B:  "Important for where? (Pause) Important indeed!"

I won't ... don't you see how shabbily they are
dressed most of the time?

"Ah, to have a Ph.D is no joke o. But, anybody ...
butif ... Imean ... Look at the society itself. What
type of people get rich in this type of society?.
(Pause) Dubious characters, emergency contrac-
tors, swindlers. All sorts of people. (Pause) \Well

.. that's ... Ar2you going home Uils weekead 2"

Student A:

Student B:
Student A:
Student B: Okay.

In this example, three important factors stawid out clearly.
These are: (a) the use of highly informal langu: Ze; (b) the occur-
rence of topic ¢ vitches; and (c) the pauses and hesitations.

With regara to factor (a), we notice that pidgin English occurs
in the discourse, the statements occurring in rmdgin English being
made by Student B: "How your body?" (line 2) and "Which time
be submission date self?" (line 7). It is to be noted here that pidgin
English is a strong marker of informality in the Nigerian second
language situation. It therefore tends not to be used in formal
situations. Otherexamples of informality in the passage in question
are to be found at lines 14 and 21. At line 13, for instance, Studeni
A says, "Ah,tohave aPh. Disno joke 0." What marks this statement
out as inform-.i is the use of "0" at the end. This is not the usua’

"To do what? I went last week.

"Ditto for me. See you later.

Ea lish fon's it is the "o" foundir the e . 1 ngUa” - Gulicilis

also present in pidgin English.

B i
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b. Face-to-Face Interaction Between Lecturer and
Student

Conversation between a lecturer and a student tends, for obvious
reasons, not to be as informal as that among students. A student
cannot show as much familiarity with a lecturer as he would with a
fellow student. This is because the student is expected to show a
certain degree of respect for the lecturer, as the lecturer is accepted
to be socially and intellectually above the student. Thus, when
talking to the lecturer outside the classroom situation, the student
has to be conscious of the nature of the interpersonal relationship
existing between them. In this regard, it would be considered rude
for a student to enter a lecturer's office and say, "Old boy, how
now?" The lecturer would definitely send such a student out of his
office.

How, then, does the student address his lecturer outside the
classrnom cituation? Consider the following exchange:
Student (On entering the lecturer's office): Excuse me, sir.
Lecturer (Looking up from what he was writing) Yes.

Student: I was wondering if you could spare some time. I have
a problem with IED 226 and ... and ... I don't know

Lecturer:  Oh, I see. Look ... okay, what is it that you -fon't
know?
Student: If you could explain it to me, sir.

Lecturer:  What?

Student: IED 226

Lecturer:  The whole course? It cannot ...

Student: Em ... Sorry, sir,Imean the writing of biography, sir.

Lecturer: Isee. Well ... you'll have to come back. [ am quite
busy now.

Siudent: when ... I mean, what iime, sir’?

BT T I ST ] A iR T 1S W BRSPS
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Lecturer:  Hm. Okay, tomorrow at 11.

Student: Thank you, sir.

It will easily be noticed that this exchange between lecturer
and student is quite different from the exchange between two
students, which wasdiscussed in the last section, The most important
difference is that the markers of informality, which are presentinthe
former passage are absent in the latter. For instance, the use of
pidgin English is absent from the exchange just reproduced above.
One implication of this observation is that in this face-to-face
interaction betweenlecturer and student, a certainde gree of formality
ismaintained. The reason for thisis that the interpersonal relationship
existing between the two participants in the discourse is not based
on equality: it is generally accepted that the lecturer is the student's
superior. That is why, in the exchange in question, the student
addresses the lecturer as "sir". He cannot address him as "mate” or
‘my friend"; the unequality in status has to be reflected in the
languace nged

Even when the student meets the lecturer outside the latter's
office, he still has to recognise the fact that the situation remains a
semi-informal one. The lecturer may joke with the student, but he
(lecturer) knows that the student is Junior to him in status; the
student knows it, too. It does not matter if the student is older than
the lecturer; he still has to show deference for the lecturer.

It is important to note how to start a discussion with a lecturer
outside the lecture room or the lecture theatre. Notice that our
student in the exchange above does not s2v "1 want you to explain
something to me." Instead, he starts on a polite and cautious note!”
Excuse me, sir." "I want you to explain ..." Is not only impolite; it
also betrays a lack of style in the use of language. For, itis one thing
to know how to form grammatically correct sentences in English:
itis another thing entirely to know the situations in which to use sucr:
sentences.

It is also to be noted that throughout the passage in question,
the student's awa-zncss that the other participant in the discourse
situation - -helecturer—isinasocially ari - Aemically supcnor
position to him, is constantly manifested in the language that he

Speaking and Listening Skills 7

uses. If, at any time during the discussion, the student's use of
language does not conform to the linguistic reality of the situation,
the lecturer may feel angry and terminate the discussion. But it does
and the exchange succeeds — i. e. goes on smoothly to the
satisfaction of both participants.

c. Face-to-FaceInteraction Between Administratorand
Student

We have seen how students interact with one another, and how
lecturers interact with students outside the classroom situation.
Now, we come to face-to-face interaction between administrator
and student at different levels within the university community.
This last form of interaction will be discussed in terms of face-to-
face interaction between administrator and student

(i) in the library

(i1) in halls of residence, and

(ii1) in university offices.

- Withregard to (i), the university student interacts with different
grades of officers and workers in the library. The workers that he
deals with most are the clerks that attend to library users over
counters. He also interacts a great deal with the clerks in charge of
Joumals. All these arc likely to be junior workers in the library. But
the student also uieeds to interact with the circulation librarian and -
the reference {ibrarian from time to time. Thesc are senior staff ir.
the library. So. the student interacis with both junior and senior staff
in the library. How, then, does he interact with the two groups o’
workers?

In view of the fact that the situation in the library is formal.
there cannot be any fundamental difference in the way that the -
Student interacts with junior and senior staff in the library. The main
difference is in the degree of respect shown to the two groups: the
senior staff are respected more, because the student himself realizes
that they are senior staff.

Similarly, face-lo-face interaction between administrator and
student inhalle of residence 2nid inuniversity offizes is also marked

L
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~ by formality. The student realizes that he cannot address these
officals in the same way that he talks to his friends outside the
classroom. So, he has to tailor his language to fit the situation in
which he finds himself.

Unit II: Spoken Prose

There are certain fundamental differences between conversation
and spoken prose. It is essential for the student to be aware of these
differences if his use of English is to be acceptable. But before we
go on to discuss these differences, let us first see the types of
language events that come under the heading, "Spoken Prose."
Some of these language events are:

(i) giving alecture
(i1) reading a news bulletin on the radio or on television
(iii) ~ dialogue in a play
(iv)  giving a speech on a formal occasion (as opposed to
giving an impromptu speech), etc.

All these language events contrast with conversation in the
following ways.

Conversation is spontaneous speech. As a result, it tends (o be
illogical, disorganized, and ungrammatical. Inconversation, pcople
get irritable or lose their temper. get mixed up "while they are
speaking, forget whatthey wanted t say, hesitate, make gramumatical
mistakes, argue erratically or illogically. use words vaguely, get
interrupted, talk at the same time, switch speech styles, manipulate
the rules of the language o suit themselves, or fail to understand.’

One implication of the observation above is that the tempo of
conversation is jerky. In spoken prose, however, the tempo is even.
This means that the intonation patterns of spoken prose are highly
standardized as compared with those of conversation.

Also, conversationis characterized by pauses. as we saw in the
passages illustrating face-to-face interaction among students and
face-to-face interaction between teacher and student. Pauscs in
conversation tend 1o occur at unpredictable places in the discourse.*
But in spoken prose. pauses tend to coincide w.th the end of a

i
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sentence — typically marked by a full stop.

Furthermore, silence isquite importantinconversation. Silence
here is not to be confused with pauses. Pauses frequently come
between two words in close grammatical cofinection. But long
stretches of silence can occurin conversation between contributions
of the participants in the discourse situation. During these periods
of silence, the conversation continues, but mainly through gestures
and facial expression. There is, however, nothing in spoken prose
to compare with the silence that is noticeable in conversation.

In addition, stammers and errors of articulation are quite
common in conversation. But these are rare in spoken prose, and
conspicuous when they occur.

Having discussed some of the major differences between
conversation and spoken prose, we shall now consider four examples
of spoken prose. These are:

a.  Address by university officials, such as the Vice-
Chancellor, to students

b. lectures;

c¢. radio and television news; and

d. dialogue in plays.

Of these four sub-headings, examples of two will be provided for

~ discussion. These are (i) lectures and (ii) dialogue in plays.

(i) Lectures

Lectures, as we know, arc usually given in lecture rooms or
auditoriums. Alihough lectures are given in and outside the
classroom, it is with lectures in classrooms in universities that we
are concemed here. Below is a sample of a lecture in the university.

Introduction to Linguistic Stylistics

In this lecture, I shall distinguish among general stylistics, literary
stylistics and linguistic stylistics. I shall then examine the way in
which linguistic stylistics works in practice with regard to the study
of poetry and prose fiction.

Theomi "stylistics" is a very broad one. Fer this reason, i i5
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fiecessary Lo be quite specitic in one's use of it at all times. In view
of this lactor, I shall now clarily the sense in which [ am using the
term in this and subsequent lectures.

Basically. general stylistics. literary stylistics and linguistic
stylistics have 0 do with the study of style. But while general
stylistics refers o (he study ol non-literary style, both literary
stylistics and linguistic stylistics have to do withthe study of literary
Slyle.

General stylistics, then. is the study of the uses to which the
language user puts language. Use, however, necessarily implies
style. From the linguistic point of view. style in the non-literary
sense has to do with the cultivation on the partol the language user,
ol"’appmpriurc[inguislic'|n:mncrs"['nrlh(‘{lii‘f‘crcnl Lypes of situation
inwhich languageisused” . Inother words. the notion of style in the
way it is being used at this point in this lecture is essentially
concemed with the manner in which language is used to mean: i
only becomes meaningful when used in situation. This means that
fluency in a language does not simply involve the user's cognitive
knowladge nfihe varioss formal mc an: g relalions sNatc cis i tat
language. It means rather that fluency in a language depends more
on the user's ability to match those formal pattems with extra-
linguistic contexts or situations. that 18, his ability to select the
appropriate linguistic patterns (o use in particular situations,

Thus, a language user has to know how L0 construct
grammatically correct sentences in the languag ¢ in question. At the
same time, however, he must be able (0 use these sentences
appropriately in different situations to "achieve a communicative
purpose™.® Inother words, while he has to be abic to produce correct
sentences in alanguage, a language user should also be aware of the
constraints imposed on his use of those sentences by the principle
of appropriacy if he wants to be intelligible, In order to be able to do
this, then. the language user must have a sense of style. Style and
meaning are therefore correlated.

At this point in this lecture, I shall talk about literary stylistics
and linguistic stylistics. Literary stylistics refers to the Study of
literary style. This mcans that any study of literary style, no matir;
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the approach made usc ol qualifies as litcrary stylistics. Thus,_
literary criticism is an aspect of literary stylistics. Ano.thcr alspcm ol
literary stylistics is the study of the literary text mam‘ly {rom the
perspective of linguistics. By this, we mcan.lh.ul this .ap‘prrt.)at,h
studies the language (‘)l‘lhclilcrarylcxlinalingulsucaliydl&fupll.nc_d
manner. The approach being described here is known as linguistic
stylistics ...
* * *

For obvious reasons, the entire lecture cannot be reproduced
here.-but the part s¢t oul 15 quite adequate for the point bciﬂg_mudc
in this section of this Unit: that lectures in the classroom are a Iorgnal
alfair and that this lactis reflected in the language used in IhC[.ﬂ. I'he
hesitations, pauses. use of ungrammatical sentences. CiC.j which an
quite common inconversation, are conspicuously absent in lectures.
The sentences4in lectures and the way in which such sentences relate
1o onc another have been carclully thought about belore they were
written down. It is in the sense discusscd above that lectures

sonstitai. cnexanple of spoken.prose,

ii. Dialogue in Plays

The second example of spoken prosc that will be considered ir? this
Unit is that provided by dialogue in plays. Here is a specimen
dialogue {rom a play, The Trials of Brother Jero, by Wole Sovinka: -

The Trials of Brother Jero

Jero: Indeed, it must be a trial, Brother Chume ... and it
requires great ... 2
He becomes suddenly suspicious.
Brother Chume, did you say that vour wite wentto make
camp only this moming at the house of a ... 0f someone
w~ho owes her money?

Chume: Yes, I took her there myself.

Jet Er ... indeed. indeed. (Coughs) s ... your wife a trader?
Cio...2t Uls, peily trading, you know. Wool, silk, cioih ans !
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necessary Lo be quite specific in one's use of it at all times. In view
of this lactor. I shall now clarily the sense in which [ am using the
term in this and subscquent lectures.

Basically. general stylistics. literary stylistics and linguistic
stylistics have o do with (he study of style. But while gencral
stylistics refers 1o the study of non-literary style. both literary
stylistics and linguistic stylistics have (o do withthe study of literary
Style.

General stylistics, then. is the study ol the uses to which the
language user puts language. Use, however, necessarily implies
style. From the linguistic point of view, style in the non-literary
sensc has to do with the cultivation on the part ol the language user,
ol"appropriate linguistic 'manncrs; torthe differenttypes of situation
inwhich languageisused” . Inother words. the notion of style in the
Way il is being used at this point in this lccture is essentially
concemned with the manner in which language is used (o mean: it
only becomes meaningful when used in situation. This means that
fluency in a language does not simply involve the user's cognitive
krowledge nfthe various tormal ticanitis relediva. Jitc c50,m Lidl
language. It means rather that fluency in a language depends more
on the user's ability to maich those formal patiemns with extra-
linguistic contexts or situations. that is. his ability to select the
appropriale linguistic patterns to use in particular situations.

Thus, a language user has to know how L0 construct
grammatically correct sentences in the languag ¢ in question. At the
same time, however, he must be able (0 use these sentences
appropriately in diffcrent situations to "achieve a communicative
purpose™.® In other words, while he has to be abic to produce correct
sentences in alanguage, a language user should also be aware ofthe
constraints imposed on his use of those sentences by the principle
of appropriacy if he wants to be intelligible, In order to be able to do
this, then, the language user must have a sense of style. Style and
meaning are therefore correlated.

At this point in this lecture, I shall (alk about literary stylistics
and linguistic stylistics. Literary stylistics refers to the study of
literary style. This mcans that any study of literary style, no mati=;

e e
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the approach made use of, qualilies as li'tcrar}' stylistics. Thus,_
literary criticism is an aspect of literary stylistics. Ano.mcr gspcct ol
literary stylistics is the study of the literary text mam‘ly {rom the
perspective of linguistics. By this, we mcun.lh.al lhls.ap.pr(.mch
studies the language ol‘lhclilcrarylcxlinulingmsllcaliydls-uph.nc_d
manner. The approach being described here is known as linguistic
stylistics ...
# * #

For obvious reasons, the entire lecture cannot be reproduced
here.-but the part set out is quite adequate lor the point bcmg‘mudc
in this section of this Unit: that lectures in the classroom are a formal
allair and that this factis reflected in the language used in thm.n. The
hesitations, pauses. use of ungrammatical sentences, cic.j which ar}c
quite common inconversation, are conspicuously absent in lectures.
The sentencesdin lectures and the way in which such sentences relate
to onc another have been carcfully thought about before they were
written down. It is in the sense discusscd above that lectures

SCHSHEl rbxanple of SpokemypIose.

ii. Dialogue in Plays

The second example of spoken prosc that will be considered ip this
Unit is that provided by dialogue in plays. Here is a specimen
dialogue {rom a play, The Trials of Brother Jero, by Wole Sovinka: -

The Trials of Brother Jero

Jero: Indeed. it must be a trial, Brother Chume ... and it
requires great ... _
He becomes suddenly suspicious.
Brother Chume, did you say that vour wite wentto make
camp only this moming at the house of a ... 0f someone
‘who owes her money?

Chume: Yes, I took her there myself,

U Srtart
Jet Er ... indeed. indeed. (Coughs) s ... your wife a trader?
Cl_..2n os, peily trading, you know. Wool, silk, cloin and !
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that stulf.
Jero: Indecd. Quitc an enterprising woman. (Hems.) Er

where was the house of thisman ... I mean, this man who
owes her money?

Chume: N(}t very far from here. Ajete settlement, a mile or so
from here. 1 did not even know the place existed until
today.

Jero: (to himself). So that is your wife ..

Chume: Did you speak, Prophet?

Jero: No, np. [ was only thinking how littic women have changed
since Eve, since Delilah, since Jezebel. But we muS[bC
strong ol heart. 1 have my own cross (0o, Brother
C}Alumc. Thismomning alone I have been thrice inconflict
with the daughters of discord. First there was ... no,
never mind that. There is another who crosses my path
gvcry day. Goes (o swim just over there and then wails
101 e o bC 1 ihe midst of wy weditauon deiore she
swings herhipsacrosshere, flaunting her nearnakedness
before my eyes ...

Chume: (1o himself withdeepfeeling).1'd willingly change crosses
with you.

Jero: What, Brother Chume?
Chume: [ was only praying.
Jero: Ah. Thatis th2 only way. Buter ... I wonder really what

the will of God would be in this matter. After all, Christ

himself was not averse to using the whip when occasion
demanded it.

Chume: (eagerly). No, he did not hesitate.

Jero: In H_lat case, since, Brother Chume, your wife seems such
a wicked, wiltul sinner, I think ...

Chume: Yes, Holy One ...?

Jero: You must take her home renight ...

v

i
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Chume: Yes ...

Jero: And beat her.

Chume: (kneeling, clasps Jero's hand in his): Prophet!

Jero: Remember, it must be done in your own house. Never

show the discord within your family to the world. Take
her home and beat her.

Chume leaps up and gets his bike

In this extract also, it can be seen that the sentences are well
constructed. This factormarks it out as an example of spoken prose.
A playwright decides o write a play, takes out pen and paper.
creates characters and puis words and sentences — well-constructed
sentences-in their mouths. The characters thus say, on Stage, whal
has been carefully prepared for them to say.

At the same time. however, playwrights try as much as
possible to incorporate [eatures of conversation into the dialogue in
tich plays.In the extract reproduced above, for instance, we have
pauses, hesitations, change of sentence mid-way and incomplete
sentences. These [actors are exemplilied as follows:

Pauses

(a) Jero: Er ... indeed, indeed. (Coughs.) Is ... your wifc a
trader?

(b) Jero: Buter...Iwonder really whal the will of God would
be in this matter.

The pauses are indicated by the dots.

Hesitation

Jero: Brother Chume, did you say that your wife wentto make
camp only this moming at the house of a ... of someone
who owes her money?

Here. the hesitation is noticeable in "the house ofa..of
<oi - " There is a break after the indefinite article "a" and the

el

w'e . resumes with the repetition of the preposition "ol
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Data Base and Research Methodology

The letter-texts which constitute our data for the
study were written by twenty secondary school pupils
in Ile-Ife, Osun State, Nigeria. OQur choice of the
writers was basea on the following considerations; they
have Yoruba sociocultural background; they have Yoruba
@s thelr mother tongue; they have English as the main
medlum of learning; lhey have had at least four years
of contact with the English language, especially at
the secondary school level.

The writers, in a classroom situation, were
instructed to write a letter, based on the following
instruction;

Write a letter to your friend's older sister,
asking after the health of your friend who

is yet to resume schooling after an attack

of malaria fever,

The twenty letter texts have been analysed with the aim
of highlighting the vital role played by sequence in
discourse organisation and the attendant identification
of some Yoruba sociocultural indices in our data,

Discourse Organisation in Informal EMT and
YMT Letter-Texts

Organisation of discourse in the intormal EMT
letter-texts depicts sequence as making the subject-
matter of a letter-text occur first, thus making the
information on the subject-matter prominent. The
following illustrates this observation:
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wJust B brief note to say that I asked my
head of department to send you an invitation
as you requested...

WT am sorry this is Jjust a brief note but
I am still snowed-arder with marking and general
administration.

n1pll hest wishes'.

“sequence in the ubove extract shows that the writer gives
‘prominence to the subject matter which is that of asking
B the addressee to be invited, This comegs in the first

¢ paragraph of the letter and constitutes what can be
escribed as primary information., 7The second paragraph
srovides secondary information which merely explains why
ithe letter is brief., The third paragraph is a brief
compliment or greeting. i

% On the other hand, in the inlformal YMT letter-text
sequence makes what is consldered as secondary information
pecur first, as in the following extract,

Mo ki nyin l'oruko Jesu Oluwa..., 5e ise yin
nlo dede? Qluwa yio fun yin ni igbega l'cne
gbogbo.

e e e L L 48 St Ao T

Patakl ore mi ni lati dupe fun gbogbo inawo
nara yin l'ori awon omo yin ti o wa l'odo yin
papa Julo lori Remi. Oluwa ylo ma bu kun

apo yin..,

.
2!

above is translated as follows;

Greetings in the name of Jesus, the Lord...
.. How 1s ycur work?,.. May God grant you
progress in all ways.
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My main reason tor writing is to thank you
for your financial and physical support for
the wards under your care, most especlally
Heml. Mey God bless ¥You...

This example exhibits deluyed presentation of the
subject matter which is t¢ thank the addressee for some
wards in nis care, The first parugraph ct the letter
is full of greetings and prayers, hus, sequentially,
greetings is given prominence because within the
Yoruba socloculture, greetings are not mere use of
phatlc communion just to ensure good relaticns, Within
the Yoruba socioculture, greetings are noruuaily employed
as a prrelude to erfective communication, They are
made to perform more expressive functions as some sort
of 'cushion' to what message(s) follow(s). Wwe assert
that though speakers of .nglish as mother tongue (EMT)
and Yoruba-English (YE) use greetings to ensure
soclal cohesion, Yp speakers, guided vy Yoruba socio-
Cultural demands as obtains m thelr YM1 usage make
greetings play a more communicative role. Thus, within K,
the Yoruba socioculture, greetings are no mere formality. &

Discussion of Data

The discusslion of the aata for this study shows
the use to which sequence in discourse organisation
nas been put in the twenty letter-texts which constitute
tne data. The following terms have been used in this
study to indicate differences ln sequence:

(a) Sequence in informal «MT letter-text:

Primary information subject matter + secondary
PI /8Bm/ ¢ S

(b) Sequence in inforial YE letter-text:

secondary information + primary information subys
‘ mattel
SI''s PP femy . e
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Our aiscussion: of dtne date for thnissstudy will . focus on the
placement cf the subject matter In the letters written

by eacri of tne twenty writers wno hzve been asked to
ask after the condition of an ill schoolmate,

This
focusing will enaple us to determine which part of the
data is EMT or YE wiltn regard to seguence. The letter-

TeXTs have beensnumbered: phe Lo twenty.r  Fipst, we shall
make a sample comparison of two of the letters. Then,
we shall present the rest in a tabular form. Yhe data
has been placea in two categories: letter~texts that
exhibit either EMI or YE discourse siructure.

we shall now discuss the followlng extracts from
two of the texts;

From letter five, we have tne following:

MIT takes much pleasure to=irite this letter

to you., How 18 your work? I think everything
is going well."

"The purpoase of this letter is.te.tell you .about
my Ifriena who has been sick of malarian,

v'rom letter seventeen, we nave:

"You will please forgive me for not communicating
you to ask after the health of wy friend.
How 1s she now?!

"How is your work and everything generally?"

These two extracts show sequencing differences with
regard tc what is supposed to be the subject-matter, that
is, asking after the condition of someone 11l, In the
first extruct, what we consider to be secondary to the
subject matter occurs rirsgt, sequentially, For

instance, we have the writer asking to know about the
addressee's work and condition before going on to the
subject matter, put, in the second extract, the

subject matter is treated rirst as the writer asks

to be pardoned 'for not writing to ask after his friend's
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health. Thus, golng by our earlier discussion of sequencing
in informal EMT and Yb letter-texts, the Two extracts '
above show that letter five s YE while seventeen is EMT
EMT. The Y“mT sequence ig reflected in a text which
follows the PI + ST mode while the YE sequence is shown
in that which reflects the sl + PI mode even when the
language used 1s mnglish. Table A below shows extracts b
from seven of the letter-texts which have been analysed as i
having the PI + 51 mode ot seguencing: ;

ﬂ-u-
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Table A: Sequencing in Informal Letter~Texts that
Reflect EMI Usage: PI + S1I

DR fa

o
=

R

wy

little Dayo...7

EXTRACT PRIMARY INFORMATION SECONDARY INFORIMATION )
1 The other day, I received ,..Tell Sola that I say
Sola's letter I was very compliments of the season 4
unhappy because I did Torer s

not expect that type of 3

letter that Sola was not %

well. %

6. It came to my surprise How are your bables? e
when I was tola by one I heard that your husband I

of my friends living at had travelled to Lagos. &

your area that Toyin %3 '%

was 111 but now feels ¥

better.

8. I am very happy to How is your work? I think ;
write this letter to that everything is going e

you about the slckness on well? ¥

ot sola. &

s I was very surprised How are your children...? ‘%
when Funke told me jE

about the sickness of k.

Sola. ?l

W 1 am very sorry to Please don't be annoyed b
write this letter that you didn't receive -

to you. my letter before now, ‘%

s

TS It was yesterday I Be expecting me at your %
heard that Sola is house today. o

having malaria and ‘ 3

had been admitted to 2

the General Hospital. 3

20, Is Biola getting Aunt, how are your husband T8
better? and children, especially 8

v I.{. P o
g e },"T"‘-f.‘f"'
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‘The table shows that in sequencing infﬁgﬁaﬁﬁﬁﬁﬁttne writers
make the subject matter occur fiprETy! 1is mode makes the -
‘subject matter outstanding. All the extracts showing &
ﬁ%fﬁﬁryfinfarmation occur early in the texts while those
containing secondary information occur towards the end.

C TiESes h el esy o, SOOWE extracts that have b‘ﬁﬁn
analysed as displaying the 5I + PI mode . X ‘
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Table B: Sequencing In Informal Letter-Texts That -Redflect
Yoruba-pnglish sequence; Si + Fl

humility and respect,
I am writing this
letter to you. How is
your study? I think
everything is going on
smoothly.

EXTHRACT  SECONDARY IN#OH-ATION FRIMARY INFORMATION
. Hello my dear sister. pack to my point, the
How is everything purpose of my letter
generally? Hope tnere was to ask about tne
is nothing? sickness of my friend...
3 I'm seizing this The significance of my
opportunity to write writing this 38GRE 18610
this letter to you. know about your health
i over there.
o L. with great gratitude;

The purpose of writing this
letter to you is about the
illness of my. friend, Sade.

i Compliments of the The purpose of writing
season to you. How 1is this letter 1is to knpw how
your condition and I = friefd ?S Tazing: %
feel you are fine. the hospital.

9. I am very happy to ¥y aim of writing you this
send you these few missive is to ask you
lines. How are you about the illness. of your
and your studles? gister.

10. I am very grateful to The most important reason

write this letter to
you. Hope you are in
good condition of
health?

for writing this Jdetter
to you is Just to ask _
about the condition of my
friend who has been 111
of malaria,
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b £ !
summary of Tables A and B

Table A:- In sequencing the body of thetir letters, the
writers made the subJject-matter of their letters come
first. They gave no primary importance to secondary
matters which bordered largely on greetings and matters
lrrelevant to the subject matter. Thus, the subject
matter is maae prominent through sequencing. The -
extracts which show primary information PI or convey o
the subject matter occur first in the letters while those’ 8
that carry secondary information ST occur much later, i

Table B:~ The extracts on the table reflect a Y& mode L
of séquencing. It can be observed from the extracts tha ti88
sequentially, secondary information SI occurs firek ‘2
wnile primary information PI follows.

The following discussion of three of the extracts
which dlsplay the YE 8sequence further highlights some
Yoruba sociocultural indices in sebvencing, which is oup
focus in this study:

EXTTaCt 2~ "“ITn“this extract, we have:

"Hello my dear sister, How is everything generally? @
Hope there is notning...7® :

1

This part of the extract shows the writert's attempt to
display interest in every aspect of the acaressee's

situation and not Jjust the case of the inaisposed school- L
mate, hence the use of "everything®

Also, the writer did not address the subject matter
of her letter first. she later remarked:

"Back to my point, the purpose of my letter
was to ask about the sickness of myalrkend, .., 0

iy )
S B = M RS RN, i . ...
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‘he import of this part of the letter is that what had been
made to occur first in the letter was noti pant of "the
purpose" of the letter. For lnstance, even when the
writer knew her schoolmate was ill, she still went on to
ask: "Hope there is nothing?" Tnis question was not,

we observe, directed at eliciting an already obvious
answer. Moreover, the use of "Back to my Bodnt .1 kB
inappropriate because notning nad been sald earlier about
the "point" which was "the purposz" of the letter. The
Yoruba socioccultural index of employing copious greetings
and irrelevant but well-meaning gucstions as a vehicle

to adeguately or expressively make for the display of
feelings about particular situations is shown in the
extract.

LT Rol s nI'm seizing this opportunity to write
<3 this letter to you. How is your work?"

Here, the writer did not address herself directly fto
the primary purpose of the letter. Indeed, she saw the
situation as an opportunity to make up for something
hitherto left undone, hence ",..selzing this opportunity
to write." Fror the writer of tnis exiract, the EMT
usage of PI + ST might sound too less identifying with
the addressee’'s conditlon of one with the burden of caring
for an indisposed relgtion. - Qur observatlon here 1is
based on the writer's information cr message sequence
which is SI + PI, :

kxtract 7:- "Compliments of the season to you and
your family. How 1ls your condition and
IEfeel vou are fine."

The writer, instead of addressing the purpose of tthe
letter, was sending t“compliments of the season' and
asking about the addressee's condition. All this had

no relevance to the state of the indlsposed schoolmate,
Therefore, the torm of greeting: "compliments of: “the
season" in this case is, in EMI', lnappropriate as it
shows a mere use of greetings as a preamble to a subject-
matter. The use of the form of greetings here is an
index of the Yoruba socioculture, an appropriate BEMT

. T ey ek 2 . : ;- R
N
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conclusion

T2

form in this sltuaticn is one that expresses wishes for a
state of improved health 1or tne indisposed schoolmate,

In this study, we have examined some Yoruba soclo-
cultural traits exhibited in some infermal English
letter-texts. The study has led to the following
inferences:

First, the eight extracts which constitute LO%
of our data are deviant from tne Yoruba sociocultural
viewpoint., However, in ©MT, tne extracts are acceptable
because the na.ure of sequence in their orgenisation
of discourse exhibits what is found in standard English
usage. We therefore conclude that the writers o1l the
eight extracts should be passed as co-ordinate
bilinguals in respect of discourse-organisation or
sequencing in informal knglish letter-texts. We base
our conclusion on the fact tnat even though the
writers are Yoruba secondary scnool puplls featuring
in a Yoruba first language soclocultural setting, they
still exhibit what is found in standard or EMT usage.
They should be considered as naving been acculturated
into EMT practice of not uslng copious greetings or
equiries as preambles to a subject matter.

e

gecond, the twelve extracts which constitute 60%
of our datsz are instances of the Yoruba soclocultural
practice of using elaborate greetings and enquiries
as a prelude to a main purpose, Instances pfrisids
observation of the use to which the Yoruba put greetings
abound during Yoruba marrliage introduction and engagement
ceremonies which are, however, outside the scope of
this study. The writers of the twelve extracts should
be passed as compound bilinguals who have used the
English language to express an important aspect of
the Yoruba socloculture and not what feastures in standard
English usage. We therefore recommend thai the Yoruba
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sociocultural practice observed in the extracts be considered
ana accepted as a feature of standard Yoruba-knglish (YE)
particularly in informal English letter-texts,

2
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SOME FEATURES OF SALUTATION IN THE YESIL

. INFORMAL LETTER-TEXT %

AYO BANJI
Department of English Language
Obatemi Awolowo University

Introduction

‘The English language has been undergoing a lot of changes, such as have been
occasioned by differences in culture, religion, education (both formal and
informal), economic, political activities as well as social interactions. This
paper aims at examining in some details the influence of the Yoruba language
as mother tongue [Yoruba as Mother Tongue (YMT)] on English as reflected
in a form of informal social interaction, namely, letter-writing. However, the
paper focuses on one of the several aspects of the informal letter-text: saluta-
tion.

The Oxford English Dictionary (OED) (1971) defines salutation as an act of
saluting; a manner of saluting; an utterance, form of words by which one
salutes another. More specifically, the Longman Dictionary of Contemporary
English: International Student Edition (1978) defines it as an expression of
greeting, using words such as ‘Dear Sir’ at the beginning a letter.

Salutation, within the Yoruba socioculture performs much more expressive
functions than that of merely cementing phatic communion. Age, one of the
main parameters of achieving a status on the Yoruba social ladder, is of para-
mount importance in the choice of appropriate kinship terminoclogies to depict
appropriate statuses and the attendant honorific values attached to such
statuses on the ladder. The expressive functions of salutation within the
Yoruba socioculture are highlighted in this paper. Thus, the paper does not
examine greetings in Yoruba, in general. Rather it is an attempt to go beyond
limited earlier works which have not examined salutation, an aspect of
greetings, with particular reference tc the informal Yoruba English as a
Second Language (YESL) letter-text. See Fadipe {1970), Ayoola (1984), and
Akindele (1987).

The aims of this paper are, in effect, to identify salutation forms which are
products of the influence of the Yoruba socioculture on English, and to prof-
fer suggestions on the need to tailor the learning and use of English as a second
language along the demands of the Yoruba socioculture.

Data Base
The letter-texts which constitute our daia for this study were written by twenty

seeondary school pupils in lHe-1fe, Oyo State, Migeria. We used the following
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riteria in deciding on our choice of the twenty letter-texts: The writers arce
from.a predominantly Yoruba speaking area and they have_Epglish as.a mijor
medium of learning at school. Moreover, they are fifth formers, who, by vir-
tue of their having been exposed to the English language both as a medium of
mstruction and a subject are considered appropriate for our study. Also they
had been introduced to the language right at the elementary or primary school
stage. At that stage, each of them spent approximately five years of having at
least minimal contact with the language, especially in the classroom while lear-
ning, for example, Arithmetic or learning to spell or write English words. At
the secondary school level, they have had further and deeper exposure to the
language for at least four years. Now, as fifth-formers, they are more
appropriately described as Yoruba-English bilinguals who could be used as our
subjects for the present study. In addition, there is no form of blood relation-
ship between the writers and the addressee. The addressee is an older sister to a

schoolmate of theirs.
The twenty letters were written in the classroom, based on the following

instructions:

Write a letter to your friend’s older sister, asking after the health of your friend who
is yet to resume schooling after an attack of malaria fever.

In this paper, the letters which constitute our data are coded as Yoruba English
as a Second Language (YESL) letter-texts.

An Overview of Salutation in English Letter-Texts

At this juncture, salutation in English as Mother Tongue (EMT) and YMT
(and resultantly, YESL) letter-texts will be discussed briefly. Such a discussion
would enable us determine the closeness of our data to EMT or YESL.

Salutation in EMT letter-Texts

fFor the EMT letter-text, there are two main forms, the formal and the
' informal. However, we need to mention that these forms are not peculiar to
| EMT letter-texts. The formal follows accepted rules which demand business-
' like approach to the writing of a letter. This approach is evident in the format
. of the letter as regards contact addresses, mode of salutation at the beginning
. of the letter, title to the letter, the body of the letter and the subscript. Usually,

the absence of pleasantries is noticeable in a formal letter. For example, the
lone and form of a formal letter should be adhered to, even when writing to a
close relation who occupies a formal position. To illustrate this point, in
applying for a job in a firm owned by an applicant’s father, the apolicant is ex-
pected to direct his application to the Personnel Manager and not to his father,
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SRR father is the personnel manager. The following letter text illustrates
our point further: ST e

1, Modupe Avenug,
Lagos.

18th May, 1986

The Personnel Manager,
Tomboy Enterprises,
P.O. Box Box 90,
Akure.

Dear Sir,
Application for the post of Technical Adviser

I hereby apply for the i i i
_ post of Technical A
organisation. e

1 should be most appreciative of your favourable reply.
Attached are copies of my credentials and curriculum vitae.

Thank you.

Yours faithfully,

(sed)
T.A. Johnson (Mr)

The above letter is formal, considering the two contact addresses, mode of
salutation (Dear Sir), the title to the letier, the frame of the body, the subscrip-

mat is very rela
illustrated by the following example:

¢ e b A B

}

tion (Yours faithfully), the applicant’s signature, initials and surname. |

However, an informal letter is usually very personal. There is usually a display

of familiarity or informality in the tone and format of the text. Thus, the for-
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xed. Pleasantries are fresly imroduce'd into the text as

33 Femi Street,
Sogunle,
1keja.

29th August, 1988.

Dear Bukola,
How are you? I believe you are doing fine at your pl

[ believe Dad and Mum are also doing fine.

y to inform you of my intention t0

family which has peen slated for the
n with every

ace of work.

May 1 seize this opportunit

attend the next meeting of our
first of next month. I look forward to a happy reunio

member of the family.
Please, do extend my warmest regards 10 ever

Good bye.

y one at home.

Yours,
Ayoolu.

[he above letter-text shows the degree of freedom associated with informal
letter-texts. Notable are the mode of salutation where thé'adgiressee’s first
name is used, the absence of a title to.the letter, the writer asking to know how
the addressee is faring, the writer sending his regards to “‘every one at home’’,
the subscript (Yours), and the writer’s first name.

Salutation in vMT and YESL Letter-Texts
ba words in print dates only from 1819 (Hair,

The earliest collection of Yoru
latively new medium

1967). Thus, the Yoruba language, in letter-writing, isare
of expression. When Yoruba was reduced into writing, English was largely the

model adopted particularly in text-formation. As a result, Yoruba as mother
tongue (YMT) letter-texts have similar formats as YESL letter-texts which are
an off-shoot of EMT letter-texts. The following are some forms of salutation

in YMT and YESL letter-texts:

EQUIVALENTS IN. YESL

Sister/Aum/Auntie Kemi

Brother Mayowa
My dear gister/Aunt/Auntie

YMT
’ gisita/Anti/Egbon mi Kemi

_ Buroda/Egbon mi Mayowa
. Sisita/ Anti/Egbon mi owon

(@Rl
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— — The above examples do not signify that there are no distinctions between

salutation in EMT and YMT, especially as regards the. pse of kinship ter-

minologies. For instance, Buroda, Sisita, and ‘Anti are loan-words from
English and they, sometimes, connote different meanings when compared to
their EMT equivalents. For example, the semantic content of Buroda may be
different from that of Brother in EMT and be similar to that of Brother in
YESL in that Brother in YESL may not connote blood relationship while it
may connote it in EMT. The similarity between salutation in EMT and YMT
or YESL is, therefore, not necessarily concerned with the content or modes of
salutation but with the format of the modes. This observation could be
explained further by stating that salutation in informal YESL letter-text, as it
does in YMT, considers age or social status as a deciding factor in the use of
forms of salutations. It is pertinent to note that in the Yoruba socioculture, it
is considered impolite to address an older acquaintance by name. This
phenomenon of the Yoruba socioculture is amply displayed in interpersonal
relationships among the Yoruba. (See Afolayan, 1974). The importance
accorded to age or social status is exemplified by the YMT and YESL modes
used in A, B, and C in the table above. Unlike what occurs in EMT, the use of
the YMT* modes of Sisita/Anti/Egbon Kemi, translated Sister/Aunt/Auntie
Kemi in YESL, does not necessarily connote any form of blood relationship
between the writer and the addressee. It simply signifies deference to the
addressee as an older acquaintance.

Dear is another lexical item that may signify different interpretations when
used in YESL and EMT informal letter-texts. For instance, in EMT, this lex-
ical item does not always connote dearness while in YESL, it may be used in a
way that makes it perform a much more expressive function than that of mere-
ly sustaining phatic communion. A Yoruba lexical item, owon, is normally
used by the Yoruba to convey a felt sense of closeness, empathy, love and loss.
Thus, the use of dear as an equivalent of owon in a YESL letter-text does not

only emphasise the fact that modes of salutation in YESL informal letter-texts ;

go beyond phatic communion; it also emphasises the relative novelty of
Yoruba letter-texts or written communication when compared to what obtains
in EMT. Thus, English is simply used to express feelings in YESL modes of
salutation. In essence, dear in the YESL letter-text may be used as a mere
substitute for owon because owon is rarely used in Yoruba spoken or written
communication unless a situation really calls for its use for a more expressive

display of feelings.

Discussion of Data
The twenty letter-texts which constitute our data have been grouped on the

basis of the various forms of salutation found in them. Thus, the following six
forms of salutation have been identified:

4.1-B + addressee’s first name;

4.2 Dear + Sister;

e A S e AL S R B

4.3 Dear + Sister + addressee’s first name;

4.4 Hello + Sistet;

4.5 Sister + addresseé’s first mame; and:

4.6 Dear + Aunt + addressee’s first name.

e the six forms (4.1 to 4.6) so as to determine the

We shall now examin
f the forms to EMT or YESL:

closeness, or otherwise, of each o

4.1 Dear + addressee’s first name
This form of salutation is used by one
content. It shows that the addressee’s

(5%) of the writers. The form is EMT in
first name is used by the writer who is a

younger acquaintance of the addressee. It indicates the EMT practice of not
displaying politeness through the use of kinship terminologies. Thus, the
writer here does not have to use sister, aunt o1 aunti to indicate respect or

politeness in relating to the addressee.

4.2 Dear + Sister _ 1505
This form is found in eleven (55%) of the letter-texts. 1t is the form which 18

We are of the view that the writers” use of this
ociocultural norm of not addressing an older

acquaintance by name. Thus, instead of sounding socio-culturally deviant by

using the addressee’s name, the writers have opted for Sister, a common noun
which use portrays the writers as not only identifying themselves with the

addressee (whom they have called a sister) but also as respectful younger

acquaintances of hers.

most pervasive in our data.
form is indicative of the Yorubas

4.3 Dear + Sister + addressee’s first name :
This is a mode of salutation used by three (15%) of the writers. One could

observe here that this form is slightly different from the form in 4.? gbow_:.
The difference is the addition of the addressee’s first name. However, it 1s easl-
ly observed that the writers have not deviated from whlat is demandew_:i of them
by their Yoruba sccioculture; the addressee’s name 1S lnot used w1th(‘)ut an
accompanying kinship term, sister, which makes the writers sound polite and

respectful in addressing an older acquaintance.

4.4 Fello + Sister
This form is used by one (5%
analysis when compated to t
normally used in conversation; it is not €
in letter-writing as a form of salutation. It is somewhat excl.ama; o
when appropriately used. The writer here has used it along with siszer, making
the two constitute a quest form of salutation in a letter-text. ;
Howsver, the inappropriate use of Hello in this context could be attrlbu.teri
jearning than to is use as an element of YESL. The wn*@r
mantic import of the word and the function it is

5t

) of the writeré. 1t falls within a slightly differen_t
he others. In EMT, the lexical item “‘Hello”’ 18

onsidered an appropriate term to use
ory in tone,

more to impertect
seemns oblivious of the sema



cxpected to perform as well as the situation or context in which it can feature
appropriately. If its uge is viewed more from the YESL perspective, we nold
the view that the writer seems to have used it as an equivalent of E pele o,
sisita, an empathising greeting in Yoruba conversational interaction. Also, the
use of sister in this form emphasises the earlier stated observation that it is be-
ing used as an element of the Yoruba socioculture which demands respect for

an older acquaintance.

4.5 Sister + uaddressee’s first name

This form has been used by two (10%) of the writers. Just as observed in 4.3
above, the writers have merely avoided a direct mention of the addressee’s
name which they are not socioculturally encouraged to use because of her
seniority in age. The only difference between forms 4.3 and 4.5 is the use of
Dear in 4.3. The use of Dear is discussed in 5.3, below.

4.6 Dear + Aunt + addressee’s first name

This mode has been used by one (5%) of the writers. The use of Aunt here does
not conform with its concept in EMT. First, it has been used in addressing one
not related by blood. Like we have observed above, in the use to which sister
has been put, the writer has merely avoided addressing the addressee impolite-
ly or disrespectfully. The use of sister and aunt in this respect is discussed fur-

ther in 5.1 and 5.2 below.

Discussion of Resalts
From the foregoing, the following linguistic features which are basically YESL
in content have emerged from our analysis of the forms in 4.2 to 4.6, above:

These features are:

5.1 the upgrading of common nouns to the linguistic status of proper
nouns;

5.2 the use of sister and qunt as synonymns; and

5.3 the use of dear and hello not as mere markers of phatic communion

but as expressive markers of empathy.

Each: of these three features is discussed below.

5.1 The Upgrading of Common Nouns to Proper Nouns

In EMT, sister and guni are common nouns. When any of these two functions
within thé English clause, it is normally modified, especially by quantifiers or
modifiers to make it grammatically well-formed. Thus, we could have a sister,
my sister, the sister, some aunts, an auni, my aunt and so on. In EMT,
therefore, sister, aunt, or any other kinship term is not used in a manner that
makes it function like a proper noun. Thus, we cannot have:

Dear Sister or Dear Aunt like we can have:

Dear Jane. (Jane is a proper noun, the name of an addressee)

Wi
(8]

s

The emergence of kinship terms as plruper nouns in the forms in which they
haye occurred in our analysis is {racéable to the influence of the users’ Yoruba
socioculture on their use of English as a second language. 2 A
5.2 The Use of Sister and Aunt as Synonyms

The Oxford English Dictionary (1971) defines sister and aunt as follows: A
sister is “‘a female in relationship to another person or persons having the same
' while an aunt is “‘the sister of one’s father or mother; also as one’s
uncle’s wife, more strictly called an aunt-in-law’’. In our data, we observe the
use of these two kinship terms in addressing one not related by blood to the
writers. In effect, the terms have been used as synonyms in the same bid to
avoid a direct mention of the addressee’s name, just to sound socioculturally
adhering. This is another index of YESL which sanctions the use of kinship

terms to avoid being disrespectful to persons or acquaintances.

parents,

5.3 The Use of Dear and Hello as Markers of Empathy

Another YESL feature observed in the data is the use of dear and hello in a
manner that depicts them as having semantic implications which differ from
their normal usage in EMT. Oxford English Dictionary (1971) defines dear as
a term that expresses ‘‘personal feelings of high estimation and affection, used
in addressing a person, in affection or regard in the introductory address of a
letter.”” Hello is defined as ‘‘an exclamation to call attention; also expressing
some degree of surprise, as on meeting any one unexpectedly”’. Like already
observed in 3.2 above, the use of dear by some of the writers is a carry-over
from the Yoruba sociocultural use of the lexical item owon which goes beyond
mere phatic communion, especially in its use as part of salutation in a letter-
text.

In EMT, hello is normally used in conversation, as in telephone conversa-
tion. It is not normally used in a written medium such as we have in our data.
We are of the view that it has been used as a substitute for “FE pele o”’, a form
of empathising greeting in Yoruba, even though it is not, in normal usage, an
acceptable lexical item fo use in a letter-text. We are also of the view that its
use is a feature of borrowing which has resulted in the transfer of a colloquial

expression to the written form.

Conclusion

The two sociocultural sources identified in the six forms of salutation discuss-
ed in this paper are those of EMT and YESL. As discussed in the paper {see
4.1, above), Dear + addressee’s first name reflects the EMT convention of
addressing an acquaintance by name, irrespective of age differences. This
form suggests to us two alternative, possible ways of interpreting the producer
of the Form. The first alternative is that the producer has been divested of the
Yoruba sociocultural expectation of not addressing an older acquaintance by

name. The second is that she has simply featured as a co-ordinate bilingual
= 53
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who (:_Qt_xid uée cither EMT or YESL as siluation dictates, not just as a Yoruba-

" English bilingual who has been greéfly influenced by her mother-tongue,

Yoruba.

The remaning five forms of salutation discus
the Yoruba sociocultural norm of not naming an
already observed in the discussion of our data. These five forms may have
arisen not only as elements of the producers’ Yoruba socioculture but also as
indicators of imperfect learning. However, we recommend that teachers of
English as a second language should teach correct, socioculturally acceptable
forms of salutation to their students.

We also recommend that, placed against the background of the Yoruba
socioculture of the producers of the salutation forms discussed in this paper,
the five forms discussed in 4.2 to 4.6 as well as others that could function in
similar positions should be accepted as candidates for an emerging, formalis-
ed, acceptable features of salutation in informal YESL letter-texts.

sed in 4.2 to 4.6 above, reflect
older acquaintance, as
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ERRORS OF RELATIVAZATION IN NIGERIAN
ENGLISH: A TRANSFORMATIONAL-
GENERATIVE ANALYSIS

J.F. WIREDU
Department of English
Ogun State University

Many applied linguists have concerned themselves with studies involving
second-language learners. Many such linguists have specifically dealt with the
problems encountered while learning English as a second language. And, in
Nigeria, current interest in interlingual studies has concentrated on the
inherent problems engendered by the interference of the local vernaculars in
the acquisition of English.

The important point that stands out in dll these studies is that when a person
has to learn a second language, he has, consciously, to master the rules of this
language. However, since he has earlier acquired the rules of another
language, errors in performance are bound to occur, especially if the two
languages are structurally different (as the case is between English and many
languages in Nigeria). This, of course, derives from the view that any previous-
ly learned linguistic habits tend to affect the acquisition of a new language.

This work, therefore, is based on the assumption that because languages
differ, a learner of another language will face problems. It is in realisation of
this fact that this study is undertaken. It is an attempt to provide a linguistic
explanation of the errors involved in the process of relativization in the English
of some speakers in Nigeria. Some typical examples of relative structures are
found in the following seniences:

1(a) I know .hc boys who are dancing.
{(b) The dog which took the bone escaped.
(¢) The sold’ers to whom [ gave the book thanked me.

The function of the relative clause is as modifier to the element it is attached
to. Indeed, it is possible, in many instances, to replace an expression that has
an adjective with one that has a relative clause:

2(a) Umar is an extremely old man.

(b} Umar is a man who is extremely old.

| Thompson has proposed the host-conjuct analysis in which restrictive relatives are derivid
from coordinated structures with coreferentialitybetween a host NP and an NP that laer

pronominalized. However, we consider his approach more suited to account for noy =

interpreted as additional, rather than identifying, intormation.

becomes

restrictives, since thig type s
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